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Abstract
Self-regulated learning (SRL) plays an important role in promoting learner autonomy and supporting students in the transition from traditional EFL learning toward more authentic English communication in Vietnamese higher education. This study investigates how SRL-oriented classroom practices can support English-major students’ readiness for real-world English use.
The study was conducted in an undergraduate course at HCM University of Foreign Languages - Information Technology (HUFLIT) and involved 85 English-major students over a ten-week instructional period. A mixed-methods approach was employed, with data collected through a questionnaire consisting of Likert-scale items and open-ended questions. Quantitative data were analyzed using descriptive statistics, while qualitative responses were examined through thematic analysis. The study examined students’ use of self-regulated learning strategies, including goal setting, strategic planning, self-monitoring, and reflection, as well as their perceptions of readiness for English use beyond the classroom.
The findings indicate that students demonstrated greater awareness of their learning processes and increased use of self-regulated learning strategies. Qualitative responses further revealed that SRL-oriented classroom practices helped students become more confident, independent, and actively engaged in English learning and communication. The study suggests that integrating SRL-oriented practices may effectively support learner autonomy and enhance students’ readiness for authentic English use in Vietnamese higher education. These findings contribute to current discussions on learner-centered English education and provide pedagogical implications for English language teaching in similar EFL contexts.
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1. Introduction
English has become increasingly important in global communication, education, and professional contexts (Crystal, 2003; Graddol, 2006; Jenkins, 2015; Seidlhofer, 2011). In Vietnam, the demand for English proficiency continues to grow as universities and workplaces emphasize international communication and global integration (Nguyen, 2011; Le, 2019). Consequently, English language education is expected not only to develop linguistic competence but also to prepare students for authentic English use beyond the classroom. In this context, learners are increasingly required to become more autonomous and actively engaged in their own learning (Benson, 2011; Oxford, 2017).
Traditionally, English education in Vietnam has operated within an English as a Foreign Language (EFL) context, where classroom instruction is the main source of language exposure. However, the growth of digital platforms, online learning environments, and international collaboration has created more opportunities for students to use English beyond formal classrooms (Chapelle, 2016). As a result, there has been growing attention to shifting from traditional EFL practices toward more communicative and learner-centered approaches, reflecting a broader transition toward English use beyond classroom-bound EFL contexts (Richards, 2006; Littlewood, 2007; Savignon, 2018).
While Vietnam continues to be widely characterized as an EFL context, the distinction between EFL and ESL has become increasingly blurred in certain educational and professional domains (Jenkins, 2015; Seidlhofer, 2011). Through digital communication, international collaboration, online learning platforms, and globalized workplaces, many students now encounter English in authentic situations beyond formal classroom instruction (Chapelle, 2016). Rather than suggesting a complete shift from EFL to ESL, this study views the transition as an expansion of opportunities for meaningful English use in real-world contexts. Such developments require learners to become more proactive, autonomous, and capable of managing their own language learning beyond teacher-directed environments (Benson, 2011; Oxford, 2017).
One key concept in learner-centered education is self-regulated learning (SRL), which refers to learners’ active regulation of cognitive, motivational, and behavioral processes through goal setting, planning, monitoring, and reflection (Pintrich, 2000; Zimmerman, 2002). By encouraging learner responsibility, SRL is strongly associated with learner autonomy and academic success in language learning contexts (Benson, 2011; Oxford, 2017).
Previous studies have shown that SRL strategies positively influence language learning outcomes and promote learner independence and motivation (Dörnyei, 2005; Oxford, 2017; Teng & Zhang, 2020). In English language education, SRL-oriented practices such as reflective tasks, self-monitoring, and goal setting can help students gain confidence in using English in authentic communicative contexts. These practices are particularly important in environments where learners must adapt to real-life uses of English.
Despite growing interest in learner autonomy and educational reform in Vietnam, research on SRL in Vietnamese higher education remains limited. Existing studies have mainly focused on motivation, strategy use, or academic achievement. However, fewer classroom-based studies have examined how SRL-oriented pedagogical practices support students’ readiness for authentic English communication beyond the classroom, especially in teacher-centered EFL contexts. Therefore, further empirical research is needed to better understand the role of SRL in Vietnamese English education.
This study investigates how SRL-oriented classroom practices promote learner autonomy and support students in the transition from traditional classroom-based EFL learning toward more authentic English use in an undergraduate English course at HUFLIT. Specifically, it examines students’ use of SRL strategies and their perceptions of English use beyond the classroom. The study aims to contribute to discussions on learner autonomy and learner-centered English education in Vietnamese higher education.
Research Questions
To fulfil the purpose of the study, this research aims to answer the following questions:
1. To what extent do students employ self-regulated learning strategies in their English learning? 
2. How do students perceive the effectiveness of SRL-oriented classroom practices in promoting learner autonomy? 
3. In what ways do SRL-oriented practices support students’ readiness for authentic English use beyond the classroom?
2. Literature Review
2.1. Self-Regulated Learning in Language Education
Self-regulated learning (SRL) has been widely recognized as a key construct in learner-centered education, referring to learners’ capacity to actively regulate their cognition, motivation, and behavior in pursuit of academic goals (Pintrich, 2000; Zimmerman, 2002). From a social-cognitive perspective, SRL is conceptualized as a cyclical process involving forethought, performance control, and self-reflection, in which learners actively plan, monitor, and evaluate their learning processes. This cyclical view is also strongly supported by process-oriented SRL models which emphasize recursive monitoring and adaptive control during learning activities (Winne & Hadwin, 1998). This view positions learners not as passive recipients of instruction, but as active agents responsible for directing their own learning.
Across language education research, SRL is generally associated with improved learning outcomes, particularly in terms of strategic language use, metacognitive awareness, and learner engagement (Dörnyei, 2005; Oxford, 2017). Studies in second and foreign language contexts further suggest that learners who demonstrate stronger self-regulatory capacity tend to exhibit greater persistence and more effective use of learning strategies (Teng & Zhang, 2020). In recent years, SRL has also been increasingly emphasized in technology-enhanced and blended learning environments where learners are required to take greater responsibility for managing their learning beyond the classroom (Anthonysamy, 2021; Bai & Wang, 2023).
While a substantial body of research reports positive associations between SRL and improved learning outcomes, including enhanced strategic learning behaviors, engagement, and metacognitive awareness (Dörnyei, 2005; Oxford, 2017; Teng & Zhang, 2020), other studies challenge the universality of these effects. These inconsistencies have also argued that SRL effectiveness is highly dependent on task structure, learner preparedness, and contextual mediation (Panadero, 2017). In particular, Anthonysamy (2021) claimed that although learners may develop awareness of SRL strategies, they do not always successfully transfer this awareness into effective communicative performance in authentic language use situations . Motivational dimensions of SRL further suggest that learners regulate not only cognition but also motivation and emotion in context-dependent ways (Boekaerts, 1999)
This inconsistency highlights a key tension between SRL as a theoretically beneficial construct and its uneven practical realization. It further suggests that SRL outcomes are not uniform but are shaped by contextual factors such as instructional design, learner preparedness, and authentic opportunities for language use.
2.2. SRL and Learner Autonomy
Learner autonomy refers to learners’ ability to take responsibility for their own learning, including setting goals, selecting strategies, and evaluating outcomes (Holec, 1981). While SRL and learner autonomy are conceptually distinct, they are closely interconnected in language learning practice. SRL emphasizes the internal processes of regulation, whereas learner autonomy focuses on the broader notion of learner responsibility and independence (Benson, 2011; Zimmerman, 2002).
Rather than existing as separate constructs, recent research increasingly conceptualizes SRL and autonomy as mutually reinforcing. Strategic SRL processes such as planning, self-monitoring, and reflection function as mechanisms through which learners gradually develop greater autonomy and independence in language learning (Oxford, 2017). However, autonomy development is strongly mediated by teacher beliefs, classroom practices, and institutional constraints, highlighting the central role of teacher facilitation in fostering learner independence (Borg & Al-Busaidi, 2012). This developmental view is strongly supported by Little (2007) arguing that autonomy emerges gradually through supported practice rather than existing as a fixed learner trait.
Empirical studies in EFL contexts support this interrelationship, showing that SRL-oriented instructional practices can enhance learners’ motivation, confidence, and willingness to engage in independent learning activities (Teng & Zhang, 2020; Anthonysamy, 2021). However, classroom-based research also suggests that the successful development of autonomy depends heavily on teacher mediation and classroom ecology, particularly in contexts where learners are not accustomed to self-directed learning (Borg & Al-Busaidi, 2012).
Despite these positive associations, developing autonomy remains challenging in contexts where learning has traditionally been shaped by teacher-centered instruction and examination-oriented practices, which may limit students’ experience of self-directed learning. This pattern has been widely reported in Vietnamese EFL contexts, where teacher-fronted instruction and exam-oriented assessment continue to shape learner expectations and classroom behavior (Pham, 2013).
2.3. SRL-Oriented Practices and Real-World English Use
In communicative language teaching, the ultimate goal of instruction extends beyond linguistic knowledge to include the ability to use language effectively in real-world contexts (Richards, 2006). SRL-oriented classroom practices—such as goal setting, self-monitoring, reflective tasks, peer collaboration, and self-assessment—are increasingly viewed as pedagogical tools for promoting learner engagement and communicative readiness (Oxford, 2017; Teng & Zhang, 2020) .
Existing research suggests that such practices can enhance learners’ awareness of their learning processes and greater engagement in language learning activities (Oxford, 2017; Teng & Zhang, 2020). Recent studies also highlight the role of SRL in promoting independent learning behaviors in technology-supported environments, where learners are required to extend their language use beyond formal classroom settings (Bai & Wang, 2023; Anthonysamy, 2021).
However, research on language strategy transfer suggests that learners often struggle to apply classroom-acquired strategies to spontaneous, real-world communication, particularly in EFL contexts with limited authentic exposure (Lee & Oxford, 2008). Similarly, studies on informal language learning highlight that out-of-class English use remains uneven and largely dependent on learners’ individual agency and social environment (Lai, 2013; Sockett, 2014).
Despite these positive findings, there remains limited evidence on the extent to which SRL-oriented practices facilitate the transfer of learning into authentic, unscripted communication outside the classroom. This gap is particularly relevant in EFL contexts, where learners often have limited exposure to real-life English communication opportunities. As a result, while SRL may enhance in-class engagement, its role in supporting real-world communicative readiness remains underexplored.
Research Gap
Despite extensive research on self-regulated learning (SRL) and learner autonomy in language education, three key gaps remain. First, much of the existing literature emphasizes the relationship between SRL and learning outcomes such as achievement and strategy use, while fewer studies have examined how SRL-oriented classroom practices contribute to learners’ readiness for authentic English communication beyond the classroom. Second, although SRL has been widely investigated in general EFL contexts, there is still limited classroom-based empirical research in Vietnamese higher education exploring how SRL is implemented as a pedagogical approach rather than as an individual learner trait. Third, the mechanisms through which SRL-oriented practices facilitate the transfer of learning into real-world communicative situations remain underexplored, particularly in teacher-centered EFL environments where opportunities for authentic language use are limited. These gaps highlight the need for further context-sensitive classroom research in Vietnamese EFL settings.
3. Methodology

Research Approach and Design
This study employed a questionnaire-based mixed-methods design to investigate the role of self-regulated learning (SRL)-oriented classroom practices in promoting learner autonomy and supporting students’ readiness for authentic English use in Vietnamese higher education. A mixed-methods approach was adopted to capture both general patterns of student responses and more detailed insights into their learning experiences and perceptions.
The study followed a predominantly quantitative design, in which survey data were used as the primary source of analysis, while qualitative open-ended responses were used to complement and enrich the interpretation of quantitative findings.
Participants
[bookmark: _GoBack]The participants were English-major undergraduate students enrolled in an English course at HUFLIT. The course was conducted over a ten-week instructional period in which SRL-oriented classroom activities were integrated to encourage students’ independent learning and engagement. These activities included goal-setting tasks, reflective learning journals, self-monitoring exercises, peer feedback, and self-assessment activities designed to promote learner autonomy and self-regulated learning.
A total of 100 responses were collected through an online questionnaire distributed via Google Forms. After data screening, 85 valid responses were retained for analysis, while incomplete or patterned responses were excluded. The participants came from different academic years and had varying levels of English learning experience.
Convenience sampling was used due to the accessibility of participants within the classroom context. Although this sampling method limits the generalizability of the findings, it is appropriate for exploratory classroom-based research aiming to examine context-specific learning processes.
Research Instrument
Data were collected using a structured questionnaire developed in Google Forms. The instrument was designed based on established frameworks of self-regulated learning, learner autonomy, and language learning strategies (Pintrich, 2000; Zimmerman, 2002; Oxford, 2017). The questionnaire items were developed to align with the research objectives and to measure students’ perceptions of SRL-oriented learning experiences.
The internal consistency of the instrument was tested using Cronbach’s alpha, yielding a coefficient of 0.893, indicating good reliability.
The questionnaire consisted of three sections:
Section A collected demographic information, including gender, year of study, and length of English learning experience.
Section B contained 15 Likert-scale items divided into four constructs:
Self-regulated learning strategies (Items 1–6)
Learner autonomy (Items 7–9)
Readiness for authentic English use (Items 10–12)
Perceptions of SRL-oriented classroom practices (Items 13–15)
Participants responded using a five-point Likert scale ranging from 1 (strongly disagree) to 5 (strongly agree).
Section C included two open-ended questions designed to explore students’ perceptions of classroom activities that supported their independent learning and their readiness for English use beyond the classroom.
Data Collection and Analysis
Data were collected after the completion of the ten-week instructional period. Participation was voluntary, and students were informed of the purpose of the study, with assurances of confidentiality and anonymity.
Quantitative data were analyzed using IBM SPSS Statistics and Microsoft Excel. Descriptive statistical techniques, including means, standard deviations, frequencies, and percentages, were used to examine students’ responses across the four constructs: SRL strategies, learner autonomy, readiness for authentic English use, and perceptions of SRL-oriented classroom practices.
Qualitative data from the open-ended questions were analyzed using thematic analysis (Braun & Clarke, 2006). Responses were coded inductively and organized into themes related to independent learning, communicative confidence, reflective learning, classroom engagement, and authentic English use. Representative excerpts were selected to support and triangulate the quantitative findings.
4. Results
4.1. Quantitative results
A total of 100 questionnaire responses were initially collected from English-major students at HUFLIT. After data screening, 85 valid responses were retained for final analysis.
Overall, the quantitative findings indicate generally positive perceptions toward self-regulated learning (SRL)-oriented classroom practices, learner autonomy, and readiness for real-world English use. Mean scores across all questionnaire items ranged from 3.50 to 4.02, suggesting moderate to high levels of agreement. Approximately 65–80% of participants selected “Agree” or “Strongly Agree” for most items, reflecting favorable perceptions toward SRL-oriented learning practices.
	Item
	M
	SD

	Q1. I set clear goals for my English learning.
	3.81
	0.88

	Q2. I plan my English learning activities carefully.
	3.50
	0.97

	Q3. I monitor my progress while learning English.
	3.70
	0.94

	Q4. I change learning strategies when necessary.
	3.93
	0.89

	Q5. I reflect on my strengths and weaknesses in learning English.
	3.91
	0.95

	Q6. I evaluate my learning after completing tasks.
	3.92
	0.91

	Q7. I take responsibility for my own English learning.
	3.92
	0.88

	Q8. I can learn English independently outside the classroom.
	3.98
	0.86

	Q9. I actively seek opportunities to practice English.
	3.90
	0.94

	Q10. I feel confident using English in real-life situations.
	3.63
	0.98

	Q11. I can apply classroom learning to real-world communication.
	3.72
	0.91

	Q12. I feel prepared to use English in academic or professional contexts.
	3.69
	0.99

	Q13. SRL-oriented activities helped me manage my learning better.
	3.93
	0.89

	Q14. Reflective activities increased my awareness of my learning process.
	4.02
	0.84

	Q15. The classroom activities motivated me to learn English more actively.
	3.91
	0.96


Note. M = Mean; SD = Standard Deviation.
Self-Regulated Learning Strategies
The findings show that students generally demonstrated positive perceptions of self-regulated learning strategies. The highest agreement within this category was found in Q4 (M = 3.93, SD = 0.89), suggesting that many students were willing to adjust learning strategies when necessary. Similarly, high mean scores were observed for reflective learning and self-evaluation in Q5 and Q6.
Approximately 70–75% of participants selected “Agree” or “Strongly Agree” for these items, indicating that reflective and adaptive learning behaviors were relatively common. In contrast, Q2 (“I plan my English learning activities carefully”) received the lowest mean score in this category (M = 3.50, SD = 0.97). The relatively high standard deviation suggests variability in students’ planning behaviors, indicating that while some students engaged actively in structured learning, others may still rely on less organized approaches.
Overall, students appeared to demonstrate stronger reflective and evaluative behaviors than systematic learning planning.
Learner Autonomy
Positive perceptions were also observed in the learner autonomy category. Q8 (“I can learn English independently outside the classroom”) received the highest mean score in this category (M = 3.98, SD = 0.86), indicating strong perceptions of independent learning ability beyond classroom contexts.
Similarly, high agreement was found in Q7 and Q9, with approximately 75–80% of participants selecting “Agree” or “Strongly Agree.” These findings suggest that many students viewed themselves as responsible and active English learners.
Although the standard deviations were relatively moderate, some variability remained across responses. This indicates that while many students demonstrated autonomous learning tendencies, others may still experience difficulties maintaining independent English learning outside formal instructional settings.
Readiness for Real-World English Use
Compared with the previous categories, readiness for real-world English use received slightly lower mean scores. Q11 (“I can apply classroom learning to real-world communication”) showed the highest agreement in this category (M = 3.72, SD = 0.91), suggesting that many students believed classroom learning could support authentic communication.
However, lower mean scores were found in students’ confidence using English in real-life situations (Q10, M = 3.63, SD = 0.98) and preparedness for academic or professional communication (Q12, M = 3.69, SD = 0.99). Approximately 60–70% of participants selected “Agree” or “Strongly Agree” for these items.
The relatively large standard deviations for Q10 and Q12 suggest variability in students’ communicative confidence and readiness for authentic English use. While many students felt relatively prepared to use English beyond the classroom, others may still experience uncertainty in real-world communication situations.
Perceptions of SRL-Oriented Classroom Activities
This category received the strongest overall agreement among all questionnaire sections. Q14 (“Reflective activities increased my awareness of my learning process”) obtained the highest mean score in the questionnaire (M = 4.02, SD = 0.84), suggesting that reflective activities played an important role in increasing students’ awareness of their learning processes.
Similarly, positive responses were reported for Q13 and Q15, indicating that SRL-oriented activities helped students manage learning more effectively and motivated them to participate more actively in English learning. Approximately 75–80% of students selected “Agree” or “Strongly Agree” for these items.
Overall, the quantitative findings suggest that SRL-oriented classroom practices may positively influence reflective learning, learner autonomy, and students’ engagement in English learning.
4.2. Qualitative Results
The qualitative responses further supported the quantitative results and provided deeper insights into students’ learning experiences. Thematic analysis of the open-ended responses revealed four main themes: communicative classroom activities, reflective learning, communicative confidence, and independent learning behaviors.
First, many students emphasized the positive impact of presentation and speaking activities. Participants reported that presentations encouraged them to prepare independently, practice communication skills, and become more responsible for their learning. One student stated:
“I had to prepare and practice speaking by myself before presenting in class.”
These responses suggest that communicative classroom activities encouraged students to engage more actively in self-directed learning and authentic English use.
Second, reflective learning emerged as another important theme. Several students explained that reflective activities helped them recognize their strengths, weaknesses, and learning progress more clearly. This finding is consistent with the high level of agreement observed in Q14 regarding reflective learning awareness. The findings suggest that reflective activities may have supported the development of self-regulated learning by encouraging students to evaluate their learning experiences and make more informed decisions about their future learning strategies.
Third, many students reported increased confidence in using English outside the classroom. Some participants explained that classroom communication activities reduced anxiety and improved speaking fluency. However, several students also noted difficulties maintaining confidence during authentic communication situations, particularly when interacting with unfamiliar speakers. This helps explain the variability observed in the quantitative findings related to real-world English use.
Finally, students highlighted the importance of independent learning behaviors. Many participants reported that classroom tasks encouraged them to search for information independently, practice English outside class, and take greater responsibility for their learning. These responses strongly support the quantitative findings related to learner autonomy. The findings indicate that SRL-oriented activities may have extended students’ learning beyond the classroom by encouraging self-directed learning behaviors and greater ownership of the learning process.

4.3. Integration of Quantitative and Qualitative Results
The qualitative findings strongly support and further explain the quantitative results. First, the high levels of agreement in the learner autonomy category are consistent with qualitative responses emphasizing independent learning, self-preparation, and active engagement in English learning beyond classroom contexts.
Second, the highest quantitative mean score was found in reflective learning activities (Q14), which closely aligns with qualitative responses highlighting increased awareness of learning processes and self-reflection. This suggests that reflective classroom practices may play an important role in fostering students’ self-regulated learning behaviors.
Finally, although students generally reported positive perceptions regarding readiness for real-world English use, the relatively large standard deviations in Q10 and Q12 indicate variability in communicative confidence. The qualitative findings further explain this variability, as some students described increased confidence and fluency, while others still experienced difficulties using English comfortably in authentic communication situations.
Overall, the integration of both datasets suggests that SRL-oriented classroom practices may positively influence learner autonomy, reflective learning, and students’ readiness for authentic English communication in Vietnamese higher education contexts. 
5. Discussion 
The findings of this study suggest that SRL-oriented classroom practices may play an important role in promoting learner autonomy and supporting students’ readiness for authentic English use in Vietnamese higher education. The integration of quantitative and qualitative results indicates that students generally perceived SRL-oriented activities as beneficial for developing greater awareness of their learning processes, increased independence, and improved readiness for communication beyond the classroom. These findings reinforce the view that learner-centered pedagogical practices can create conditions that encourage students to take a more active role in managing their own learning.
One notable finding concerns the prominent role of reflective learning in students’ learning experiences. Both the quantitative and qualitative results indicate that reflection was perceived as a particularly valuable aspect of the course. Students reported that reflective activities helped them recognize their strengths and weaknesses, evaluate their learning progress, and become more aware of their learning processes. This finding is consistent with the theoretical perspectives of Zimmerman (2002) and Pintrich (2000), who identify self-reflection as a central component of self-regulated learning. The findings also support Oxford’s (2017) argument that reflective practices enable learners to make more informed decisions about future learning strategies. From a social-cognitive perspective, reflection functions as a mechanism through which learners monitor and regulate their learning behavior. The prominence of reflection in the present study therefore suggests that reflective classroom activities may play a significant role in fostering self-regulated learning among English-major students.
A second important finding relates to learner autonomy. Students generally perceived themselves as responsible and active participants in their learning, while qualitative responses indicated that classroom activities encouraged independent preparation, information searching, and learning beyond formal instructional requirements. These findings support previous research suggesting that SRL-oriented practices contribute to the development of learner autonomy by encouraging learners to take greater ownership of their learning processes (Benson, 2011; Teng & Zhang, 2020). The findings also align with Little’s (2007) view that autonomy develops gradually through supported learning experiences rather than emerging automatically. In the present study, SRL-oriented activities appeared to provide a structured environment that encouraged students to assume greater responsibility for their learning while gradually developing more independent learning habits. This suggests that classroom-based SRL practices may serve as an effective pathway toward fostering learner autonomy in Vietnamese higher education contexts.
The findings further suggest that SRL-oriented classroom practices may contribute to students’ readiness for authentic English use beyond the classroom. Students reported that communicative classroom activities, including presentations and speaking tasks, helped them develop confidence and communication skills. These findings are consistent with communicative language teaching perspectives, which emphasize meaningful language use and active learner participation as important components of language development (Richards, 2006). The qualitative results further indicate that opportunities for communication and self-directed learning may encourage learners to engage more actively with English in real-life situations.
However, the findings also suggest that readiness for authentic English communication remains more challenging than the development of self-regulated learning behaviors and learner autonomy. While many students reported increased confidence, some continued to experience difficulties when communicating with unfamiliar speakers in authentic situations. This variation indicates that the development of communicative readiness may involve factors beyond the acquisition of self-regulated learning strategies alone. The findings are consistent with previous studies suggesting that learners often encounter difficulties transferring classroom-based learning experiences to spontaneous communication outside formal instructional settings (Lai, 2013; Sockett, 2014). Similarly, Panadero (2017) argues that the effectiveness of self-regulated learning is influenced by contextual factors and learning environments. In EFL contexts such as Vietnam, where opportunities for authentic English interaction may be relatively limited, the transfer of classroom learning to real-world communication may require additional support and exposure.
The present study also contributes to the existing literature by extending discussions of SRL beyond academic achievement and strategy use. While previous studies have frequently examined SRL in relation to motivation, learning strategies, and academic performance, the current findings highlight its potential role in supporting students’ readiness for authentic English communication. This contribution is particularly relevant in Vietnamese higher education, where English language education is increasingly expected to prepare students for communication beyond classroom settings. The findings therefore provide empirical support for the integration of SRL-oriented pedagogical practices into English language courses designed to enhance students’ readiness for authentic communication beyond the classroom.
Taken together, the findings suggest that SRL-oriented classroom practices may contribute to the development of learner autonomy, reflective learning, and communicative readiness. At the same time, the results indicate that developing readiness for authentic English communication requires more than self-regulated learning strategies alone. Additional opportunities for meaningful language use, authentic interaction, and communicative practice may be necessary to help learners transfer classroom learning into real-world communication contexts. The study therefore supports the value of learner-centered and SRL-oriented pedagogy while also highlighting the continuing challenges associated with authentic English use in EFL environments.
6. Conclusion
This study investigated the role of self-regulated learning (SRL)-oriented classroom practices in promoting learner autonomy and supporting students’ readiness for authentic English use in Vietnamese higher education. Drawing on quantitative and qualitative data collected from English-major students at HUFLIT, the findings suggest that SRL-oriented practices were generally perceived positively and contributed to students’ reflective learning, independent learning behaviors, and communicative readiness.
The study highlights the importance of reflective learning as a key component of self-regulated learning. Students reported that reflective activities increased their awareness of learning processes and encouraged them to evaluate and adjust their learning strategies. The findings also indicate that SRL-oriented practices may support the development of learner autonomy by encouraging students to take greater responsibility for their learning and engage more actively in English use beyond the classroom.
At the same time, the findings suggest that readiness for authentic English communication remains a challenging area for some learners. Although students generally reported increased confidence and engagement, difficulties in transferring classroom learning to real-world communication contexts were still evident. This indicates that SRL-oriented instruction should be complemented by greater opportunities for authentic language use and meaningful interaction.
This study contributes to the growing body of research on self-regulated learning in language education by highlighting its potential role in supporting communicative readiness in addition to learner autonomy. However, the study is limited by its relatively small sample size, reliance on self-reported data, and focus on a single institutional context. Future research may employ larger samples, multiple data sources, and longitudinal designs to further examine the long-term impact of SRL-oriented practices on authentic English use in diverse educational settings.
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Appendix
Section A. Background Information
Gender
· Male 
· Female 
· Other 
Year of Study
· First year 
· Second year 
· Third year 
· Fourth year 
Length of English Learning Experience
· Less than 5 years 
· 5–7 years 
· 8–10 years 
· More than 10 years 
Section B. Likert-Scale Questionnaire
Please indicate your level of agreement with the following statements using a five-point Likert scale:
1 = Strongly Disagree
2 = Disagree
3 = Neutral
4 = Agree
5 = Strongly Agree
Self-Regulated Learning Strategies (Items 1–6)
1. I set clear goals for my English learning. 
2. I plan my English learning activities carefully. 
3. I monitor my progress while learning English. 
4. I change learning strategies when necessary. 
5. I reflect on my strengths and weaknesses in learning English. 
6. I evaluate my learning after completing tasks. 
Learner Autonomy (Items 7–9)
1. I take responsibility for my own English learning. 
2. I can learn English independently outside the classroom. 
3. I actively seek opportunities to practice English. 
Readiness for Real-World English Use (Items 10–12)
1. I feel confident using English in real-life situations. 
2. I can apply classroom learning to real-world communication. 
3. I feel prepared to use English in academic or professional contexts. 
Perceptions of SRL-Oriented Classroom Activities (Items 13–15)
1. SRL-oriented activities helped me manage my learning better. 
2. Reflective activities increased my awareness of my learning process. 
3. The classroom activities motivated me to learn English more actively. 

Section C. Open-Ended Questions
Question 1
Which classroom activities helped you become a more independent English learner? Why?
Question 2
How did the course help you prepare for using English outside the classroom?

