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Abstract
The proliferation of ChatGPT has facilitated the learning of translation subjects among language learners, and this is especially true when Vietnam aims to transition English from EFL to ESL. The omnipresence of the chatbot in translation courses proves its effectiveness in assisting learners to achieve their academic targets; nevertheless, the factors behind students’ actual employment of the tool seem to have been inadequately explored. This paper aims to investigate the determinants of the employment of ChatGPT in translation among English-majored students. The study involved 138 students of English in their second and third years at Ho Chi Minh City University of Foreign Languages - Information Technology (HUFLIT) utilizing a mixed-methods approach. The findings suggest that intrinsic and extrinsic motivation as well as social influence stand out to be pivotal factors influencing the adoption of ChatGPT in translation assignments among the surveyed students, while the impacts of Perceived Usefulness and Perceived Ease Of Use on the actual use of the tool are negligible. The study also places an emphasis on the equipment of students with essential linguistic knowledge, post-editing competencies, and higher-order thinking skills to effectively utilize ChatGPT for translation subjects while simultaneously encouraging lecturers to make transformations or adaptations in translation pedagogy, drawing students’ attention  to meaning- and context-oriented translation, fostering interactivity, critical translation and comprehension skills, and ethical awareness of adopting ChatGPT in classroom activities to be aligned with the national orientation of making English become a second language rather than a foreign one. 
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1. Introduction
The introduction of Artificial Intelligence (AI) tools in language education has made revolutionary changes to both conventional teaching and learning methods (Ghimire et al., 2024), with English being no exception. Teachers have adopted a mixed variety of AI tools to facilitate their teaching process and increase their teaching efficiency (Ghimire et al., 2024), ranging from 
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lesson planning, grading tests, automating assessment (Aljabr & Al-Ahdal, 2024; Amin, 2023; Ferreiro-Santamaria, 2024; Jukiewicz & Wyrwa, 2026; Moqbel & Al-Kadi, 2023; Yavuz et al., 2025) to enhancing the quality of their teaching materials through the creation of stimulating learning activities and the transformation of dry, boring lessons into vivid, intriguing PowerPoint slides with more interactive and appealing content (Li et al., 2025). Meanwhile, learners of language have also taken full advantage of these tools to maximize their learning capacity, undertake self-study, or implement research on the language issues they wish to delve into (Ghimire et al., 2024).
Translation-related disciplines have also witnessed a dramatic rise in the use of AI tools. Such AI-assisted translation tools as Google Translate, ChatGPT, Gemini, and DeepSeek have played an increasingly important role in enabling learners to handle translation of texts with varying degrees of difficulty. Among these, ChatGPT stands out as a favorable assistant tool for offering immediate, customized feedback tailored to individual learners’ demands (Abdallah et al., 2025; Amin, 2023; Ghimire et al., 2024; Pokrivcakova, 2019; Ren, 2025), providing a diversity of linguistic phrases and structures of different levels of complexity, as well as enhancing the precision and speed of translation process (Ren, 2025).
In Vietnam, the employment of ChatGPT in translation learning is increasingly popular, especially when the nation intends to institutionalize English into the education system as a second language across all educational settings by 2035 (Kiet, 2025). Kiet (2025) also adds that the project proposed by the Ministry of Education and Training (MoET) aims to use English as a means of knowledge transmission and day-to-day communication, and this policy shift is to help the country’s future labor force successfully integrate into the increasingly competitive global market which is placing growing demands on employees’ linguistic abilities. According to the MoET, the new orientation requires English learners to possess better communicative competence, a greater degree of learner autonomy, as well as enhanced lifelong learning capacity and cognitive abilities (Vietnam’s smart shift in education, 2025). This also suggests significant implications for translation pedagogy where ChatGPT is mainly adopted out of convenience and personal favorability. 
Numerous studies exploring the factors behind the adoption of ChatGPT in educational contexts in general (Al-kfairy, 2024; Alotaibi et al., 2025) and in language settings in particular (Almansour, 2024; Diep & Dang, 2025; Kartini et al., 2025; Qu & Wu, 2024; Ren, 2025) have been conducted since its emergence. However, these studies mainly focused on the indirect effects of such factors as Perceived Usefulness, Perceived Ease Of Use, Motivation, and Social Influence on the adoption of ChatGPT in translation through a mediator called behavioral intention. The direct impact of these factors on the actual employment of ChatGPT in translation in higher education settings has been under-researched. Therefore, this paper seeks to investigate the determinants behind English majors’ actual employment of ChatGPT in assisting them in translation courses in a Vietnamese tertiary education institution, specifically in the ESL-transitioned context.
The objective of the study is to examine the factors influencing the employment of ChatGPT in translation among English majors at HUFLIT. The research paper attempts to find out the answers to the following questions:
1. What are the factors influencing English-majored students at HUFLIT to adopt ChatGPT in their translation courses?
2. What skills can be explicitly taught to English-majored students as ChatGPT is formally integrated into translation courses?
3. What kinds of pedagogical instructions or strategies could be incorporated into translation teaching when ChatGPT becomes a formal tool for teaching and learning English?
2. Literature Review
2.1.  The use of AI in language education
2.1.1. The benefits of using AI in language education
Plenty of research studies investigating the application of Artificial Intelligence (AI) in language education have credited AI assistant tools for their capabilities of customization, content adaptation to well suit language learners’ individual learning needs and the ability to provide detailed analysis of their spoken as well as written outputs and meticulous, instantaneous feedback to help improve their academic performance (Gutiérrez, 2023; Pokrivcakova, 2019; Semerikov et al., 2021; Tafazoli, 2024; Zhu & Wang, 2025). Additionally, AI-powered tools have been found to be able to produce conversations and pieces of writing that bear a great resemblance to those of humans in terms of language use and register (Aljabr & Al-Ahdal, 2024; Gutiérrez, 2023). Most notably, from the perspective of Gutiérrez (2023), AI tools can aid learners in the process of sharpening their linguistic skills owing to its offer of language practice opportunities, along with acting as a source of inspiration (Ali et al., 2023) and engagement enhancement (Abdallah et al., 2025; Ali et al., 2023), which could contribute to interest maintenance among learners. Ferreiro-Santamaria (2024) suggests another important positive effect arising from the adoption of AI in English classrooms, which is the increase in learner autonomy, a prerequisite assisting students in acquiring a language.
2.1.2. The drawbacks of using AI in language education
However, many studies have pointed out some of the limitations in the use of AI tools to facilitate learning process. The first concern involves the production of inaccurate information (Ferreiro-Santamaria, 2024; Gutiérrez, 2023; Vinola et al., 2025), which entails the issue of response reliability (Gutiérrez, 2023; Vinola et al., 2025), and the potential for biases and excessive reliance on content generated by AI (Abdallah et al., 2025; Ferreiro-Santamaria, 2024; Gutiérrez, 2023; Li et al., 2024). The application of AI-powered tools in language education has also been reported to be a major hindrance to the development of teachers’ specialized knowledge (Li et al., 2024), the diminution in students’ critical thinking (Abdallah et al., 2025; Ferreiro-Santamaria, 2024; Li et al., 2024; Vinola et al., 2025) and social skills due to the shortage of direct interactions, and the increased violation of academic integrity among learners of language (Abdallah et al., 2025; Ferreiro-Santamaria, 2024; Li et al., 2024).
2.2.  The adoption of ChatGPT in translation
2.2.1. Translation
According to Ismail & Syahruzah (2017), translation involves the process of conveying meaning of written texts across languages, or more specifically, it is the conversion of meaning from the original language, or commonly known as the source language, into the target language. Sharing the same view; however, Fitria (2018) maintains that translation not only centers around a change in forms, but it also places an emphasis on meaning and style change through the employment of equivalents. A translation of high quality can be produced based on the degree of “accuracy, clarity, and naturalness” (Akil, 2011, p. 2). Among these, the precision of meaning is the most important element contributing to translation quality, which is not just confined to correct idea expression but embraces the transfer of meaning in a contextually and culturally appropriate manner. 
2.2.2. The advantages of adopting ChatGPT in translation
On the one hand, the increasingly prevalent use of ChatGPT in translation can be attributed to its competence in generating translations of high degrees of accuracy, pertinence, authenticity, speed with no cost (Roza & Zulhirawati, 2023; Vinola et al., 2025). Time efficiency in proofreading has also been cited as a prominent benefit of using ChatGPT to translate various kinds of texts as students can take advantage of prompts to require ChatGPT to refine the original translations in a diversity of aspects (Vinola et al., 2025). In fact, just by inputting a specific prompt demanding revision and edition of the translated texts, the tool is able to generate a more precise version of the original one just in less than a second, which helps to save learners a large amount of time on text refinement. Vinola et al. (2025), in their research, have pointed out ChatGPT’s flexibility in translation as it can produce texts that are appropriate in terms of styles based on the prompt it receives. An additional strength of using ChatGPT in translation is its brilliant capabilities of structural conformity (Badah et al., 2026), which means the tool is competent in expressing ideas in grammatically correct structures with coherence and without meaning loss.
2.2.3. The disadvantages of adopting ChatGPT in translation
On the other hand, ChatGPT manifests some of its weaknesses, with the first being associated with its ability to translate idioms, cultural subtleties (Manapbayeva et al., 2024; Mohsan & Durr-e-Nayab, 2024; Rousan et al., 2025) and figurative texts as well (Manapbayeva et al., 2024). Because of its limitation in cultural backgrounds, ChatGPT cannot preserve the meaning of the source language when it is translated into the target language. When it comes to translating literary texts, a study implemented by Manapbayeva et al. (2024) reveals that ChatGPT faces a challenge in conveying nuances related to cultures and contexts since its large database tends to provide very general pieces of translation that can overlook cultural sensitivities. Manapbayeva et al. (2024) also raise concerns over the retention of “the stylistic and cultural integrity of the original text” (p. 527) and match these elements with the significance of contextual awareness in translation so as to maintain the purpose and tone of the writer. As for poems, the greatest obstacle to be surmounted by ChatGPT is how to preserve the style and “emotional integrity” (p. 531) conveyed in the original language (Manapbayeva et al., 2024). In their research conclusion, Manapbayeva et al. (2024) suggest the best possible approaches to improve ChatGPT’s accuracy in literary translation are to integrate human expertise, feedback, and refinement for better interpretations of cultural and emotional layers existent in the texts. In a similar vein, a recent study undertaken by Albalawi & Abdul-Ghafour (2026) finds that ChatGPT’s translations in euphemisms were inconsistently accurate in terms of context, culture, and meaning nuances, thereby resulting in a lack of depth in meaning and cultural inappropriateness. Badah et al. (2026) shares the same view with the previous researchers when pointing out that ChatGPT still struggles with the translation of culturally rich language despite its prominent competence in “structural coherence” (p. 5).
Students who employ ChatGPT as a translation tool also encounter a problem concerning overdependency and reduced translation skills (Vinola et al., 2025). Such skills as researching for suitable and relevant linguistic items and structures, textual analysis, and proofreading, along with the application of linguistic knowledge and cultural consciousness could be greatly undermined if students opt for this AI tool to help them handle translation assignments.
2.3.  Theoretical Framework
2.3.1. Technology Acceptance Model (TAM) Theory
A theory of critical importance that serves as a theoretical basis for this study is the Technology Acceptance Model (TAM) theory proposed by Fred David in 1989. Sharp (2007) cited in his research that TAM theory is a model that lays the foundation for the examination of factors influencing users’ acceptance of a particular technological tool. Among this model, two fundamental constructs, namely Perceived Usefulness (PU) and Perceived Ease Of Use (PEOU), make an impact on people’s attitude towards the use of technology, which in turn influences their behavioral intention of its employment (Alotaibi et al., 2025; Hadalgekar & Desai, 2025; Lai, 2017). Perceived Usefulness refers to the degree of effectiveness brought about by adopting a new technology on the betterment of an individual’s work performance or the accomplishment of a desired result, while Perceived Ease Of Use is defined as the simplicity and user-friendliness of using the technology (Alotaibi et al., 2025; Hadalgekar & Desai, 2025; Harryanto et al., 2018; Lai, 2017; Sharp, 2007). According to Sharp (2007), the findings of the first two studies implemented by Fred Davis in 1989 suggested that Perceived Usefulness exerted a stronger effect on people’s adoption intention of a technology compared to Perceived Ease Of Use, and Perceived Ease Of Use preceded Perceived Usefulness, whereas the following study concluded that attitude should be excluded from the model since it did not fully affect the two above-mentioned constructs. 
2.3.2. Self-Determination Theory (SDT)
Motivation has been viewed as an element that is of immense importance to the acquisition of a language (Rubić & Matijević, 2019). In other words, success or failure in learning a language greatly depends on how motivated learners are; therefore, gaining an in-depth insight into how motivation impacts on individual learning may assist teachers in adjusting their methods to stimulate students’ engagement and interest. Proposed by Deci and Ryan (1985), the Self-Determination Theory is known as a theory examining the relationship between people’s motivation and their character traits (L.M. Jeno et al., 2017). In this model, students are active learners possessing three fundamental psychological needs, which are “autonomy, competence, and relatedness” (Deci and Ryan, 1985, p. 2, cited in L.M. Jeno et al., 2017). These psychological needs are inherent and central to the strengthening of motivation and the direction of people’s feelings and behaviors (Rubić & Matijević, 2019). Deci and Ryan (1985, cited in L.M. Jeno et al., 2017) categorized motivation into intrinsic and extrinsic motivation, with the former being behavioral actions based on internal sense of delight and pleasure, while the latter indicates behaviors that are exhibited to gain specific outcomes. Annamalai et al. (2023) describe autonomy as the independence to take control of one’s own actions or behaviors, defining relatedness as a feeling of connection with other people while referring to competence as the mastery of a task or a related skills set. They elaborate on the correlation between these demands and motivation development and suggest a possible transition from extrinsic to intrinsic motivation once students’ psychological needs are satisfied. The Self-Determination Theory also underlines the promotion of a positive learning environment since this can greatly facilitate the nurture of students’ psychological needs (L.M. Jeno et al., 2017) and highlights the need for instruction to help students regulate extrinsic motivation into internal one, which in turn arouses their genuine curiosity as well as interest and makes them consider learning a rewarding experience (Rubić & Matijević, 2019).
2.3.3. Unified Theory of Acceptance and Use of Technology (UTAUT)
Another theory that is also vital to the understanding of people’s decision on adopting technology is the Unified Theory of Acceptance and Use of Technology (UTAUT) formulated by Venkatesh et al. (2003, cited in Venkatesh et al., 2016), which explains the four principal constructs behind individuals’ acceptance and employment of a particular technology: Performance Expectancy, Effort Expectancy, Social Influence, and Facilitating Conditions (Fatoni & Surani, 2022). Performance Expectancy (PE) is interpreted as individuals’ belief of accomplishments in their career performance when putting a system into use, whereas Effort Expectancy (EE) refers to the level of straightforwardness of using the system (Fatoni & Surani, 2022). Social Influence (SI) indicates the impact of significant people on an individual’s intention of adopting the system, while Facilitating Conditions (FC) represent the availability of external conditions from an organization that serves as a source of support for the employment of the system (Fatoni & Surani, 2022). Social pressure can stem from a variety of sources including family members, teachers, peers, and co-workers and has been proved to have a significant influence on people’s behavioral intention in academic studies (Ren, 2024).
2.4.  Hypotheses
Prior studies conducted on the factors affecting the employment of AI tools in translation show a positive correlation between PEOU, PU, and learners’ behavioral intention of adopting these tools (Almogren et al., 2024; Alotaibi et al., 2025; Ren, 2025), which corresponds to the traditional TAM theory. In this research context, behavioral intention construct has been omitted since Vietnamese students have been actively engaged in using ChatGPT for their translation tasks. Based on TAM theory and the context of the research, several hypotheses are formulated as follows:
H1: Perceived Usefulness (PU) positively impacts English majors’ actual use of ChatGPT (AU) in translation.
H2: Perceived Ease Of Use (PEOU) positively impacts English majors’ actual use of ChatGPT (AU) in translation.
A few studies also found a positive connection between motivation and students’ intent of using AI tools in translation (G. C. et al., 2024; Ren, 2025). The following statements are, therefore, hypothesized:
H3: Intrinsic motivation (IM) positively impacts English majors’ actual use of ChatGPT (AU) in translation.
H4: Extrinsic motivation (EM) positively impacts English majors’ actual use of ChatGPT (AU) in translation.
Social influence, or subjective norms, has been reported to beneficially influence learners’ intention of using ChatGPT in language education, according to findings revealed by Almogren et al. (2024), Diep & Dang (2025), and Ren (2025). This entails the formulation of the last hypothesis:
H5: Social influence (SI) positively impacts English majors’ actual use of ChatGPT (AU) in translation.
2.5.  Conceptual Framework
The conceptual framework is then suggested as follows:
Figure 1
Proposed research model (Source: Researcher’s proposal)
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3. Methodology
3.1.  Participants
The study involved 138 sophomores and juniors, specializing in a variety of majors at Ho Chi Minh University of Foreign Languages – Information Technology (HUFLIT); however, they are all required to take Translation 1 course. Below is the table illustrating the percentages of students in various majors.
Table 1
Participants’ demographic information
	Majors
	Number
	Percentage

	Translation – Interpretation
	15
	10.9%

	Business English
	44
	31.8%

	English Pedagogy
	59
	42.8%

	English for Office Administration
	3
	2.2%

	English for Logistics
	4
	2.9%

	English - Chinese Bilingualism
	13
	9.4%



3.2.  Instruments
The study was implemented using a questionnaire and structured interviews with lecturers in charge of translation courses and English-majored students. The questions were drafted on Google Forms, and the link to this platform was distributed to groups of students via Zalo, while the interviews were also conducted online right after the completion of the survey. The questionnaire was composed based on such theoretical frameworks as Technology Acceptance Model theory, Self-Determination Theory, and Unified Theory of Acceptance and Use of Technology, and some of the questions were adapted to suit the context of Vietnamese classrooms. The questionnaire consists of nineteen items using a five-point Likert scale (Strongly Disagree, Disagree, Neither Agree nor Disagree, Agree, Strongly Agree) and is divided into diverse themes, namely Background Information, Perceived Usefulness, Perceived Ease Of Use, Intrinsic and Extrinsic Motivation, Social Influence, and ChatGPT Employment in Translation. 
The interview sessions were carried out online with the involvement of eight students and four lecturers who have various years of experience in teaching translation courses at HUFLIT. The interviews consist of two questions for students and four questions for lecturers to elicit their perspectives on the employment of ChatGPT in translation teaching and learning.
3.3.  Procedures
Subsequent to being drafted on Google Forms, the questionnaire was sent to groups of sophomores and juniors via Zalo through the shortened link obtained on Forms. The purpose of the study was carefully written in the survey to seek informed consent among the participants. Each interview session lasted from approximately fifteen to twenty minutes.
3.4.  Data analysis
The data sheet, after being collected through responses on Google Forms, was downloaded and transferred to csv file before being coded to be ready to be imported in SMART-PLS 3.0 software program used for Partial Least Squares Structural Equation Modeling (PLS-SEM), an approach that examines the cause-effect relationship between latent variables, or between independent variables and dependent variables, in a model. These relationships are assessed through the measurement model, the structural model, and the confirmation of hypotheses. Out of 138 responses obtained from Google Forms, 131 responses are valid and used to be imported in the software program.
The interviews with four lecturers and eight students were transcribed and then analyzed using thematic analysis approach following the six steps proposed by Braun and Clarke (2006).

4. Results
4.1.  Survey Results
4.1.1. Measurement model validation:
Scale Reliability & Validity Testing:
Table 2
Summary of coefficients in the PLS-SEM model
	 
	Cronbach's Alpha
	rho_A
	Composite Reliability
	Average Variance Extracted (AVE)

	AU
	0.818
	0.818
	0.916
	0.846

	EM
	0.796
	0.809
	0.880
	0.711

	IM
	0.830
	0.840
	0.887
	0.664

	PEOU
	0.798
	0.803
	0.868
	0.623

	PU
	0.853
	0.875
	0.900
	0.692

	SI
	0.773
	0.780
	0.867
	0.685



Table 3
Outler loadings 
	 
	AU
	EM
	IM
	PEOU
	PU
	SI

	AU1
	0.922
	 
	 
	 
	 
	 

	AU2
	0.917
	 
	 
	 
	 
	 

	EM1
	 
	0.876
	 
	 
	 
	 

	EM2
	 
	0.773
	 
	 
	 
	 

	EM3
	 
	0.876
	 
	 
	 
	 

	IM1
	 
	 
	0.875
	 
	 
	 

	IM2
	 
	 
	0.817
	 
	 
	 

	IM3
	 
	 
	0.835
	 
	 
	 

	IM4
	 
	 
	0.725
	 
	 
	 

	PEOU1
	 
	 
	 
	0.723
	 
	 

	PEOU2
	 
	 
	 
	0.796
	 
	 

	PEOU3
	 
	 
	 
	0.803
	 
	 

	PEOU4
	 
	 
	 
	0.831
	 
	 

	PU1
	 
	 
	 
	 
	0.853
	 

	PU2
	 
	 
	 
	 
	0.864
	 

	PU3
	 
	 
	 
	 
	0.735
	 

	PU4
	 
	 
	 
	 
	0.869
	 

	SI1
	 
	 
	 
	 
	 
	0.826

	SI2
	 
	 
	 
	 
	 
	0.839

	SI3
	 
	 
	 
	 
	 
	0.818



Cronbach’s Alpha (CA) & Outler Loadings: The results of Table 2 show that all construct coefficients are higher than 0.7, specifically ranging from 0.773 to 0.853, which means that all constructs achieve reliability. The findings also illustrate that the outer loadings (Table 3), which are used to assess the quality of the indicators, of all the factors are above 0.7, with the lowest being 0.723. According to Nunnally et al. (1994) and Ringle et al. (2013), these results guarantee the reliability of all the indicators. Thus, all the variables ensure appropriate scale reliability.
Composite Reliability (CR): Table 2 indicates that the composite reliability of most constructs is greater than 0.8, with that of SI being 0.780, slightly lower than 0.8. Daskalakis & Mantas (2008) suggest when the composite reliability is higher than 0.8, the scale has good internal consistency. However, Henseler & Sarstedt (2013) maintain that CR > 0.7 is acceptable for a model with validation purposes. It can, therefore, be concluded that the internal consistency of the scale has been attained.
Convergent validity (AVE): Hair et al. (2017) prove that when AVE value is greater than 0.5, each construct explains more than half of the variance of its indicator. As can be seen from Table 3, the Average Variance Extracted (AVE) for all the constructs exceeds 0.5, ranging from 0.623 to 0.846, which indicates that each construct achieves good convergent validity.
Discriminant validity (HTMT):
Table 4
Discriminant validity (HTMT) according to the Fornell-Larcker Criterion

	 
	AU
	EM
	IM
	PEOU
	PU
	SI

	AU
	0.920
	 
	 
	 
	 
	 

	EM
	0.663
	0.843
	 
	 
	 
	 

	IM
	0.706
	0.689
	0.815
	 
	 
	 

	PEOU
	0.436
	0.574
	0.586
	0.789
	 
	 

	PU
	0.551
	0.555
	0.615
	0.531
	0.832
	 

	SI
	0.614
	0.594
	0.661
	0.518
	0.442
	0.828



Table 5
Discriminant validity (HTMT) according to the Heterotrait-Monotrait Ratio 
	 
	AU
	EM
	IM
	PEOU
	PU
	SI

	AU
	 
	 
	 
	 
	 
	 

	EM
	0.817
	 
	 
	 
	 
	 

	IM
	0.853
	0.845
	 
	 
	 
	 

	PEOU
	0.533
	0.711
	0.720
	 
	 
	 

	PU
	0.643
	0.670
	0.716
	0.623
	 
	 

	SI
	0.759
	0.732
	0.802
	0.645
	0.518
	 



The discriminant validity of the scale was measured using the Fornell-Larcker Criterion and the Heterotrait-Monotrait Ratio (HTMT). 
According to the Fornell-Larcker Criterion, the discriminant validity is achieved when the square root of the AVE for any latent variable is higher than any other latent variable’s variance. As indicated in Table 4, the discriminant validity of all the constructs is ensured since the square roots of the AVEs (bold and diagonal numbers) are higher than any correlations which are not diagonal. 
The data in Table 5 suggest that the HTMT indices for all the pairs of first-order variables for most of the factors are below 0.85, which meets the standard of distinction proposed by Hair et al. (2016). Although the correlation between IM and AU reaches the 0.85 threshold, these are still lower than 0.9, which is an acceptable requirement for discrimination achievement.
Overall, based on the above-mentioned results, it can be said that the scale has ensured good reliability as well as validity. 
4.1.2. Structural model assessment: 
Multicollinearity Test: 
Table 6
Variance Inflation Factor (VIF)
	 
	VIF

	AU1
	1.916

	AU2
	1.916

	EM1
	1.971

	EM2
	1.461

	EM3
	1.938

	IM1
	2.410

	IM2
	1.832

	IM3
	1.973

	IM4
	1.477

	PEOU1
	1.388

	PEOU2
	1.513

	PEOU3
	1.824

	PEOU4
	2.055

	PU1
	2.083

	PU2
	2.463

	PU3
	1.830

	PU4
	2.260

	SI1
	1.780

	SI2
	1.892

	SI3
	1.384



Hair et al. (2017) measured multicollinearity, an issue which refers to the occurrence when there is a high correlation between independent variables, which leads to difficulty in the isolation of their individual impacts on a dependent variable, through Variance Inflation Factor (VIF). If VIF is higher than 0.2 or lower than 5, the independent latent variables do not encounter multicollinearity issues. As shown in Table 6, all the constructs have the VIF of below 5, with the maximum value of 2.463 and the minimum of 1.384, indicating the absence of multicollinearity in latent variables.
Model Fit Validation:
Table 7
R and R2 Validation
	 
	R Square
	R Square Adjusted

	AU
	0.594
	0.577



The R square value or R² value was used to measure the model fit. According to Höck & Ringle (2010), if R² value is greater than or equal to 0.67, the explanatory power of the model is considered strong, while R² value ranging from 0.33 to 0.67 illustrates a medium power, and if the value is between 0.19 and 0.33, the model has a weak explanatory power. As presented in Table 7, R² value of the tested model is 0.577, which means it has a moderate explanatory power.
Table 8
f² Validation
	 
	AU
	EM
	IM
	PEOU
	PU
	SI

	AU
	 
	 
	 
	 
	 
	 

	EM
	0.088
	 
	 
	 
	 
	 

	IM
	0.111
	 
	 
	 
	 
	 

	PEOU
	0.019
	 
	 
	 
	 
	 

	PU
	0.030
	 
	 
	 
	 
	 

	SI
	0.056
	 
	 
	 
	 
	 



In this model, f² value was used to assess the extent of effect of each construct. Henseler & Sarstedt (2013) conclude that f² value is regarded as small, medium, and large if it corresponds to 0.02, 0.15, and 0.35 respectively. Table 8 shows that IM (0.111) has a medium effect, while PEOU (0.019) has a practically negligible impact, with the index being lower than 0.02.
Model Fit
Table 9
Model Fit Validation
	 
	Saturated Model
	Estimated Model

	SRMR
	0.083
	0.083

	d_ULS
	1.438
	1.438

	d_G
	0.638
	0.638

	Chi-Square
	492.021
	492.021

	NFI
	0.701
	0.701



SRMR (Standardized Root Mean Square Residual) is a goodness-of-fit measure (GoF), which is adopted to measure the quality of the model. If SRMR is smaller than 0.08, the model achieves a good model fit (Hu & Bentler, 1998). The finding reveals that SRMR = 0.083, slightly greater than 0.08 but lower than 0.1, which is an indicator of an acceptable level of model fit.
Table 10
Q² Coefficient
	 
	SSO
	SSE
	Q² (=1-SSE/SSO)

	AU
	262.000
	137.631
	0.475

	EM
	393.000
	393.000
	 

	IM
	524.000
	524.000
	 

	PEOU
	524.000
	524.000
	 

	PU
	524.000
	524.000
	 

	SI
	393.000
	393.000
	 



Table 10 shows that the result of Q² coefficient, a value used to measure the level of forecast accuracy, demonstrates a high level of predictive accuracy. There are three levels corresponding to the value of Q² coefficient. If the value is between 0 and 0.25, the model has a low predictive relevance. If the value is greater than or equivalent to 0.25 and lower than or equal to 0.5, it is considered medium, and if the value exceeds 0.5, the forecast accuracy level is perceived to be high (Hair et al., 2016; Henseler et al., 2012). As presented in Table 10, the Q² coefficient is 0.475, illustrating that the model has a medium level of forecast accuracy. 
4.1.3. Research Model Testing and Hypothesis Validation
Figure 2 
Estimated model results using SMART PLS-SEM
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Table 11 
Results of hypotheses testing
	 Hypotheses
	Relationships
	P Values
	Results

	H1
	PU -> AU
	0.080
	Rejected

	H2
	PEOU -> AU
	0.192
	Rejected

	H3
	IM -> AU
	0.000
	Accepted

	H4
	EM -> AU
	0.002
	Accepted

	H5
	SI -> AU
	0.007
	Accepted



Probability value (P value) was employed to evaluate the fit of the structural model. According to Hair et al. (2017), the proposed hypothesis is accepted if P value is smaller than 0.05, and refutation of the hypothesis takes place when P value is greater than or equals to 0.05. Using Bootstrapping 1000, the results indicate that among the five proposed hypotheses, the hypotheses about the effects of IM on AU, EM on AU, and SI on AU are accepted (P values are below 0.05), whereas those of PU on AU and PEOU on AU are rejected (P values exceed 005). This means both intrinsic and extrinsic motivation have a positive impact on the actual employment of ChatGPT in translation, while Perceived Usefulness and Perceived Ease Of Use exert a marginal or almost no impact on the actual use of this AI tool in textual translation, respectively.
4.2.  Interview Results
The interviews with both English majors and lecturers were transcribed and then went through thematic analysis process to extract the most important themes to answer the formulated research questions.
4.2.1. Interviews with students
Three major themes emerged after interviews with eight randomly selected students were held. When asked what skills they should be explicitly taught in translation courses, most of the interviewees agreed on the teaching of linguistic knowledge, higher-order thinking skills, and post-editing competencies.
Theme 1: The consolidation of linguistic knowledge and skills in translation courses
Three out of eight interviewed students underscored the need to consolidate linguistic knowledge and skills for students taking translation courses since it provides a solid foundation for them to evaluate the precision and suitability of grammar and vocabulary use in a ChatGPT-produced translation and confidently correct the errors in the text. They also associated the possession of strong language skills with the capability of assessing the accuracy of meaning conveyed through lexical items and structures in the target language. They seemed to have been more aware of the importance of context and meaning in textual translation rather than the correctness of language use at a superficial level.
“Students need to have good reading comprehension skills and should trust their own abilities instead of relying too much on ChatGPT’s translations.”
“Students need critical thinking and language skills when using ChatGPT in translation courses. They should be able to check the accuracy of translations and edit them if necessary. For example, a student may use ChatGPT to translate a paragraph, then review the grammar and vocabulary to make sure the meaning is correct.” 
“I think students need critical thinking and language knowledge. They should not rely on ChatGPT completely. Instead, they need to check whether the translation is correct and suitable for the context. For example, ChatGPT might translate a word correctly, but the meaning may not fit the situation, so students need to change it.”
Theme 2: The necessity of equipping students with higher-order thinking skills
Higher-order thinking skills are considered crucial skills that students in translation classes should be explicitly taught. This is especially important in the context of Vietnamese education where students have not had many opportunities to hone these skills due to exam-oriented curriculum and teacher-centered approach, to name but a few. Most of the participants suggested training different higher-order thinking skills such as critical thinking, evaluation, reasoning, comparison, researching, and independent thinking skills. Critical thinking, evaluation, and reasoning skills were repetitively mentioned in the students’ responses, which indicates that they did not approve of the exclusive reliance on ChatGPT’s translation but highlighted the role of learners in analyzing and criticizing the quality of the texts produced by ChatGPT, a process that is laborious and skills demanding. Only by mastering these skills can students evaluate the strengths and weaknesses of the tool, from which they are able to identify areas in need of improvement and make better-informed decisions related to ChatGPT-generated translation versions. Like in this student’s response, she cited an example of the phrase offered by ChatGPT and compared it with another phrase with the same correct meaning but more suitable in the context of Japanese culture. This proves the necessity of developing a critical mind coupled with prior background knowledge application in making lexical choices to convey the meaning of the original text.
“In addition, they should have critical thinking skills and the ability to search for and compare information from different sources in order to produce the best possible translation. For example, when translating the word “hoa đào,” ChatGPT may translate it as “peach blossom.” However, in some contexts such as Japanese culture, the correct translation should be “cherry blossom” (sakura). Therefore, students need to check the cultural context and compare different sources before deciding which translation is the most appropriate.”
In agreement with the previous student, the following interviewee also highly valued the ability to think critically when it comes to translating culturally sensitive elements like idioms as ChatGPT’s lack of cultural knowledge can hinder it from expressing the meaning of idioms naturally and accurately.
“I think students need strong critical thinking and post editing skills. We shouldn't just copy paste, instead we must be able to spot errors and refine the AI's output to make it sound more natural. For example, if ChatGPT translates a Vietnamese idiom literally, a student needs the skill to recognize that it sounds weird and change it to a more suitable English expression.”
One student answered in the interview that the skill of most crucial importance was independent thinking skills. He asserted that students had better depend on themselves to handle the assignments, which is reflective of his consciousness of learner autonomy enhancement in translation, a requisite for lifelong learning. Self-reliance could not only free language learners from excessive dependence on ChatGPT, but it also helped stimulate their creativity and flexibility in idea construction.  
“I think we have a clear example through the name. One is ChatGPT, and one is YOU. For that, the skill I think most required is do not let yourself be bound by a tool.” 
Theme 3: The significance of post-editing competencies in translation courses in ESL-oriented context
Five out of eight students stated that post-editing competencies should be incorporated into translation courses when they used a variety of lexical items such as “check,” “change,” “adjust,” “edit,” “spot errors,” and “refine” to refer to the skills. ChatGPT is capable of coping with error detection and correction; however, the students thought they should be those shouldering this responsibility and to achieve this, they had to master the skills of post-edition. The process of post-editing a text requires a combination of competencies relevant to the comprehension and application of diverse linguistic aspects, identification of mistakes, knowledge of lexical and structural equivalents in the target language, and the ability to make prompt decisions in textual refinement, which can be nurtured through proper training. 
“I think that students must have the ability to evaluate and reason when receiving information. For example, when receiving translation results, I would check and evaluate their accuracy and grammar. From there, I would adjust them to suit the target language.”
Prompt engineering is also suggested as a necessary skill for honing as ChatGPT is formally used in translation courses. The student expressing this viewpoint said that prompts should be specific and precise to improve the tool’s competence in generating translation versions that match learners’ expectations. This response illustrates his recognition of the tool’s limitations and the awareness of context and style attached to the texts.
“For example, instead of just saying "Translate this," a student should be able to command: "Translate this paragraph into academic English, using passive voice to enhance objectivity."
4.2.2. Interviews with lecturers
With regard to the question of how the adoption of ChatGPT has changed the way they teach translation subjects, the lecturers had differing opinions which could be divided into three themes. 
Theme 1: Making transformations or adaptations to translation teaching.
Mindset change and role switching
Three out of four lecturers acknowledged that they had to transform their translation pedagogy once ChatGPT is formally incorporated into the curriculum, starting with a change in attitude towards the employment of ChatGPT in translation. They said that ChatGPT should be accepted as an integral part of the teaching and learning process instead of being banned from use; however, students should receive guidance on how to use ChatGPT appropriately. This change in mindset could be beneficial to students’ linguistic development due to more frequent exposure to correct English, which may also improve their decision-making competency. 
“My point of view is that in the current AI boom, instructors cannot and should not prohibit students from using ChatGPT to support their learning. Instead of prohibiting them, instructors should allow them, especially those studying Translation, to use apps they find necessary and effective for their learning.”
Another transformation involves a shift in lecturers’ role from those who traditionally act as knowledge providers to facilitators whose responsibility is to support and instruct students to critically evaluate ChatGPT-produced translations. Classroom activities, therefore, center around comparison and analysis of differences in linguistic and cultural elements between translations written by students and those produced from the chatbot.
“Instead of focusing only on traditional translation methods, I now integrate AI into classroom activities. For example, I ask students to compare their own translations with ChatGPT’s output, then analyze differences in accuracy, tone, and cultural appropriateness. This has shifted my role from being the sole provider of answers to more of a facilitator who guides students in critical evaluation.”
A respondent suggested that lecturers were expected to take on the role of linguistic scaffolders and monitors. To discourage students from excessive reliance on ChatGPT, lecturers should be more supportive in providing useful words, phrases, structures, collocations, and kindred issues while monitoring students’ understanding and engagement in translation exercises in the classroom.
“Translation assignments usually have topics that align with the expectations of the course syllabus. Therefore, I will require students to grasp the topic first. Then, I divide the text into short paragraphs. Students will go to the board, only allowed to bring their textbooks, and translate the requested paragraphs. Students are not allowed to bring phones or other devices to the board. While one student is translating on the board, as an instructor, I suggest equivalent vocabulary or synonyms and especially equivalent grammatical structures to the class so that other students can create a similar or equivalent version. While students are translating on the board, the instructor checks their vocabulary and grammatical structures to check their understanding of the text. For example, why is there ed in this phrase; why is which needed here; why isn't this sentence separated into two parts, etc.”
Some of the lecturers also expressed their concerns over adaptations that should be made to translation teaching when English is turned into a second language at tertiary level. One lecturer felt that the integration of ChatGPT has enabled her to prioritize aspects like problem-solving and reflection in her lesson design process by encouraging her students to identify ChatGPT’s areas of struggle in translation, particularly with idioms and specialist vocabulary.
“It also allows me to design lessons that emphasize problem-solving and reflection, such as identifying idioms or technical terms that AI struggles with.”
Another interviewee admitted that she had to make use of blended teaching approach in her class, developing students’ learner autonomy by giving them assignments for pre-class practice and requiring them to do in-class translation practice with the absence of AI tools.    
“I have to change many activities which can help them remember the meaning and usage of vocabulary and structures in both languages. I have them translate the passages from the textbook at home before class time. I usually ask them to practice translating in class without AI tool or dictionary.”
Designing more translation activities that promote interactivity, focus on meaning and context, as well as fostering students’ critical translation and comprehension skills
Translation is usually considered a monotonous activity, so the incorporation of ChatGPT into the curriculum, from a lecturer’s viewpoint, is likely to help increase interactivity among students in the classroom. According to another interviewee, games should also be introduced to boost memorization of new lexical items and structures as well as increasing interaction among learners. 
Most of the interviewees agreed on the enhancement of students’ critical thinking, decision-making, and evaluation skills through the organization of comparison, error analysis, reflection journals, and collaborative or group-based projects. Two lecturers stated that comparison exercises would likely benefit students in terms of linguistic accuracy, style development, and cultural awareness. Error analysis, reflection journals, and groupwork projects would sharpen students’ evaluation and post-editing skills, reflecting on their improvements, and helping them value progress more than product. 
“One useful activity is comparison tasks, where students translate a text themselves and then compare it with ChatGPT’s version, discussing differences in accuracy, tone, and cultural meaning. Another strategy is error analysis, where students identify mistakes in AI translations, such as idioms or technical terms, and propose better alternatives. Teachers can also design collaborative projects, asking groups to refine ChatGPT’s draft into a polished translation, which encourages teamwork and critical thinking. Additionally, reflection journals can be used, where students record how they used AI, what they learned, and how they improved the translation. These activities help students see AI as a supportive tool, while still developing their own judgment and translation skills.”
A lecturer thought that translation lessons should encompass more activities devoted to sentence meaning and register rather than grammatical structures, which could assist learners to distinguish human translations from those produced by ChatGPT. It is the emphasis on meaning that can promote learners’ recognition of their own importance in making their translations more easily distinguishable from machine-generated texts. 
“… Lessons should not only focus on structures but the core meaning of sentences, and they should have a more focus on style of translation, which I think can differentiate human and machine’s use of language and structures.”
Despite this, one lecturer emphasized the importance of linguistic knowledge building, pointing out activities focusing on comprehension and translation skills such as figuring out, applying synonyms, opposites, collocations in contexts, and answering guided questions had better be consolidated during class time. 
“[…] find synonyms, find antonyms, find equivalent structures, find collocations of keywords in the lesson, put the collocations in contexts or sentences. At the beginning of the lesson, the teacher asks students about vocabulary learned in the previous session.”
She specified that these activities could provide a solid foundation for students to gain a deeper understanding of word and structure usage, thereby enhancing their comprehension skills.
“When the student can answer the instructor's questions, the AI-based reference is considered effective. Conversely, if the student only knows how to write the translation on the board without understanding the instructor's why questions, their AI-based look-up is considered rote learning and ineffective reference.”
Theme 2: Skills that students of translation courses should be equipped with
The four lecturers who attended the interviews suggested a diversity of skills on which students should receive explicit instruction in translation classes. They perceived the foundational skills students should master to be lower-thinking and translation skills, insisting that students had better remember the vocabulary and grammar patterns acquired and should be able to apply them in sentences. They believed learners should also be provided training on how to effectively utilize such strategies as thematic or topical understanding, paraphrasing, simplification of complicated ideas, appropriate employment of register in translation during the courses. Other skills they mentioned are higher-order thinking skills, enhanced awareness of context and cultural nuances, and post-editing competence. They maintained that critical evaluation ability for textual precision and meaning allows students to assess the translated texts objectively before making any relevant adjustments, whereas detecting ChatGPT’s weaknesses in literary translation and cultural subtleties helps improve learners’ judgement, and post-editing competency can result in the best possible translation versions. Crafting prompts, from the perspectives of two lecturers, is also an essential skill that will likely aid students in requiring ChatGPT to generate much better results tailored to their requirements.
“The following can be explicitly taught as related skills: how to grasp the theme of the text, how to translate concisely, how to create equivalent structures, how to rephrase or simplify complex ideas, how to put the collocations in contexts or sentences, how to improve formality using appropriate styles or nuances in different contexts, and how to have a better version.”
“Students can be explicitly taught several key skills when ChatGPT is formally integrated into translation courses. First, they need critical evaluation skills, learning how to check AI translations against the source text for accuracy and meaning. Second, editing and revision skills are important, so students can refine AI outputs to match academic or professional standards. Third, they should practice cultural and contextual awareness, recognizing when AI struggles with idioms, metaphors, or culturally specific expressions. Finally, prompting skills can be taught, showing students how to give clear instructions to AI for better results. For example, a student might ask ChatGPT to “translate this text into formal academic English” rather than just “translate,” which produces more precise outcomes. These skills ensure students use AI responsibly while still developing their own translation competence.”
Theme 3: The types of pedagogical instructions or strategies that could be incorporated into translation teaching when ChatGPT becomes a formal tool for teaching and learning English
Pedagogical instructions on ChatGPT adoption
All the lecturers held the belief that students should be provided with pedagogical guidance on AI adoption. On the one hand, students should be officially informed of the acceptance of ChatGPT as a supportive tool in the classroom, which means the tool can be utilized to improve their linguistic competence. On the other hand, they had to conform with some regulations in tests and assessment where AI tools were restricted, and they were expected to maintain self-reliance in exams. Furthermore, students should be instructed to write prompts more effectively to meet their demands and the objectives of the unit. This kind of AI literacy training can help students gain deeper insights into their translation tasks, especially in terms of specialized words, styles, and cultural variations, while cultivating a sense of critical thinking, analytical judgement, along with learner autonomy.
“When my students intend to use ChatGPT in their translation exercises, I usually give them clear instructions to guide their practice. First, I remind them to use ChatGPT as a support tool, not as a substitute for their own thinking.”
“Announcing that students are allowed to use translation tools when doing assignments such as classwork, homework, Moodle assignments, and emphasizing that in the mid-term and final exams, students must rely on themselves. Clarifying that any assistance from translation applications or tools used in the exam room will be considered cheating. Informing learners that translation tools are merely supporting tools, while learners themselves must learn various translation methods to create as many versions as possible, with the ultimate goal of boosting translation skills.”
Instructions on ethical use of ChatGPT
The second type of instruction suggested by the lecturers is raising ethical awareness in adopting ChatGPT among learners by specifying that they were supposed to use ChatGPT in a responsible manner and be conscious of biases and other sensitive issues arising from the employment of this AI-assistant tool since increased awareness of these problems can prevent them from exhibiting a distorted view of other cultures or languages.
“In the middle of the course, I train my students how to use AI tools effectively and discuss with them about ethical issues. Specially, they need to evaluate the AI translation and be responsible for their final translation version.”
“… I mean, they’d be able to manually check for accuracy and identify biased results, and beware of several ethical issues such as privacy, security and sensitivity of generated data.”
Instructions on development of learner autonomy
Despite permitting the employment of ChatGPT for linguistic practice, the lecturers expected their students to be actively and critically engaged in translation tasks through comparison and contrast of their own translations with those of ChatGPT, accuracy check, and revision of ChatGPT-generated versions. In addition, they ought to be involved in decision-making process and take advantage of translation methods and skills to produce multiple translations. This implies the prioritization of enhancing translation competence and judgmental independence, which were crucial factors contributing to enhanced learner autonomy.
“… They should compare the AI’s translation with their own draft, then analyze differences in word choice, grammar, and style. Second, I encourage them to check accuracy by reading the original text carefully and asking whether the AI output truly reflects the meaning. For example, if ChatGPT translates an idiom literally, students must decide whether to keep it or adapt it to natural Vietnamese or English usage. Finally, I ask them to revise the AI-generated text to match academic standards, because translation is not only about meaning but also about tone, context, and appropriateness. This way, they learn to use AI critically and responsibly.”
5. Discussion
This research paper attempts to seek answers to the following questions:
RQ1: What are the factors influencing English-majored students at HUFLIT to adopt ChatGPT in their translation courses?
Regarding the first research question, the quantitative data obtained from SMART PLS 3 reveals that the greatest contributory factor to the actual adoption of ChatGPT in translation is intrinsic motivation, closely followed by extrinsic motivation, and social influence. This finding is consistent with that of the research undertaken by Ren (2025). Surprisingly, Perceived Usefulness and Perceived Ease Of Use have little or no significant impact on the actual use of ChatGPT in translation, which is contrary to prior studies whose findings have confirmed the positive influence of these factors on behavioral intention and the actual use of a technological tool (Almogren et al., 2024; Alotaibi et al., 2025; Ren, 2025). 
It seems that internal factors are the key determinants driving English majors’ use of ChatGPT for translation purposes rather than external utility or ease of use in Vietnamese classrooms. This is justifiable since these surveyed participants are GenZ students, or commonly known as the app generation, who have become accustomed to the use of technological devices such as smartphones and laptops. The use of AI-powered tools like ChatGPT to facilitate language learning has become a social norm in their educational environment; thus, the extent of simplicity or usefulness of the tool does not significantly influence the adoption of this AI assistant tool. According to traditional TAM theory, the straightforwardness of technological adoption is proportionate to the degree of using it; nevertheless, this belief seems no longer true in this context. GenZ students are digital natives, so exploiting a piece of technology is relatively easy for them, particularly when they are studying in an environment conducive to technological developments. This leads to an inconsiderable effect of PEOU on the students’ use of ChatGPT in translation. 
More importantly, intrinsic motivation such as pleasure or interest is the leading factor behind the students’ actual employment of ChatGPT. The Vietnamese students are internally motivated to experiment with the tool in translation perhaps because they find it intriguing to explore the tool’s capabilities in a demanding subject, or they feel a sense of fulfillment derived from adopting the chatbot since they can accumulate valuable linguistic knowledge and skills through ChatGPT’s offer of diverse translation versions with a wide range of word choice and sentence construction. Another significant determinant behind the chatbot use is extrinsic motivation which is often manifested under different forms of outcome gains such as grades and rewards. Vietnamese education system is exam-oriented and achievement-driven, and so expectations on attaining high academic performance have been deeply ingrained in generations of Vietnamese students’ mentality. The use of ChatGPT can not only allow them to relieve the mounting exam pressure, but it can boost their scores or aid them in accomplishing the desired targets as well.
Social influence is also a factor positively driving students to utilize the tool. The role of this factor has been confirmed in the studies conducted by Almogren et al. (2024), Diep & Dang (2025), and Ren (2025). In a collectivist society characterized by a strong bond between people like in Vietnam, teachers and peers are those whose words of encouragement can change a student’s behavior. Moreover, teachers are often seen as revered authority figures who can strongly shape students’ attitude and actions, while students tend to follow peers’ example, especially who are highly competent, to utilize a piece of technology that is likely to boost their scores or academic success whether it is simple to use or not. That is why social influence has made a positive impact on the students’ actual adoption of ChatGPT. 
RQ2: What skills can be explicitly taught to English-majored students as ChatGPT is formally integrated into translation courses?
With respect to the second question, from the viewpoints of the students, their linguistic competency should be enhanced so that they can confidently handle issues related to the exact usage and contextual appropriateness of lexical units and grammar patterns to convey the original meaning of the language in translations produced by ChatGPT. Apart from this, the students are also expected to receive explicit instructions on how to foster their higher-order thinking skills and post-editing competence in translation courses. These views are supported by lecturers who also stress the significance of lower thinking and translation skills. They maintain that foundational strategies such as recall and application should accompany translation skills such as linguistic ability, cultural and contextual awareness, topical expertise, and techniques like rewording, text simplification, and register use. These findings are in alignment with translation competence model and metacognitive theory. Translation competence, developed by the PACTE group in 2003, is defined as the capability of translating textual information with skills and expertise knowledge (Wilss, 1996, cited in Salamah, 2021) encompassing five elements, namely “language competence, textual competence, subject competence, cultural competence, and transfer competence” (p. 279). Meanwhile, metacognition is an indispensable part of translation competence, in which learners are required to think about the topic in advance as well as reflecting on it during the learning process (Posner et al., 1982, cited in Yanqun, 2015). Yanqun (2015) asserts that this kind of reflection can greatly assist students to achieve academic success as they can look back at their experiences, learning activities, and decisions for in-depth analysis to identify areas for improvement so that they are able to perform better in their future learning paths. In the research context, it is observed that Vietnamese students often struggle with translation due to their limited size of lexeme and grammar knowledge as well as weaknesses in applying diverse skills to translation. The frequent adoption of AI tools can lead to more constant exposure to accurate English; however, they should have their knowledge and translational skills consolidated to double-check the quality of ChatGPT-generated translations, from which they can refine the texts on their own. This matches well with the content of the translation competence model and metacognitive theory discussed above.
RQ3: What kinds of pedagogical instructions or strategies could be incorporated into translation teaching when ChatGPT becomes a formal tool for teaching and learning English?
In terms of the types of pedagogical instructions that can be integrated into translation teaching when ChatGPT becomes a formal tool for language education, the lecturers suggest providing specific, transparent guidance on how to utilize the chatbot appropriately and productively for self-study and in-class practice along with imposing strict constraints on its adoption in tests and forms of assessment. This is justifiable since an increased reliance on AI-powered tool is bound to undermine students’ translation competence, and this can be even worse in the context of Vietnam where expectations for outperformance in exams are often appreciated at the expense of critical thinking skills and judgmental capability development. Simultaneously, it is lecturers who should promote students’ autonomy and accountability for using ChatGPT, helping them recognize biases and other relevant ethical issues. These concur with that indicated by Almogren et al. (2024)  who underscored how ChatGPT could be utilized in a more responsible and ethical manner in educational settings.
When it comes to pedagogical strategies, the lecturers who attended the interview believe that mindset change and role shifting are essential transformations they can make to benefit students’ translation learning process. Embracing the utilization of ChatGPT in translation instead of prohibiting it will allow better decision-making skills among students, while lecturers acting as a facilitator or scaffolder can help learners bridge the gaps in their knowledge and skills through guided questions. Adaptations to the lesson content such as interaction enhancement and incorporation of context and meaning-focused activities, as well as those cultivating critical translation and comprehension skills should be made once ChatGPT has been formally integrated into translation courses. The underlying reason for this is translation classes in Vietnam is often teacher-centered, characterized by lecturers transferring knowledge and students passively involved in the lessons. The addition of more interactivity-boosting activities can bring fresh air to the class, changing its focus to a more student-centered one, which in turn encourages learners to take a more active role. Translation is not only mechanically conveying the meaning of the original sentences in the target language, but it also includes analyzing and understanding the sentence meaning and its context in depth, and to achieve this objective, students need to dynamically participate in a variety of tasks requiring critical evaluation, error judgement, reflection, and collaboration. More importantly, students’ ability to acquire a language could be greatly enhanced through conversations with their teachers and peers. This finding ties well with sociocultural theory proposed by Vygotsky (1978) and scaffolding technique, which is an integral part of the Zone of Proximal Development model (ZPD). In the words of Vygotsky (1978, cited in Lee, 2015), students’ language acquisition process is mainly constructed through their interactions with peers and teachers, and this belief, together with the Zone of Proximal Development model (ZPD), emphasizes the accomplishment of learning under guidance of teachers or through communication of learners with those who are more knowledgeable than them in a specific discipline (Alghamdy, 2024; Muntasir & Akbar, 2023). In the meantime, scaffolding technique revolves around teachers’ provision of assistance or pedagogical instruction to students, with the aim of fostering their engagement in learning (Sarmiento-Campos et al., 2022). According to these researchers, scaffolding means more than mere ordinary support, but specific, accurate support given promptly can become a source of motivation leading to an increase in active involvement among learners. Vietnamese students are inclined to be reserved, so constructive support from their teachers or more capable friends are of great benefit to them. Taking on the role of an academic guide or a scaffolder enables teachers to keep track of their students’ progress and implement meticulous plans for students’ knowledge reinforcement.
Implications for Vietnam’s ESL Transition
· Educators
Lecturers should add elements of interactivity to lessons to enhance students’ engagement during the course. They should switch to the role of a scaffolder or facilitator to maximize students’ learning productivity since merely letting them depend on the tool does not guarantee academic progress as they still struggle with a diversity of linguistic aspects that they are not competent in. Group-based projects and student-centered or peer-supported activities could be leveraged to increase the use of ChatGPT in translation due to the strong influence of capable peers on others. However, educators should also design lessons nurturing students’ fundamental linguistic knowledge, translation skills, higher-order thinking skills, and post-editing competence so that students have the capability of translating the assigned texts individually with great confidence.
· Curriculum design 
The research findings imply that curriculum design for translation courses in Vietnamese ESL-oriented context could place an emphasis on enhancing motivational factors among students since these significantly influence the use of ChatGPT in translation. Both intrinsic and extrinsic motivation are closely intertwined and contribute to the degree of actual employment of the chatbot. Curriculum designers, therefore, need to be fully aware of the impact of these factors to incorporate modules encouraging students to use the AI-powered tool with genuine interest or pleasure since stimulation of authentic interest can result in a more active attitude, which entails deeper learning. Making them understand the real value of intrinsic motivation in academic studies could also free them from excessive reliance on the tool for external benefits, thereby gearing them towards viewing translation learning as a worthwhile experience. Employment benefits should be emphasized to serve as external motivation for increasing the adoption of AI tools as well. If the students are well informed about the increasing demand for technological literacy in the labor market, they will be more motivated to utilize AI-powered tools to land a high-paying job.
Separate modules on higher-order thinking skills and post-editing competency should also be integrated into translation courses to provide students with training on how to draft effective prompts and critically evaluate a piece of translation for better error identification and rectification, specifically when it is pertinent to cultural or contextual subtleties. Indeed, when English has become a second language for instruction in tertiary education settings, the capabilities to analyze and judge textual translations produced by AI tools with a critical eye seem to be of paramount importance, which may help differentiate AI-generated versions and those written by humans.
6. Conclusion
The factors influencing English-majors’ employment of ChatGPT in translation have been examined using SMART-PLS 3 and structured interviews in this research paper. The study results reveal the varying effects of Perceived Ease Of Use (PEOU), Perceived Usefulness (PU), Intrinsic and Extrinsic Motivation (IM and EM), and Social Influence (SI) on the students’ adoption of ChatGPT in translation courses. While IM, EM, and SI positively affect the use of ChatGPT, PU and PEOU are found to exert an insignificant or practically no impact on the students’ employment of this AI assistant tool. The findings also suggest that lecturers in charge of translation subjects should transform or adapt their translation pedagogies through a change in mindset and role as well as an incorporation of activities with a greater focus on interaction, meaning, context, critical translation, and comprehension skills. The study also places an emphasis on the equipment of translation, linguistic knowledge, lower-thinking and higher-order thinking skills, an increased awareness of contextual and cultural subtleties, as well as post-editing competence for English majors. However, lecturers should provide students with appropriate pedagogical guidance concerning the acceptance of ChatGPT adoption in classrooms for linguistic development and guarantee the imposition of restrictions on its use in exam conditions, along with consciousness raising of related ethical issues in employing the chatbot.
Limitations
The study reveals some limitations, with the first being the sample size. With a larger sample size, the obtained results would be more generalizable, thereby increasing the validity and reliability of the findings. Another shortcoming is the employment of structured interviews in the study could limit in-depth insights into the participants’ perspectives on the research questions.
Recommendations for further studies
Further studies should consider the influence of a mediating variable on the relationship between the above-mentioned factors, especially Perceived Usefulness, and the actual use of ChatGPT in translation. Within the research context, the correlation between PU and AU is not significant, which contradicts the findings of previous studies. 
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Appendices
Appendix A: Questionnaire
EXAMINING THE FACTORS AFFECTING THE EMPLOYMENT OF CHATGPT IN TRANSLATION AMONG ENGLISH-MAJORS AT HUFLIT AS VIETNAMESE EDUCATION TRANSITIONS FROM EFL TO ESL ORIENTATION
Dear students, I am conducting a study to investigate the factors behind the adoption of ChatGPT in translation among English majors at HUFLIT as Vietnam shifts from an EFL to ESL-focused education. I would love you to spend some of your time completing this survey, which should last approximately 10 minutes. I am sure that your responses are kept completely confidential. Thank you very much for your participation.
SECTION 1: BACKGROUND INFORMATION
Email Address
Which gender are you?
· Male
· Female
· Prefer not to say
Which major are you in?
· Translation - Interpretation
· Business English
· English Pedagogy
· English for Office Administration
· English for Logistics
· English - Chinese Bilingualism
Have you ever used ChatGPT for translation exercises?
· Yes (Move to the next question)
· No (You can stop here. Thank you for your participation)
How often do you use ChatGPT in translation subjects?
· Always
· Usually
· Sometimes
· Seldom
SECTION 2: PERCEIVED USEFULNESS OF CHATGPT
Rate the following statements on the perceived usefulness of ChatGPT on a scale of 5 (1 = Completely Disagree; 2 = Disagree; 3 = Neither Agree nor Disagree; 4 = Agree; 5 = Completely Agree) 
	No.
	Statements
	1
	2
	3
	4
	5

	1
	ChatGPT enhances my performance in translation courses.
	
	
	
	
	

	2
	ChatGPT’s customized feedback helps me improve the accuracy of translated texts. 
	
	
	
	
	

	3
	ChatGPT gives me multiple options of vocabulary, grammar, and idea expressions, which helps improve the quality of my translations. 
	
	
	
	
	

	4
	ChatGPT assists me to complete translation exercises more effectively. 
	
	
	
	
	



SECTION 3: PERCEIVED EASE OF USE 
Rate the following statements on the perceived ease of use of ChatGPT on a scale of 5 (1 = Completely Disagree; 2 = Disagree; 3 = Neither Agree nor Disagree; 4 = Agree; 5 = Completely Agree)
	No.
	Statements
	1
	2
	3
	4
	5

	1
	ChatGPT’s interface is user-friendly, making it easy for me to use it for translation tasks. 
	
	
	
	
	

	2
	Responses from ChatGPT to my requests are clear and understandable.
	
	
	
	
	

	3
	Giving prompts to ChatGPT to translate texts is simple.
	
	
	
	
	

	4
	I find it simple to learn how to use ChatGPT for translation exercises. 
	
	
	
	
	



SECTION 4: MOTIVATION BEHIND THE ADOPTION OF CHATGPT
INTRINSIC MOTIVATION 
Rate the following statements on the intrinsic motivation behind the employment of ChatGPT on a scale of 5 (1 = Completely Disagree; 2 = Disagree; 3 = Neither Agree nor Disagree; 4 = Agree; 5 = Completely Agree)
	No.
	Statements
	1
	2
	3
	4
	5

	1
	I find it interesting to use ChatGPT for translation assignments.
	
	
	
	
	

	2
	Adopting ChatGPT enables me to take greater control of my translation learning.
	
	
	
	
	

	3
	I enjoy using ChatGPT to generate different translation versions.
	
	
	
	
	

	4
	I am curious to find out how ChatGPT can assist me with translation work.
	
	
	
	
	



SECTION 5: MOTIVATION BEHIND THE ADOPTION OF CHATGPT
EXTRINSIC MOTIVATION 
Rate the following statements on the extrinsic motivation behind the employment of ChatGPT on a scale of 5 (1 = Completely Disagree; 2 = Disagree; 3 = Neither Agree nor Disagree; 4 = Agree; 5 = Completely Agree)
	No.
	Statements
	1
	2
	3
	4
	5

	1
	I use ChatGPT to achieve better results in translation courses.
	
	
	
	
	

	2
	Adopting ChatGPT helps me reduce workload pressure in translation courses.
	
	
	
	
	

	3
	I can better cope with assessment requirements thanks to the use of ChatGPT.
	
	
	
	
	



SECTION 6: SOCIAL INFLUENCE 
Rate the following statements on the social influence of using ChatGPT in translation on a scale of 5 (1 = Completely Disagree; 2 = Disagree; 3 = Neither Agree nor Disagree; 4 = Agree; 5 = Completely Agree)
	No.
	Statements
	1
	2
	3
	4
	5

	1
	People who are important to me think I should employ ChatGPT for translation.
	
	
	
	
	

	2
	My lecturer encourages me to use ChatGPT in translation.
	
	
	
	
	

	3
	I feel I am influenced to adopt ChatGPT for translation assignments by my peers.
	
	
	
	
	




SECTION 7: CHATGPT EMPLOYMENT IN TRANSLATION 
Rate the following statements on ChatGPT employment in translation on a scale of 5 (1 = Completely Disagree; 2 = Disagree; 3 = Neither Agree nor Disagree; 4 = Agree; 5 = Completely Agree)
	No.
	Statements
	1
	2
	3
	4
	5

	1
	I frequently use ChatGPT when handling translation assignments.
	
	
	
	
	

	2
	I rely on ChatGPT as a tool for supporting my translation work.
	
	
	
	
	































Appendix B: Interview Questions
FOR STUDENTS
1. What kind of translation assignments do you often use ChatGPT for?
2. What skills do you think are required among students of English when ChatGPT is formally used in translation courses? Can you give me an example?

FOR LECTURERS
1. What types of instruction do you often give to your students who intend to use ChatGPT in their translation exercises?
2. How has the students’ adoption of ChatGPT changed the way you teach translation subjects?
3. What kinds of activities or strategies do you think can be incorporated into translation teaching when ChatGPT becomes a formal tool for teaching and learning?
4. What skills can be explicitly taught to students as ChatGPT is formally integrated into translation courses?
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