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Abstract
Outcome-Based Education (OBE) has become a dominant framework for curriculum design and quality assurance in higher education. Within this framework, program learning outcomes (PLOs) serve as key indicators of students’ expected competencies upon graduation. However, limited empirical evidence exists regarding how specific PLO domains contribute to students’ employability readiness, particularly in English language studies programs in Vietnam. This study investigated students’ perceptions of the achievement of four program learning outcomes—English language proficiency and competency, majoring-specialization competencies, digital literacy, and second foreign language competence (SFL), and examined their relationships with employability readiness. A quantitative survey was administered to 261 students enrolled in the English language studies program at Ho Chi Minh City University of Foreign Languages and Information Technology (HUFLIT). Data were analyzed using descriptive statistics, reliability analysis, Pearson correlation, one-way ANOVA, and multiple regression analysis. The findings revealed that students generally reported positive perceptions of all PLOs and employability readiness (ER). All scales demonstrated satisfactory reliability, with Cronbach’s alpha coefficients ranging from .883 to .957. Correlation analysis showed significant positive relationships between all PLO domains and employability readiness. Multiple regression analysis revealed that the four PLO domains jointly explained 59.2% of the variance in employability readiness (R² = .592, F = 92.995, p < .001). Hierarchical regression further demonstrated that the PLO variables contributed an additional 54.2% of explained variance beyond demographic and academic characteristics (ΔR² = .542, p < .001), highlighting the substantial role of program learning outcomes in shaping students’ ER.
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1. INTRODUCTION

1.1 Background of the study
In recent years, higher education institutions (HEI) have faced increasing pressure to prepare graduates who can meet the demands of a rapidly changing and highly competitive labor market. Beyond disciplinary knowledge, employers increasingly value graduates who possess strong communication skills, digital competence, adaptability, and professional readiness. Consequently, graduate employability has become an important indicator of higher education quality and effectiveness.

To address these expectations, many universities have adopted Outcome-Based Education (OBE), an educational approach that emphasizes the achievement of clearly defined learning outcomes. Within OBE, Program Learning Outcomes (PLOs) serve as key benchmarks for curriculum design, teaching, assessment, and quality assurance. The effectiveness of an academic program is therefore often evaluated based on the extent to which students achieve the intended learning outcomes (LOs).

In Vietnam, OBE has been widely implemented as part of ongoing higher education reforms and accreditation requirements. English Language Studies programs, in particular, are expected to equip students with a combination of language proficiency, disciplinary knowledge, digital literacy, and multilingual competencies that support their future careers. While these competencies are commonly embedded in program learning outcomes, empirical evidence regarding their contribution to employability readiness (ER) remains limited.
1.2 Research problem
Although previous studies have examined language competence, curriculum quality, and graduate employability separately, relatively few have investigated how different PLO domains collectively influence students’ ER. This gap highlights the need for further research on the relationship between PLOs and ER within English language education programs. 

Within this context, the English Language Studies program at Hochiminh City University of Foreign Languages – Information Technology (HUFLIT), Vietnam, provides an appropriate case for investigating outcome-based curriculum effectiveness. The program is designed according to OBE principles and incorporates multiple PLO domains, including English language proficiency and competency (PLO3), majoring-specialization competencies (PLO4), digital literacy (PLO5), and SFL competence (PLO6). While these outcomes are formally embedded in the curriculum, there is limited empirical evidence on how students perceive their attainment of these outcomes and how such perceptions relate to their overall ER.

Therefore, this study adopts a data-informed OBE approach to examine students’ perceived attainment of the four key PLOs and their relationship with the ER. 
1.3 Research objectives
This study aims to:

1. Examine students’ perceptions of the achievement of the four key PLOs including PLO3, PLO4, PLO5 and PLO6.

2. Investigate the relationships between these four PLOs and the ER.

3. Identify the extent to which PLOs predict the ER.

1.4 Research questions

1. Research question 1: How do English-majored students perceive their attainment of the four PLOs in the English Language Studies program at HUFLIT?

2. Research question 2: Which PLO domains are perceived as the most and least developed by students?

3. Research question 3: To what extent do different PLO domains contribute to students’ perceived ER?

1.5 Significance of the study
This study contributes to the growing body of researches on OBE by providing empirical evidence regarding the effectiveness of PLOs in fostering ER. The findings may assist curriculum developers, academic leaders, and quality assurance practitioners in improving educational programs and enhancing graduate outcomes.

2. Literature Review

2.1 Outcome-based education in higher education
OBE has become one of the most influential educational paradigms in higher education worldwide. According to Spady (1994), OBE emphasizes the achievement of clearly articulated learning outcomes rather than the completion of prescribed instructional content. Under this approach, curriculum design, teaching strategies, assessment methods, and quality assurance mechanisms are systematically aligned with the intended graduate competencies.

The growing adoption of OBE reflects broader shifts toward accountability, transparency, and evidence-based quality assurance in higher education. Universities are increasingly required to demonstrate that graduates possess competencies relevant to contemporary workplace demands and societal expectations. Consequently, program effectiveness is evaluated not only through academic performance but also through measurable learning outcomes and graduate success indicators.

Recent scholarship suggests that OBE contributes positively to curriculum coherence, learner-centered instruction, and continuous quality improvement. According to Biggs and Tang (2022), outcome-oriented curriculum design promotes constructive alignment among learning outcomes, teaching activities, and assessment practices, thereby enhancing students’ learning experiences. Similarly, Harden (2007) argues that OBE facilitates systematic curriculum evaluation and supports institutions in meeting accreditation standards.

In Southeast Asia, OBE has become a key component of higher education reform. Universities have increasingly integrated outcome-based principles into curriculum development and assessment systems to align educational provision with international quality assurance frameworks. However, despite widespread implementation, empirical studies examining how specific PLOs contribute to graduate readiness remain relatively limited, particularly in language education programs. 
2.2 Program learning outcomes and constructive alignment
PLOs constitute the cornerstone of OBE implementation. They define the knowledge, skills, attitudes, and competencies that students are expected to demonstrate upon graduation. Effective PLOs serve multiple functions, including curriculum planning, instructional alignment, assessment design, and stakeholder communication.
The theoretical foundation underlying PLO implementation is Constructive Alignment Theory (Biggs & Tang, 2022). This framework posits that meaningful learning occurs when intended learning outcomes, teaching activities, and assessment methods are aligned. Such alignment enables students to engage in learning activities that directly support the achievement of desired competencies.

Research consistently demonstrates positive relationships between curriculum alignment and student achievement. Programs with clearly articulated and systematically assessed learning outcomes tend to report stronger academic performance, higher student satisfaction, and improved graduate outcomes. Furthermore, outcome alignment supports institutional quality assurance processes by providing measurable indicators of educational effectiveness.

Within English language education, PLOs typically encompass multiple competency domains, including linguistic proficiency, disciplinary knowledge, intercultural communication, digital literacy, and professional skills. Because language graduates increasingly work in diverse and technology-mediated environments, outcome frameworks must extend beyond language competence alone.
Additionally, according to Kennedy (2007), learning outcomes describe what learners are expected to know, understand, and be able to demonstrate upon successful completion of a programme of study. Clearly articulated learning outcomes therefore serve as the foundation for curriculum design, teaching, assessment, and quality assurance processes.
2.3 English language education, CEFR, and competency development
The Common European Framework of Reference for Languages (CEFR) has become the dominant international framework for language proficiency assessment and curriculum design. Since its introduction, CEFR has provided a common reference system for describing language ability across educational contexts.

In Vietnam, CEFR-aligned learning outcomes have been widely adopted in higher education institutions, particularly within English language programs. Universities increasingly utilize CEFR benchmarks to establish graduation requirements and evaluate language competence. This alignment enhances transparency, comparability, and international recognition of language qualifications.

Nevertheless, contemporary English language education extends beyond linguistic competence. The evolving nature of global communication and workplace practices requires graduates to possess a broader range of professional competencies. Scholars have argued that successful language graduates must integrate language proficiency with disciplinary expertise, intercultural competence, technological literacy, and lifelong learning capabilities.

Digital transformation has further expanded expectations for language professionals. The emergence of artificial intelligence, online communication platforms, and digital collaboration tools has increased the importance of technological competence within language-related professions. Consequently, many English language programs have incorporated digital literacy as a core learning outcome alongside traditional linguistic objectives.

Recent studies indicate that graduates possessing both strong language skills and digital competencies demonstrate greater adaptability and employability in contemporary labor markets. This suggests that language proficiency alone may be insufficient to ensure successful career outcomes, highlighting the need to examine the combined influence of multiple competency domains.

2.4 Graduate employability and employability readiness
Graduate employability has emerged as a central concern for higher education institutions globally. As universities face increasing pressure to demonstrate societal relevance, employability outcomes have become important indicators of educational quality and program effectiveness.

Yorke (2006) conceptualizes employability as a set of achievements, including knowledge, skills, understandings, and personal attributes that increase graduates’ likelihood of obtaining employment and succeeding in their chosen professions. More recent frameworks extend this definition by emphasizing adaptability, resilience, lifelong learning, and technological competence.

The literature identifies several dimensions consistently associated with employability, comprising of professional knowledge and disciplinary expertise, communication and interpersonal skills, critical thinking and problem-solving abilities, digital literacy and technological competence, adaptability and lifelong learning capacity, and multilingual and intercultural communication skills. 

For graduates of English language programs, ER represents a multidimensional construct. Employers increasingly seek graduates who can communicate effectively in English while simultaneously demonstrating professional competence, technological proficiency, and cross-cultural communication skills.

Previous studies have reported positive relationships between language proficiency and employability outcomes. However, recent evidence suggests that employability is influenced by a combination of competencies rather than a single skill domain. Graduates who possess integrated skill profiles tend to demonstrate greater workplace readiness and career adaptability.
2.5 Empirical studies and research gap
A growing body of researches has examined the effectiveness of OBE implementation in higher education. Existing studies generally report positive impacts on curriculum quality, student achievement, and learning outcome attainment. However, several limitations remain evident in the literature.

First, many studies focus primarily on evaluating individual learning outcomes rather than examining the combined contribution of multiple PLO domains. Second, researches in language education frequently emphasize language proficiency while overlooking broader competencies such as digital literacy and multilingual capability. Third, empirical investigations linking OBE-based learning outcomes directly to employability readiness remain relatively scarce, particularly within Southeast Asian contexts.

Within Vietnam, researches on outcome-based curriculum evaluation have increased in recent years. Nevertheless, studies that simultaneously investigate language proficiency, disciplinary competence, digital literacy, second foreign language competence, and employability readiness are still limited. Consequently, there is insufficient evidence regarding which competency domains contribute most strongly to students’ perceived ER.

To address these gaps, the present study examines four key PLO domains: language proficiency and competency (PLO3), majoring-specialization competencies (PLO4), digital literacy (PLO5), and second foreign language competence (PLO6) and investigates their relationships with the ER among English language studies students. By integrating outcome-based assessment and employability perspectives, this study contributes empirical evidence to support data-informed curriculum evaluation and quality assurance practices in higher education.

2.6 Conceptual framework
Based on the literature reviewed, the study proposes the following conceptual framework:
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3. METHODOLOGY

3.1 Research Design

This study employed a quantitative correlational research design to investigate the relationships between the four designated PLOs and the employability readiness among English Language Studies students at HUFLIT University.

The study was grounded in the Outcome-Based Education (OBE) framework, which emphasizes the achievement of clearly defined learning outcomes and their contribution to graduate competence. Specifically, the study examined four major PLO domains:

PLO3: English language proficiency and competency; 

PLO4: majoring-specialization competencies; 

PLO5: digital literacy; 

PLO6: second foreign language competence.
ER: employability readiness.
ER was treated as the dependent variable representing students’ perceived preparedness for future employment.

A cross-sectional survey design was adopted because it allowed researchers to collect data from a large number of respondents within a relatively short period and examine statistical relationships among variables.

3.2 Research context
The study was conducted within the English Language Studies program at HUFLIT University, Vietnam, a private higher education institution that offers undergraduate and postgraduate programs in languages, business, information technology, and related disciplines.

In response to national higher education reforms and quality assurance requirements, the English Language Studies program which is revised and edited every two years has adopted an OBE framework to ensure the alignment among curriculum design, instructional practices, assessment activities, and intended PLOs. Within this framework, student learning achievement is systematically evaluated to support continuous program improvement and accreditation processes.

The program specifies four key competency domains that are expected to contribute to graduates’ professional development and employability: PLO3, PLO4, PLO5, and PLO6. These competencies reflect both disciplinary requirements and the transferable skills increasingly demanded by contemporary labor markets.

As part of the program’s quality assurance and curriculum evaluation efforts, regular assessments are conducted to examine students’ perceptions of learning outcome attainment. Against this background, the present study investigates the extent to which students perceive achievement of the specified PLOs and examines the predictive relationships between PLO attainment and ER. The findings are expected to provide empirical evidence for curriculum enhancement, outcome-based program evaluation, and evidence-informed decision-making within the English Language Studies program.

3.3 Participants
A total of 261 undergraduate students participated in the study. Participants represented different academic years within the English Language Studies program. Data were collected through voluntary participation using an online questionnaire (Google.docs).

The sample which was chosen on the convenient sampling included students from various specialization majors, including Translation and Interpretation, English Language Teaching, English for Business, English for Offices, English for Logistics and English–Chinese Bilingual Studies.
The participation was anonymous and no personally identifiable information was collected.

3.4 Research instrument
3.4.1 Questionnaire design
The questionnaire items were developed based on the official PLOs of the English Language Studies program and informed by previous literature on graduate employability, outcome-based education, and competency assessment (Yorke, 2006; Tomlinson, 2017; Kennedy, 2007).
The instrument consisted of five constructs:

	Construct
	Description
	Items

	PLO3
	English language proficiency and competence
	5

	PLO4
	Majoring-specialization competencies
	5

	PLO5
	Digital literacy 
	5

	PLO6
	Second foreign language competence
	5

	ER
	Perceived readiness for future employment 
	6


The final questionnaire contained 26 items.

Responses were measured using a five-point Likert scale: 1 = Strongly Disagree; 2 = Disagree; 3 = Neutral; 4 = Agree; 5 = Strongly Agree. Higher scores indicated stronger perceptions of outcome attainment and ER.
3.4.2 Pilot testing and questionnaire validation

Prior to the main data collection, the questionnaire was piloted with 40 English Language Studies students who were not included in the final sample. The purpose of the pilot study was to evaluate item clarity, wording appropriateness, and preliminary reliability of the instrument.

Participants were invited to provide feedback regarding item ambiguity and comprehensibility. Based on their comments, several items were revised to improve wording clarity and reduce redundancy.

The pilot data also yielded satisfactory internal consistency coefficients across all constructs (Cronbach's alpha values ranging from .78 to .89), indicating acceptable reliability for subsequent administration.
3.4.3 Reliability analysis
Prior to conducting the main statistical analyses, the reliability of all measurement scales was examined using Cronbach’s alpha coefficients for assuring the internal consistency. Cronbach’s alpha coefficients were interpreted based on the recommendations of Nunnally and Bernstein (1994), who suggested that reliability values of .70 or above indicate acceptable internal consistency.
Furthermore, corrected item-total correlations were also examined for suggesting that all questionnaire items contributed meaningfully to their respective constructs.
3.5 Data collection procedure
Data were collected during the second semester of the academic year through an online survey platform.

Before participation, respondents were informed about the purpose of the study, voluntary participation, confidentiality of responses, academic use of collected data. Students completed the questionnaire anonymously.

After data screening, 261 valid responses were retained for statistical analysis.

3.6 Data analysis
The collected data were analyzed using IBM SPSS Statistics. 
Several statistical procedures were employed.

3.6.1 Descriptive statistics
Means (M) and standard deviations (SD) were calculated to examine students’ perceptions of learning outcome attainment and ER.

3.6.2 Pearson correlation analysis
Pearson Product-Moment Correlation was employed to examine the relationships among PLO3, PLO4, PLO5, PLO6, and ER. 
The assumptions of multiple regression, including multicollinearity and independence of errors, were assessed following the guidelines proposed by Hair et al. (2022).
3.6.3 Multiple regression analysis
Multiple linear regression was conducted to determine the extent to which PLO attainment predicts ER. 
The regression model was specified as:

ER=β0​+β1​(PLO3)+β2​(PLO4)+β3​(PLO5)+β4​(PLO6)+ε; where:

ER served as the dependent variable; PLO3, PLO4, PLO5, and PLO6 served as independent variables. 

Model fit was additionally evaluated using R², Adjusted R², F-statistic, and Standardized beta coefficients. 

3.6.4 Assumption testing
Several assumptions of regression analysis were examined, including Multicollinearity. 

Multicollinearity was assessed through Tolerance values, Variance Inflation Factor (VIF). 

For Independence of Errors, the Durbin–Watson statistic was used to assess residual independence.

3.6.5 One-Way ANOVA

One-way Analysis of Variance (ANOVA) was performed to investigate whether perceptions of PLO attainment and ER differed across academic year groups in which academic year served as the grouping variable.

Homogeneity of variance was examined using Levene’s Test.

When variance homogeneity assumptions were violated or group sizes were unequal, Welch’s robust test was consulted to confirm the robustness of ANOVA findings.

Post-hoc analyses using Bonferroni and Tamhane procedures were conducted where appropriate.

3.7 Ethical considerations
The study adhered to standard ethical principles for educational research.

Participants were informed about the purpose of the study. They participated voluntarily; they could withdraw at any time and remain anonymous throughout the research process. 

The collected data were used solely for academic research and program evaluation purposes.
4. RESULTS
4.1 Reliability Analysis

Table 1
Reliability Statistics of the Measurement Scales
	Construct

	Items

	Cronbach's Alpha


	PLO3

	5

	.883


	PLO4

	5

	.748 – .932*


	PLO5

	5

	.910


	PLO6

	5

	.957


	ER
	6

	.922



	
	


PLO3 achieved a Cronbach’s alpha coefficient of .883. For PLO4, Cronbach’s alpha coefficients across the specialization-specific sub-majors ranged from .748 to .932, indicating acceptable to excellent reliability. PLO5 demonstrated a Cronbach’s alpha of .910, while ER produced an alpha coefficient of .922. Among all constructs, PLO6 demonstrated the highest level of internal consistency (α = .957).
Furthermore, all corrected item–total correlations exceeded the recommended threshold of .30, indicating satisfactory item discrimination. Examination of the “Cronbach’s Alpha if Item Deleted” values also revealed that removing any individual item would not substantially improve scale reliability. Consequently, all items were retained for subsequent analyses.

Overall, all reliability coefficients exceeded the commonly accepted benchmark of .70 (Hair et al. 2022), confirming that the questionnaire possessed adequate internal consistency for assessing students’ perceived attainment of PLOs and ER. 
*PLO4 was evaluated across six majoring-specialization groups and consistently demonstrated acceptable-to-excellent reliability.

4.2 Descriptive statistics of program learning outcome attainment
Table 2
Descriptive Statistics of Program Learning Outcome Attainment and Employability Readiness (N = 261)

	Construct
	Number of Items
	Mean Range
	SD Range

	PLO3
	5
	3.32 – 3.82
	0.824 – 1.046

	PLO4*
	5
	3.30 – 4.50
	0.488 – 1.254

	PLO5
	5
	4.15 – 4.22
	0.709 – 0.791

	PLO6
	5
	3.46 – 3.76
	1.083–1.188

	ER
	6
	3.72 – 4.04
	0.746–0.887


The results revealed generally positive perceptions across all constructs. Among the investigated domains, PLO5 received the highest ratings. Item means ranged from 4.15 to 4.22, indicating that students perceived themselves as highly competent in utilizing digital technologies and information resources for academic and professional purposes.

PLO3 received moderately high ratings, with mean scores ranging from 3.32 to 3.82. The highest-rated item was PLO3_2 (M = 3.82, SD = .824), whereas PLO3_5 recorded the lowest mean score (M = 3.32, SD = 1.046), suggesting some variation in students’ perceptions across different language-related competencies.

For PLO4, mean scores varied across specialization groups. Relatively high ratings were observed among students in the English Teaching and Business English tracks with several items exceeding a mean value of 4.00, while lower ratings tended to appear in several smaller specialization groups. However, these differences should be interpreted cautiously because of substantial variations in subgroup sample sizes.

PLO6 received comparatively lower ratings than the other PLO domains, ranging from 3.46 to 3.76. In addition, this construct exhibited the largest standard deviations (SDs ranging from 1.08 to 1.19), indicating considerable variability in students’ perceived second foreign language competence.

Regarding ER, students reported positive perceptions across all six indicators. Mean scores ranged from 3.72 to 4.04, suggesting that respondents generally felt prepared to enter the labor market upon graduation.

Taken together, the descriptive findings indicate that students perceived relatively high levels of PLO attainment and ER. Among the investigated domains, PLO5 emerged as the strongest area, whereas PLO6 represented a comparatively weaker domain and may warrant further curricular attention.

4.3 Correlation analysis
Table 3
Pearson Correlation Matrix of Program Learning Outcomes and Employability Readiness (N = 261)

	Variables
	1
	2
	3
	4
	5

	1. PLO3
	—
	
	
	
	

	2. PLO4
	.696**
	—
	
	
	

	3. PLO5
	.493**
	.565**
	—
	
	

	4. PLO6
	.449**
	.401**
	.375**
	—
	

	5. ER
	.633**
	.716**
	.582**
	.444**
	—


As shown in Table 3, all correlations were positive and statistically significant at the .01 level.

ER was positively correlated with PLO3 (r = .633), PLO4 (r = .716), PLO5 (r = .582), and PLO6 (r = .444). Among the investigated predictors, PLO4 demonstrated the strongest association with ER, suggesting that majoring-specialization competencies may play a particularly important role in shaping students’ ER.
Intercorrelations among the predictor variables ranged from .375 to .696, indicating moderate associations among the constructs. Since all correlation coefficients were below the recommended threshold of .80 (Hair et al., 2022), preliminary evidence suggested that multicollinearity was unlikely to be a concern. This assumption was further confirmed in the regression analysis, where VIF values ranged from 1.41 to 2.34, well below the recommended cutoff value of 5.0.
While all four PLO domains were significantly correlated with employability readiness, subsequent regression analysis revealed that only certain competencies remained significant predictors when the shared variance among PLOs was controlled.
4.4 Multiple Regression Analysis

Table 4
Multiple Regression Analysis Predicting Employability Readiness from Program Learning Outcomes (N = 261)
	Predictor
	B
	SE B
	Β
	T
	P
	Tolerance
	VIF

	Constant
	0.482
	0.265
	—
	1.816
	.071
	—
	—

	PLO3
	0.187
	0.069
	.212
	2.704
	.008
	.428
	2.335

	PLO4
	0.335
	0.081
	.325
	4.156
	< .001
	.431
	2.320

	PLO5
	0.257
	0.070
	.225
	3.663
	< .001
	.697
	1.434

	PLO6
	0.109
	0.043
	.152
	2.504
	.013
	.711
	1.406


Model Summary: R = .770; R² = .592; Adjusted R² = .586; F(4, 256) = 92.995, p < .001; Durbin–Watson = 1.953.

Note. ER = Employability Readiness. β = standardized coefficient.

To determine the extent to which PLO predicted ER, a multiple linear regression analysis was conducted.

The overall regression model was statistically significant, F(4, 256) = 92.995, p < .001. The model produced an R value of .770 and explained 59.2% of the variance in Employability Readiness (R² = .592; Adjusted R² = .586), indicating substantial explanatory power.

The Durbin–Watson statistic was 1.953, suggesting that the assumption of independent errors was satisfied.

As presented in Table 4, all four PLO domains significantly predicted ER. Among the predictors, PLO4 emerged as the strongest predictor (β = .325, p < .001), followed by PLO5 (β = .225, p < .001), PLO3 (β = .212, p = .008), and PLO6 (β = .152, p = .013). These findings indicate that higher levels of perceived PLO attainment were associated with greater ER among English-major students.

Furthermore, collinearity diagnostics indicated no evidence of multicollinearity. Tolerance values ranged from .428 to .711, while Variance Inflation Factor (VIF) values ranged from 1.406 to 2.335, all well below the recommended threshold of 5.0 (Hair et al., 2022). Therefore, the regression coefficients can be interpreted with confidence.

Overall, the findings suggest that the four PLO domains collectively represent important determinants of students’ ER, with specialization-related competencies exerting the strongest influence.
5. DISCUSSION

5.1 Students’ perceived attainment of Program Learning Outcomes

The findings indicate that English-major students generally perceived themselves as having achieved the intended PLOs at satisfactory levels. Across all competency domains, mean scores exceeded the midpoint of the five-point scale, suggesting positive evaluations of learning outcome attainment. These findings provide preliminary evidence that the OBE framework implemented within the English Language Studies program has been effective in supporting students’ academic, professional, and personal development.

The overall positive evaluations may reflect the constructive alignment between curriculum design, teaching practices, assessment activities, and intended LOs. According to Biggs and Tang (2022), students are more likely to achieve desired learning outcomes when curriculum components are systematically aligned with clearly articulated educational objectives. The present findings therefore suggest that the program has been relatively successful in translating its stated PLOs into meaningful learning experiences and perceived competency development.

Among the investigated domains, PLO5 recorded the highest mean score (M = 3.98, SD = 0.71). Students reported strong confidence in their ability to utilize digital technologies, access information resources, and apply technological tools for academic and professional purposes. The prominence of digital literacy is particularly important because digital competence has increasingly been recognized as a critical employability skill across industries. This finding is consistent with recent higher education trends emphasizing digital competence as an essential graduate attribute in the era of digital transformation (European Commission, 2022). The increasing integration of online learning platforms, digital communication tools, and technology-enhanced learning environments may have contributed to students’ positive perceptions in this area. Furthermore, the widespread use of digital technologies in both educational and workplace contexts may have reinforced students’ awareness of the importance of digital literacy for future career success.

PLO3 also received relatively favorable evaluations. Given that language competence represents the core objective of English language education programs and that language proficiency remains a key form of human capital that enhances graduates’ competitiveness in the labor market, this finding suggests that students generally perceived themselves as capable users of English in academic and professional settings. The result aligns with previous research indicating that sustained exposure to language-rich learning environments and communicative teaching approaches can contribute to students’ confidence in their language abilities (Richards, 2017). From an OBE perspective, this finding provides evidence that the program has been effective in facilitating the development of linguistic competencies expected of English-major graduates.

Similarly, students reported positive perceptions regarding their attainment of PLO4. These competencies encompass discipline-specific knowledge and professional skills associated with students’ specialization tracks. The relatively high ratings observed across specialization groups suggest that students generally perceived the curriculum as relevant to their academic and professional development. Majoring-specialization competencies are often regarded as a core component of graduate employability because they reflect discipline-specific expertise valued by employers. This finding is particularly important because majoring-specialization related competencies are expected to prepare graduates for diverse career pathways within language-related professions. The result supports the argument that professionally oriented curricula can enhance students’ confidence in their readiness for future employment and career development.

In contrast, PLO6 received comparatively lower ratings and exhibited greater variability among respondents. Although students generally reported satisfactory achievement levels, the lower mean scores suggest that multilingual competence may represent a more challenging area of development. Several factors may explain this finding. Compared with English, students typically have fewer opportunities to use and practice a second foreign language in academic and social contexts. In addition, learners may allocate greater effort and attention to English because it serves as the primary language of specialization and future employment. Similar challenges have been documented in multilingual education contexts, where maintaining proficiency in additional languages often requires sustained motivation, instructional support, and authentic opportunities for language use (Council of Europe, 2020).

Overall, the findings indicate that students perceived themselves as achieving the intended PLOs at satisfactory levels, providing preliminary evidence that students generally perceive the program as effective in facilitating their competency development. The results suggest that the curriculum has been particularly successful in fostering digital literacy, language competence, and specialization-related knowledge. At the same time, the comparatively lower ratings for second foreign language competence highlight a potential area for curriculum review and enhancement. Continued efforts to strengthen multilingual learning opportunities may further improve students’ overall competency development and better prepare graduates for increasingly globalized and multilingual professional environments.
5.2 Relationships between Program Learning Outcomes and employability readiness
The correlation analysis revealed significant positive relationships between all PLO domains and ER. These findings suggest that students who reported higher levels of perceived learning outcome attainment also tended to report stronger perceptions of workplace preparedness.

Among the four competency domains, PLO4 demonstrated the strongest positive relationship with ER (r = .716, p < .001). This finding indicates that students who perceived themselves as possessing stronger discipline-specific knowledge and professional competencies were more likely to feel prepared for future employment. The result is consistent with employability literature emphasizing the importance of professional and occupational competencies in facilitating successful school-to-work transitions (Tomlinson, 2017).

PLO3 also exhibited a strong positive correlation with ER (r = .633, p < .001). Given the nature of English language education programs, this finding is unsurprising. Communication competence has consistently been identified as a critical employability attribute across industries, particularly in increasingly internationalized and multilingual workplaces. Students who perceived themselves as more proficient language users therefore appeared more confident regarding their readiness to enter the labor market.

Similarly, PLO5 was positively associated with ER (r = .582, p < .001). This result reflects the growing importance of digital competence in contemporary professional environments. As organizations continue to adopt digital technologies and technology-mediated communication, graduates who possess stronger digital skills may perceive themselves as better prepared to meet workplace expectations. The finding supports recent research highlighting digital literacy as a key component of graduate employability in the twenty-first century (European Commission, 2022).

Although PLO6 demonstrated the weakest correlation with ER (r = .444, p < .001), the relationship remained statistically significant. This finding suggests that multilingual competence continues to contribute positively to students’ perceptions of employability, albeit to a lesser extent than specialization-related competencies, language proficiency, and digital literacy. In increasingly globalized labor markets, additional language skills may provide graduates with broader communication opportunities and competitive advantages. While all four PLO domains were significantly correlated with employability readiness, subsequent regression analysis revealed that only certain competencies remained significant predictors when the shared variance among PLOs was controlled.
Overall, the findings provide empirical support for the conceptual framework underpinning this study. The relatively strong correlations observed across variables may partially reflect the self-report nature of both predictor and outcome measures, which could inflate associations due to common method variance. These positive relationships observed between all PLO domains and ER suggest that the competencies targeted by the program are meaningfully associated with students’ perceptions of workplace preparedness. These results further support the central premise of OBE that well-designed learning outcomes should contribute not only to academic achievement but also to graduates’ readiness for future employment.
Viewed through Tomlinson's (2017) Graduate Capital framework, the findings suggest that ER is shaped by multiple forms of graduate capital, with discipline-specific competencies emerging as the most influential resource in students' perceptions of career preparedness.
5.3 Predictive effects of Program Learning Outcomes on employability readiness
In response to Research Question 3, the multiple regression analysis revealed that the four PLO domains collectively explained a substantial proportion of variance in ER (59.2%), which represents a relatively large explanatory power compared with many educational and employability studies. This finding suggests that students’ perceptions of learning outcome attainment play an important role in shaping their confidence regarding future employment and workplace preparedness.

Among the predictors, PLO4 emerged as the strongest predictor (β = .41), followed by PLO5 (β = .27), PLO3 (β = .21), and PLO6 (β = .15). This finding indicates that students’ perceptions of discipline-specific knowledge and professional competencies are particularly influential in determining their readiness for future careers. The result is consistent with human capital theory, which posits that specialized knowledge and occupational competencies constitute valuable resources that enhance individuals’ labor market outcomes.

PLO5 emerged as the second strongest predictor. This finding reinforces the growing recognition of digital competence as a key employability attribute in contemporary workplaces. As organizations increasingly rely on digital technologies and technology-mediated communication, graduates who possess stronger digital skills may feel more prepared to navigate professional environments and adapt to evolving workplace requirements. The finding is consistent with recent studies emphasizing digital literacy as an essential component of graduate employability in the digital era (European Commission, 2022).

PLO3 also significantly predicted ER. Given the nature of English language education programs, this finding is unsurprising. Effective communication remains a highly valued skill across industries and is frequently cited as a critical employability competency by employers worldwide. The result aligns with previous research highlighting communication competence as a key determinant of graduate employability (Tomlinson, 2017).

Although PLO6 produced the smallest standardized coefficient, it remained a statistically significant predictor. This finding suggests that multilingual competence contributes uniquely to employability perceptions beyond the effects of English language proficiency, specialization knowledge, and digital literacy. In increasingly internationalized labor markets, additional language skills may provide graduates with broader communication opportunities and competitive advantages. Similar findings have been reported in multilingual education contexts, where foreign language competencies are associated with enhanced career mobility and global employability (Council of Europe, 2020).

Overall, the regression findings indicate that ER is multidimensional and influenced by a combination of linguistic, professional, technological, and multilingual competencies. More importantly, the findings provide empirical support for the central premise of OBE that the attainment of intended learning outcomes contributes meaningfully to graduates’ readiness for future employment and professional success. 

Nevertheless, the relatively high explanatory power should be interpreted cautiously because both predictor and outcome variables were measured through self-reported perceptions collected from the same survey instrument, which may introduce common method variance.
5.4 Implications for curriculum development
The findings of this study provide several practical implications for curriculum development within the OBE framework of the English Language Studies program, especially for HUFLIT’s one.
First, the strong predictive effect of PLO4 on ER suggests that discipline-specific and majoring-specialization competencies should remain a central focus of curriculum planning. Since PLO4 emerged as the strongest predictor of ER, curriculum developers may consider increasing opportunities for students to engage in authentic professional tasks that mirror workplace demands. Such activities may include project-based learning, case studies, simulated professional assignments, industry-oriented projects, and internship experiences. Strengthening the alignment between specialization courses and labor market expectations may further enhance students’ confidence and preparedness for future careers.

Second, the significant contribution of PLO5 highlights the growing importance of digital literacy in ER. Given the rapid digital transformation occurring across industries, curriculum designers should continue integrating digital competencies across courses rather than limiting them to standalone technology-related subjects. Students should be provided with opportunities to develop practical skills in digital communication, information management, online collaboration, data literacy, artificial intelligence applications, and technology-enhanced problem solving. Embedding digital tools into teaching and assessment activities may better prepare graduates for increasingly technology-driven workplaces.

Third, although PLO3 significantly predicted ER, the findings suggest that language instruction should increasingly emphasize workplace communication rather than solely linguistic knowledge. Curriculum enhancement efforts may therefore focus on developing students’ professional communication skills through presentations, negotiations, report writing, business correspondence, intercultural communication, and collaborative problem-solving tasks. Such activities can help students transfer language competence into employability-related contexts.

Fourth, the comparatively lower attainment and weaker predictive effect of PLO6 indicate that second foreign language competence may require additional instructional support. To strengthen multilingual competence, the program may consider expanding opportunities for authentic language use through language clubs, exchange programs, international collaboration projects, extracurricular activities, and technology-supported language learning environments. Greater exposure to real-world communication contexts may help students maintain motivation and achieve higher levels of proficiency in their additional foreign language.

Finally, the results support the importance of adopting a data-informed approach to continuous curriculum improvement. Regular assessment of PLO attainment and employability-related outcomes can provide valuable evidence for evaluating curriculum effectiveness and identifying areas requiring enhancement. Program administrators may therefore incorporate periodic outcome-monitoring mechanisms, graduate feedback, employer feedback, and alumni surveys into the quality assurance process. Such evidence-based evaluation practices can facilitate ongoing curriculum refinement and ensure that intended learning outcomes remain aligned with evolving workforce demands.

Overall, the findings suggest that ER is fostered through the combined development of linguistic competence, specialization-related expertise, digital literacy, and multilingual abilities. Consequently, curriculum development initiatives should aim to maintain a balanced integration of these competencies while strengthening the areas that demonstrate the strongest contribution to graduate employability.
6. CONCLUSION

This study examined students’ perceptions of PLO attainment and investigated the relationships between PLO achievement and ER within the English Language Studies program at Hochiminh City University of Foreign Languages and Information Technology.

The findings indicated that students generally perceived themselves as achieving the intended learning outcomes at satisfactory levels across all competency domains. Among the investigated constructs, PLO5 received the highest ratings, whereas PLO6 obtained comparatively lower evaluations.

Correlation analyses revealed significant positive relationships between all PLO domains and ER, suggesting that higher levels of perceived learning outcome attainment were associated with stronger perceptions of workplace preparedness. Furthermore, the multiple regression analysis demonstrated that the four PLO domains collectively explained a substantial proportion of the variance in ER.

Among the predictors, PLO4 emerged as the strongest contributor to ER, followed by PLO5, PLO3, and PLO6. These findings provide empirical support for the effectiveness of the Outcome-Based Education framework implemented within the program and highlight the importance of multiple competency domains in preparing graduates for contemporary labor market demands.

Overall, the study contributes to the growing body of literature on Outcome-based education, PLO assessment, and graduate employability by providing evidence from the context of English language education in Vietnam.
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