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Abstract
The research explores the effectiveness of applying Artificial Intelligence (AI) to the teaching and learning of Business English at HUFLIT, specifically in the Customer Service course. The writer uses action research through qualitative and quantitative data collection methods, such as, observation, interview, and survey. The participants include 420 juniors majoring in Business English of six Customer Service classes over a 12-week semester. The study findings show that AI enhances motivation, language use, and communication skills for students. Moreover, the findings show the dependence on AI of some students during the semester. In a nutshell, the research concludes that AI contributes to the teaching and learning of Business English courses positively and effectively with the clear instructions from the lecturers and the appropriate use of the students.
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[bookmark: _Hlk202373536]1. Introduction
[bookmark: _Hlk204786201]The integration of Artificial Intelligence (AI) into education in general and in teaching and learning English specifically has emerged as a global trend these days.  The integration of Computer-Assisted Language Learning (CALL) and Artiﬁcial Intelligence (AI) into English as a Foreign Language (EFL) instruction represents a pivotal shift in pedagogical paradigms, driven by the imperative to transcend traditional barriers to language acquisition and foster a more interactive, communicative, and learner-centered educational environment. This transition is necessitated by the evolving demands of the digital era, which calls for an educational approach that not only accommodates the diverse learning styles and needs of students but also leverages technological advancements to enhance teaching eﬀectiveness and language learning outcomes (Hui-Chin, 2024). This trend is particularly relevant at the tertiary level, where both students and instructors often possess the foundational digital literacy required to adopt AI-enhanced methodologies effectively.
Vietnam is no exception to this global movement. In line with global trends, Vietnamese universities and colleges have started integrating AI into teaching and learning practices, especially in specialized fields such as Business English. At Ho Chi Minh City University of Foreign Languages and Information Technology (HUFLIT), this shift has been both timely and strategic. Located in Vietnam’s economic and technological hub, HUFLIT benefits from strong infrastructural support, well-trained teaching staff, and a dynamic student population—all of which facilitate the effective adoption of AI-driven educational tools. Faculty members at HUFLIT have received institutional training on how to use AI in lesson planning, instruction, and assessment, significantly improving teaching efficiency while reducing the time spent on administrative tasks. Meanwhile, students are encouraged to use AI tools such as Magic School, ChatGPT, and Gemini to support their learning in Business English courses like Customer Service, Advertising and Marketing, Negotiation Skills, and Marketing in Business.
[bookmark: _Hlk204787132]Despite these advantages, several academic pressures have emerged over the past two years that hinder student learning. Most notably, the academic program has been condensed from four years to three and a half, while the academic calendar has been expanded from two semesters to three per year. These structural changes have led to course overload, leaving students with little time to absorb knowledge, reflect critically, or engage meaningfully with the material. Moreover, some lecturers worried about the abuse of AI from students leading to low results in learning. Therefore, not all lecturers in HUFLIT accept using AI in students’ learning process. Devasena (2024) used to say that “Educators don’t need to worry about artificial intelligence taking over their jobs. While AI is becoming a valuable tool for educational professionals, there are many ways computers just can’t replace the human touch in the classroom.”  
Given these contextual challenges, the application of AI in language education at HUFLIT is not only timely but essential. By encouraging students to use AI tools for creative, task-based assignments—such as writing business role-play scripts, solving customer service problems, or producing promotional materials—educators can foster more meaningful and interactive learning experiences. In doing so, AI serves as both a cognitive assistant and a motivational force, empowering students to take ownership of their learning while adapting to the demands of a compressed academic schedule.
Based on these goals, the following research questions are posed:
1. [bookmark: _Hlk202341192]To what extent can artificial intelligence support lecturers and students in the Business English major?
2. [bookmark: _Hlk202274377]How useful and effective is the application of artificial intelligence in teaching and learning the Customer Service course?
2. Liteature review
2.1. The Role of AI in Modern Language Education
The advancement of human intelligence is artificial intelligence. One technology with significantly more education than it currently has is artificial intelligence. The most straightforward way to describe artificial intelligence is as theprocess by which computers mimic  human intelligence (AI). Every facet of public life is being increasingly impacted by AI. Both the engine and the foundation of social progress are education (Devasena, 2024). In fact, AI appears in all aspects of life, for instance, education, industry, arts, music, films, engineering, medication,  etc.
In language education, AI enables adaptive learning by tailoring content to individual proficiency levels, interests, and learning preferences. The application of AI into teaching and learning English is really practical and updated. There are so many AI tools to support teachers and students in teaching and learning process, such as, Grammarly for grammar feedback, ELSA Speak for pronunciation, Magic School for test composing, ChatGPT for scripts writing, etc. These applications encourage student autonomy and provide opportunities to practice English language skills asynchronously. With the rise of AI use in education, it is important for educators to understand how AI can be used to support the teaching and learning of English to those whose first language is not English. Therefore, a review of extant studies is needed to support the academic and practitioner community in understanding how AI is supporting English language educators and pupils (Crompton et al., 2024). Devasena (2024) mentioned in his study that the methods and algorithms used in AI-powered tools for language learning vary depending on the speciﬁc tool. However, some common methods include natural language processing, machine learning, and deep learning.
In conclusion, if teachers and students do not know the ways to use the advantages of AI, their teaching and learning process is not so smooth and effective as the one of those using it. Consequently, artificial intelligence can effectively support classroom instruction and the development of English communication skills. Therefore, the development of artificial intelligence is not only a significant illustration of how science and technology can advance social change but also a useful tool for teaching and English (Devasena, 2024).
[bookmark: _Hlk227145341]2.2. Strengths and weaknesses of AI in English for Specific Purpose (ESP) Instruction
2.2.1. Strengths of AI
In the era of 5.0, AI plays a vital role in English Language Teaching, especially in the domain of English for Specific Purposes (ESP), such as Customer Service course. Interactive English learning is made possible by artificial intelligence. English learning becomes more stereoscopic and visual through the connection and logical analysis of information such as visuals, music, and text in intelligent systems. Devasena indicated that students interact with AI through a manmachine interface, which not only makes the language environment more genuine but also corrects conversation mistakes in real time, allowing students to learn English in a more efficient manner (2024).
AI tools support these needs through personalized and context-relevant learning. ChatGPT, Gemini, for instance, enable learners to simulate dialogues between staff and customers, staff and managers or business partners, then generate the suitable solutions for each problem in customer care field. AI-generated content like articles, videos, and quizzes adapts to students’ interests, lightening teachers’ workloads, allowing for personalized support. AI technology revolutionizes English teaching, offering tailored, engaging, and effective learning experiences, adaptable to each student’s preferences and needs (Devasena, 2024) . In general, AI-powered tools can be a valuable addition to the teaching toolkit, but they should not be seen as a replacement for human instructors. AI tools can be used to personalize the learning experience, provide timely feedback, and reach a large number of students. However, Shahidi (2023) said that AI tools are not able to provide the same level of in-depth instruction and engagement as human instructors. 
In summary, AI is transforming the teaching and learning of Business English, especially in specialized courses like Customer Service. Though issues related to teacher readiness, ethical considerations, and learner dependence persist, the pedagogical benefits of AI—greater engagement, tailored feedback, and real-world skill development—are substantial. Fitria mentioned in his article that “To realize AI’s full potential, sustained investment in teacher training, infrastructure, and ethical policy-making will be essential. English education need not be replaced by the Fourth Revolution. Instead of that the development of an English class model using Artificial Intelligence should work in collaboration with the English teaching and learning process. Language literacy and digital literacy are a neat combination to improve global competence” (2021). In the courses like Customer Service in which students must play the roles of service staff, sales manager, business partners, and customers AI tools are really useful because they play role as a peer or assessor. AI can accurately transcribe and assess students’ spoken language. Rukiati et al. (2023) mentioned that by comparing their pronunciation, intonation, and fluency to native speakers, AI can provide instant feedback and suggestions for improvement. Moreover, as virtual language tutors, AI can take part in interactive talks with students.
2.2.2. Weaknesses of AI
However, AI still has some backdraws if students depend on it so much. While AI can significantly enhance the process of second language acquisition, it is essential to note that it should complement, not replace, human instructors and real-life language practice. Songsiengchai et al. showed that AI can provide valuable support and resources, but meaningful communication and cultural understanding often require human interaction. The correlation between AI and SLA is evolving, with technology playing an increasingly prominent role in language education (2023). According to Shimbergenova (2026), when evaluated through the lens of communicative language teaching, the didactic limitations of AI tools become more evident. Communicative competence encompasses not only grammatical accuracy but also pragmatic appropriateness, discourse management, and sociolinguistic awareness AI tools often prioritize form focused instruction and struggle to address pragmatic competence, discourse coherence, and sociocultural nuances of language use. Moreover, overreliance on automated feedback may reduce learners’ critical reflection skills if not mediated by instructors. Li and Meng (2021) indicated that current AI systems, despite advances in natural language processing, remain limited in their ability to engage learners in authentic interaction characterized by negotiation of meaning, turn-taking, and contextual interpretation. Empirical studies indicate that AI-mediated dialogues often rely on scripted or probabilistic responses, which may fail to reflect the complexity and unpredictability of real-life communication. Overemphasis on AI-driven practice risks narrowing language learning to decontextualized drills, thereby marginalizing communicative and intercultural dimensions of language use. Research in applied linguistics consistently demonstrates that meaningful interaction is essential for developing fluency and pragmatic competence. As a result, AI tools should be conceptualized as complementary resources rather than substitutes for communicative classroom practices (Shimbergenova, 2026). One another limitation is the AI reliance of students. Research highlights the risk of learner dependency on automated feedback. While immediacy of feedback is beneficial, excessive reliance on AI-generated corrections may reduce learners’ capacity for self-monitoring and metalinguistic reflection. Hyland showed that from a didactic perspective, this necessitates balanced instructional design in which AI feedback is supplemented by reflective activities, peer interaction, and teacher-led discussion. Such integration ensures that learners remain cognitively engaged rather than passively responsive to automated prompts (2019). Another weakness comes from the educators. According to Holmes (2019), research indicated that many educators lack sufficient training to critically evaluate AI tools, interpret their outputs, or recognize their limitations. Without such competence, teachers may inadvertently accept automated feedback as authoritative, despite its potential inaccuracies. Didactic planning must include professional development initiatives that equip teachers with the skills to use AI responsibly, ethically, and pedagogically. Studies emphasize that AI tools yield optimal outcomes when teachers actively mediate their use by selecting appropriate tasks, interpreting automated feedback, and linking digital activities to broader learning objectives. Teachers are uniquely positioned to contextualize linguistic input, address learner affective needs, and promote higher-order thinking skills that AI systems cannot adequately support. Without such pedagogical intervention, AI applications may encourage surface-level learning focused on error correction rather than conceptual understanding (Shimbergenova, 2026).
In general, AI tools have both potisitive and negative impacts on teaching and learning English. Their effectiveness depends on pedagogical alignment, ethical governance, teacher mediation, and contextual appropriateness.
3. Methodology
This study adopted the action research design, which is well-suited for educational settings where practitioners aim to improve teaching and learning practices through reflective cycles of planning, action, observation, and evaluation. The research focuses on integrating artificial intelligence (AI) tools into Business English teaching and learning, specifically in the Customer Service course at Ho Chi Minh City University of Foreign Languages and Information Technology (HUFLIT).
For the lecturer, the intervention involved the application of AI tools such as Magic School, ChatGPT, and Gemini in lesson planning, student assessment, and class activities. For the students, these tools were used to support creativity, problem-solving, and communication skills in line with the learning objectives of Business English.
Participants in the study consisted of 420 third-year students majoring in Business English, enrolled in six different Customer Service classes taught by the researcher herself. These students were selected as at an advanced level in their major, with sufficient foundational knowledge to engage meaningfully with AI-supported learning activities. 
Data Collection Methods included the following qualitative and quantitative approaches:
· Observation: The researcher conducted structured observations during classroom sessions, focusing on the interaction between students and AI tools, as well as the changes in engagement and learning outcomes. Students’ reactions, attitudes and progress were scored each session by the researcher, using the classroom observation checklist during 12 weeks. (appendix A)
· Interviews: Semi-structured interviews were held with ten randomly selected students in the researcher’s classes. The four interview questions explored the usability, effectiveness, and perceived impact of AI on teaching and learning activities. The answers of students were recorded by the researcher with a mobile phone. (appendix B)
· Survey: A Google Form survey was distributed to all 420 students at the end of the semester by sending a suvey link via Zalo groups of six classes taught by the researcher. The survey consisted of five questions and collected insights into their experiences using AI tools for Business English learning, highlighting perceived advantages, limitations, and areas for improvement. (appendix C)
All collected data were analyzed thematically to identify recurring patterns and emerging insights. This process allowed the researcher to draw practical conclusions about the extent to which AI can enhance both teaching quality and student engagement in Business English courses.
4. Results
4.1. Findings From The Observation
Overall, the observation data collected from 12 weeks show that the integration of AI into Customer Service course had some notable outcomes. During 12 weeks, students demonstrated their increased engagement, communicative confidence, and interactions with their classmates. In role-play activities, students used AI to generate realistic conversations to apply the useful languages in the textbook. In problem-solving situations, AI tools were used to simulate customer questions and generate suitable answers. Basing on the scripts written by AI tools, students adjusted into the conversation suitable with the scenarios and then practiced in class. In short, the observation data reveal that AI fosters a dynamic and efficient learning environment for those possessing low competence of language. 
4.2. Findings from the interviews
The qualitative data of the semi-structured interviews including the four open questions indicated that the participants felt happy and satisfied with the integration of AI into teaching and learning Business English. The ten students said that their English speaking skills were improved significantly through some activities, for example, role-plays, problem-solving situations, and group presentations. Furthermore, participants noted that some AI tools lacked contextual sensitivity in business-specific situations. To improve the integration of AI in Business English learning, students suggested more teacher-guided use of AI, integration of AI tools tailored specifically to business contexts, and training on how to critically evaluate AI-generated content. In general, the findings suggest that while AI presents meaningful benefits in Business English education, careful instructional design and digital literacy support are essential to maximize its effectiveness and address potential drawbacks.
4.3. Findings from the survey
Figure 1 
The usefulness of AI tools in Business English learning
[image: ]

The data presented in the figure indicate a predominantly positive perception of AI tools in Business English learning, with 51.5% of respondents rating them as very useful and another 39.7% considering them useful showing that over 90% acknowledge the supportive role of platforms like ChatGPT, Magic School, and Gemini. In contrast, only a small proportion of learners found them slightly useful or neutral, and notably, none deemed them not useful. The absence of negative evaluations further suggests smooth user experience with minimal technological or cognitive barriers. In general, the results highlight the pedagogical potential of AI tools not just as supplementary aids but as integral elements of Business English education, calling for their strategic integration into curricula to enhance engagement, language proficiency, and digital readiness among learners (see Figure 1).
Figure 2
Students’ engagement and motivation changes when using AI tools in learning
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The results from the survey question “How has your engagement and motivation changed when using AI tools in your learning?” reveal a predominantly positive impact of AI on student motivation. According to the data, 55.9% of respondents indicated a slight increase, while 30.9% reported a significant increase in engagement and motivation when utilizing AI tools. This suggests that a combined 86.8% experienced some form of positive change, highlighting the potential of AI to enhance the learning experience. In contrast, only a small proportion of participants reported either no change (approximately 7%) or a slight decrease (approximately 6%), and notably, none reported a significant decrease. These findings imply that AI tools are generally well-received and can serve as effective motivators in educational contexts, particularly when integrated thoughtfully into learning environments. The minimal negative responses also suggest that concerns about reduced engagement may be less prevalent than anticipated. These results underscore the importance of incorporating AI-enhanced strategies in teaching to support and sustain learner motivation in evolving educational landscapes (see Figure 2).
Figure 3
Types of learning activities students use AI for learning

[image: ]

The analysis of the survey results reveals that learners most frequently use AI tools for generating creative ideas for presentations or advertising (76.5%) and writing scripts and dialogues (75%), indicating a strong preference for leveraging AI in creative and communicative tasks. Moderate usage is seen in drafting content for essays or writing tasks (58.8%) and reviewing specialized vocabulary (50%), suggesting AI’s role in supporting structured academic and lexical development. Only 10.3% of respondents reported rarely or never using AI tools, reflecting a widespread integration of AI in language learning practices. These findings imply that AI is increasingly viewed as a valuable support tool in Business English learning, particularly for enhancing creativity, fluency, and domain-specific writing, and highlight the need for educators to incorporate AI meaningfully into instruction while fostering digital literacy and critical engagement with AI-generated content (see Figure 3).
Figure 4
Students rely on AI tools when completing assignments or preparing lessons
 [image: ]

The pie chart illustrates the responses to the question, “Do you feel that you rely too much on AI tools when completing assignments or preparing lessons?” The majority of participants selected "Sometimes" (45.6%) and "Often" (38.2%), indicating that a significant portion of respondents perceive a moderate to high level of reliance on AI tools. A smaller proportion chose "Always" (13.2%), while very few reported "Rarely" or "Never," suggesting minimal usage. These findings imply that while AI tools are widely integrated into academic and instructional preparation processes, users are aware of their growing dependence. This suggests a need for further guidance on balanced usage to ensure that AI serves as a support tool rather than a replacement for critical thinking and pedagogical autonomy (see Figure 4).
Figure 5
The overall effectiveness of integrating AI into the Customer Service course
[image: ]

The pie chart presents respondents’ evaluations of the overall effectiveness of integrating AI into the Customer Service course. A majority of participants rated the integration as either "Effective" (52.9%) or "Very effective" (30.9%), suggesting a predominantly positive perception of AI's role in enhancing the course. Meanwhile, 16.2% of respondents expressed a neutral stance, and notably, no participants rated AI as "Ineffective" or "Not effective at all." These findings imply that the implementation of AI tools in the Customer Service course has been largely well-received, indicating its potential to improve instructional quality, learner engagement, and practical skill development. The absence of negative responses further underscores a strong consensus among learners regarding the benefits of AI integration. Therefore, integrating AI into such vocationally oriented subjects appears to be a promising pedagogical strategy (see Figure 5).
5. Discussion
The integration of Artificial Intelligence (AI) into the Customer Service course at HUFLIT has significantly enriched Business English instruction by fostering student-centered and task-based learning. Platforms such as ChatGPT, ELSA, Magic School, and Gemini facilitated meaningful learner participation in communicative tasks, including role-plays, problem-solving, and script writing. These activities promoted both instructional effectiveness and learner motivation. 
In response to research question 1, To what extent can artificial intelligence support lecturers and students in the Business English major?, findings indicate that AI can effectively support both lecturers and students by enhancing instructional customization and promoting more autonomous, motivated learning. Survey responses also reflected a degree of concern about potential over-reliance on AI. This underscores the importance of balance: AI should complement, not substitute, traditional instruction. Assessments must be designed to encourage original thought, iterative feedback, and collaborative work. Therefore, teachers must guide their students in adapting AI generated content to appropriate communicative contexts, avoid copy-paste methods.
Regarding research question 2, How useful and effective is the application of artificial intelligence in teaching and learning the Customer Service course? the majority of participants found AI both useful and effective for learning Customer Service English, confirming its practical value in ESP education. It demonstrated that with the Fourth Industrial Revolution where technology is very much integrated in teaching and learning, AI is the technology that every educator needs to be exposed to. AI is paramount in the language teaching and learning due to its various benefits (Ali, 2020).  The findings will be of interest to educators who intend to integrate AI in their classrooms. 
In summary, AI integration in HUFLIT’s Business English curriculum has yielded substantial pedagogical gains, including heightened engagement, improved performance, and greater learner independence. However, these outcomes are best achieved when AI is deployed thoughtfully and ethically, under the guidance of skilled educators. 
6. Conclusion
This study explores the integration of artificial intelligence in the teaching and learning of Business English at HUFLIT, with a focus on the Customer Service course. Drawing on data from classroom observations, student interviews, and surveys, the research highlights the substantial benefits AI offers in enhancing language instruction, learner engagement, and overall course effectiveness. AI tools such as ChatGPT, ELSA, Magic School, and Gemini were shown to support interactive, student-centered learning experiences by offering real-time feedback, language enhancement, and personalized support. Majority of students showed their motivation and communicative confidence when using AI to do activities such as role-plays, problem-solving scenarios, and group presentations. Moreover, teachers benefited a lot from AI integration through improved classroom management. 

However, the research also revealed some concerns about over-reliance and occasional inaccuracies while majority of students appreciated the support AI provided. Therefore, both teachers and students have to combine the traditional pedagogical practices and the advantages of AI so that both can achieve the targets efficiently. Schools must  provide students with digital literacy workshops, teachers must give clearer instructions on AI usage  to their students before applying it into their teaching and learning at school to have the best results.

In a nutshell, the application of AI in teaching and learning Business English at HUFLIT has indicated to be effective and useful, especially for Customer Service course. When AI continues to develop, teachers and students must remain adaptive and intentional in its usage, making sure that technology serves to empower both teachers and students rather than diminish the autonomy and creation of the learners. Last but not least, future research needs to be done in this field to further explore long-term effects of AI application across different Business English courses at HUFLIT, for instance, Office Communications, English for Business, Business Communications, Negotiation Skills, English for Advertising and Marketing, Selling Skills, etc. and investigate the development of tailored AI tools for professional language education.
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Appendices
Appendix A: Observation checklist
	Observation Criteria
	High
	Moderate
	Low
	Notes/Examples

	1. Students actively participate in AI-facilitated activities.
	☐
	☐
	☐
	

	2. Students demonstrate interest/motivation when using AI tools.
	☐
	☐
	☐
	

	3. Students collaborate with peers during AI-based tasks.
	☐
	☐
	☐
	

	4. Students ask questions or seek clarification about AI outputs.
	☐
	☐
	☐
	

	5. Students exhibit improvement or fluency through AI engagement.
	☐
	☐
	☐
	

	Observation Criteria
	Yes
	No
	Partially
	Notes/Examples

	6. Students use ChatGPT for language practice (e.g., generating responses, role-plays).
	☐
	☐
	☐
	

	7. Students use Grammarly for writing correction and revision.
	☐
	☐
	☐
	

	8. Students use ELSA Speak or similar apps for pronunciation practice.
	☐
	☐
	☐
	

	9. Students engage in negotiation simulations with AI bots.
	☐
	☐
	☐
	

	10. Students use AI tools independently with minimal instructor support.
	☐
	☐
	☐
	

	11. Students reflect on AI feedback (e.g., revise based on AI suggestions).
	☐
	☐
	☐
	

	Aspect
	Rating (1–5)
	Comments

	Integration of AI into the lesson
	☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5
	

	Student engagement with AI tools
	☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5
	

	Effectiveness of AI in enhancing language learning
	☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5
	

	Quality of instruction/facilitation
	☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5
	


Appendix B: Interview Questionnaire
Student Interview Questions: AI-Enhanced English Learning
1. How do you usually use AI tools (e.g., ChatGPT, Grammarly, ELSA Speak) when learning Business English?
2. What do you think are the most helpful features or benefits of using AI tools in your Business English learning process?
3. Have you faced any challenges or limitations when using AI tools to learn English? Can you give an example?
4. Do you think using AI tools has improved your English skills (e.g., writing, speaking, vocabulary)? Why or why not?
Appendix C: Survey Questionnaire
SURVEY QUESTIONNAIRE
Title: Application of AI in Teaching and Learning Business English at HUFLIT: strengths, weaknesses, and solutions
Target Group: Third-year Business English majors – Customer Service course
Purpose: To gather students’ feedback on the strengths and weaknesses of using AI tools in learning Business English to have suitable solutions
Question 1: How useful do you find AI tools (e.g., ChatGPT, Magic School, Gemini) in supporting your learning in Business English?
☐ Very useful
☐ Useful
☐ Neutral
☐ Slightly useful
☐ Not useful
Question 2: How has your engagement and motivation changed when using AI tools in your learning?
☐ Significantly increased
☐ Slightly increased
☐ No change
☐ Slightly decreased
☐ Significantly decreased
Question 3: What types of learning activities do you most often use AI tools for?
☐ Writing scripts and dialogues
☐ Generating creative ideas for presentations/advertising
☐ Reviewing and practicing specialized vocabulary
☐ Drafting content for essays or writing tasks
☐ Rarely or never use AI tools
Question 4: Do you feel that you rely too much on AI tools when completing assignments or preparing lessons?
☐ Always
☐ Often
☐ Sometimes
☐ Rarely
☐ Never
Question 5: How would you evaluate the overall effectiveness of integrating AI into the Negotiation Skills course?
☐ Very effective
☐ Effective
☐ Neutral
☐ Ineffective
☐ Not effective at all
Thank you for your answers. We will keep them in privacy.
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