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Abstract
In the fast-growing digital era, the integration of Artificial Intelligence (AI) tools has become indispensable in higher education, particularly in language studies where these technologies offer personalized linguistic support and cognitive scaffolding. Despite this prevalence, empirical evidence regarding student engagement in specialized subjects like Second Language Acquisition (SLA) remains limited. This study employs a quantitative and qualitative approach, surveying 125 fisrt-year students at HUFLIT upon their course completion to examine their perspectives and usage patterns of AI applications. Data analysis, conducted via Microsoft Excel, reveals a profound correlation between student learning habits and digital tool engagement, indicating that learners increasingly rely on AI for conceptual clarity and task execution. The findings suggest that AI tools are no longer optional, but they are seen as central to the modern learning experience. Consequently, it is recommended that educators proactively update their pedagogical strategies to align with these digital trends. If properly adopted, embracing AI-driven methodologies will support instructional efficacy in teaching and foster a more responsive, tech-integrated environment for second language learners.
Key words: Second Language Acquisition (SLA), strategies, applications, AI-driven, efficacy 

Abbreviations: 
SLA: Second Language Acquisition 
AI: Artificial Inteligence 
Q: Question 
L1: First Language 
L2: Second Language 






1. Introduction

 1.1. Rationale for choosing the research topic  
With the trend of integration and globalization, language learning has become a necessity today. The languages ​​we teach will face a major challenge: the emergence of artificial intelligence (AI). In the digital age AI is a transformative force, driving efficiency and innovation across all sectors. In other words, AI is no longer a luxury but a necessity; it provides personalized paths, instant feedback, and immersive environments that traditional teaching methods often lack. By leveraging AI tools, learners can achieve fluency faster, bridging cultural gaps and mastering Second Language Acquisition (SLA) with unprecedented precision and scale. However, certain difficulty in learning SLA as a subject for the first-year students at Huflit may raise a question.
While previous studies have extensively discussed the technical capabilities of AI, there remains a critical research gap regarding the human element. This study, by investigating students’ perspectives and engagement levels with AI tools in Second Language Acquisition (SLA) courses, seeks to uncover the subjective experiences that determine how effective these tools are in the SLA classroom.
1.2. Research Objectives 
This research aims to comprehensively evaluate the integration of Artificial Intelligence (AI) among first-year students within the context of Second Language Acquisition (SLA). Specifically, the study seeks to investigate students’ attitudes toward AI-driven tools, examining their perceptions of usefulness and ease of use. Furthermore, it analyzes the specific behaviors and engagement patterns exhibited by learners during the language learning process. Ultimately, the research assesses the effectiveness of these technologies in improving linguistic proficiency and learning outcomes. By synthesizing these three factors, the study provides critical insights into how AI can be optimized to enhance foundational language education in the digital era.
1.3. Research questions 
 	To achieve the research objectives, the following three core questions have been formulated:
(1) What are the perceptions and attitudes of first-year students toward the integration of AI in SLA?
(2) What are the predominant AI tools and usage patterns exhibited by these students in their language learning routines?
(3) To what extent do first-year students perceive AI as effective in enhancing their linguistic proficiency and overall learning outcomes?
1.4. Scope of Research 
The research subjects are first-year students at Huflit University. They are first-year students who have just finished the course titled “An Introduction to SLA”. Each class has approximately 70 students. However, 125 was the total number of respondents in the two classes surveyed at the end of the course.
2. Literature Review
 
2.1.  SLA and the significance of technology 
2.1.1. Definition of SLA
According to Benati & Angelovska (2016), SLA is the study of how learners create a new language system despite an often-limited exposure to the second language/foreign language learning contexts. In a general sense, a second language (L2) refers to a language that is acquired after the first language (L1) has been established in early childhood.  
SLA addresses two fundamental questions: (1) how learners come to internalize the linguistic system of another language; (2) how learners make use of that linguistic system during comprehension and speech production (Benati & Angelovska, 2016).
The following are distinctions commonly made in literature: 
“A second language” is typically an official or societally dominant language needed for education, employment, and other basic purposes. It is often acquired by minority group members or immigrants who speak another language natively. In this more restricted sense, the term is contrasted with other terms. However, the term “a foreign language” is one not widely used in the learners’ immediate social context which might be used for future travel or other cross-cultural communication situations or studied as a curricular requirement or elective in school, but with no immediate or necessary practical application (Saville-Troike & Barto, 2017).
2.1.2. SLA learners’ purposes
There are six broad groups of L2 users: People who are part of multilingual communities; People regaining their cultural heritage, short-term visitors to another country; People using an L2 with partners, friends or children; People using an L2 internationally for specific functions and People using an L2 internationally for a wide range of functions (Cook & Singleton, 2014).
The learner’s purpose in acquiring the L2 in some 
cases is not related to long-term integration only, but has more practical, short-term goals -
such as meeting a requirement for school or university matriculation or graduation,
applying for a job, or gaining access to material in the second language (Cook & Singleton, 2014).
The use of a language - whether first or second - has as its goal the communication of ideas, maintenance of social relations, and creation of discourse, all of which require the development of several core competencies. These include input competencies, such as listening and reading, and output competencies, such as speaking and writing, and entail the process of receiving (input), attending to (interaction), and assigning meaning (output) to verbal (aural or written) and/or visual stimuli. They also include competencies in communicating in the target language, which includes an understanding of the cultural context of such communication (Jan & Linda, 2012). 
     2.1.3. The Impact of Technology as Mediator of SLA Processes
In teaching, especially language teaching, adopting technology properly as a language input is expected by both intructors and learners. The enhancement of learning outcomes is practically possible since “technology allows for exposure to authentic target language input, in the form of multimodal websites that contain text-based, audio, and video information about both language and culture. In addition, many different types of Computer-Mediated Communication, often classified as Web 1.0 and Web 2.0 technologies (e.g., email, forums, chats, blogs, wikis, podcasts, videos, social networking sites, virtual worlds, massively multiplayer online games) enable various kinds of communication, interaction, and collaboration” (Chun, 2016).
2.2.  AI when used in Education     
    2.2.1. Advantages of AI tools in education
It is undeniable that AI tools have proven their advantages, not only from the teachers’ perspective but also from the learners’. Tseng & Warschauer (2023) claimed: “Even if we could ban AI from education, we shouldn’t. ChatGPT and similar tools oﬀer powerful aﬀordances for second language learners that should not be discounted”.  
Looking at this chart, what we can see is the irrevesable trend. The global AI education market is predicted to exceed $32.3 billion by 2030.  What we may infer is that these are not simply forecast figures, but rather an assessment of a global development trend.
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Source: Grand View Research, AI In Education Market Sise & Share
The question is whether we may use AI as effectively as we wish, or will AI somehow influence our teaching, change learners’ perspectives, and force us to adapt our teaching methods to keep pace with the rapid development of AI and its applications.
In terms of accessibility and functionality, there are clear advantages that these tools can oﬀer. According to AIT (2023), if we apply AI Chatbot in education, AI Chatbot will act as an assistant, helping teachers with many time-consuming tasks such as imparting knowledge, grading, guiding students to solve some basic exercises, storing information about scores, and monitoring students’ learning progress. ChatGPT’s writing style is concise, smooth and very natural. The answers are written neatly and concisely, without spelling mistakes. Learners must be smart to rely on ChatGPT to exploit the Bot to bring positive benefits to themselves (An, 2023).
ChatGPT can affect several aspects of education, including writing, instruction methods and teaching pedagogy (Javaid et al., 2023).  Aktay et al. (2023) believe that ChatGPT is its ability to respond rapidly. Education and AI are critical topics of conversations about the future of our society.  
According to Rahman and Watanobe (2023), ChatGPT can help students solve complex problems. One of the most powerful features of ChatGPT is its human-like understanding and response. Learners can now ask ChatGPT questions in the same way as they would ask their tutor. From elementary school to higher education and professional development, it can be used at all levels of education. However, ChatGPT's extraordinary ability to perform complex tasks in the education field has sparked controversy while some are considering ChatGPT and AI to be the future of teaching and learning, as well as educational research (Baidoo-Anu & Ansah, 2023). Rasul et al., (2023) claimed that as ChatGPT continues to improve and evolve, it is likely to become an increasingly important tool for researchers and scholars and promises to be a potential application for integration into education in the coming years.
Karanjakwut and Charunsri (2025) pointed out that before the introduction of ChatGPT, traditional brainstorming was still a widely used technique in the writing process, which involved group discussions or mind mapping and listing ideas to generate many different thoughts and solutions. However, the method limits the search space, decreasing the diversity of ideas (Oanh, 2023). Thus, ChatGPT has become a potential tool to facilitate brainstorming and identification of relevant reference materials during the research process (Mutiara et al., 2024). Furthermore, ChatGPT can help suggest article titles, expand or shorten articles, and even suggest creative ideas to improve the quality of articles (Zebua & Katemba, 2024).
Of course, AI tools may help thanks to Computer Mediated Communication (CMC). Language learners can communicate directly, inexpensively, and conveniently with other learners or speakers of the target language 24 hours a day, from school, work, or home. This communication can be asynchronous (not simultaneous) through tools such as electronic mail (email), which allows each participant to compose messages at their time and pace, or in can be synchronous (“real time”), which allow people all around the world to have a simultaneous conversation by typing at their keyboards. It also allows not only one-to-one communication, but also one-to-many, allowing a teacher or student to share a message with a small group, the whole class, a partner class, or an international discussion list of hundreds or thousands of people (Warschauer, 1996).
Advocates of the use of various kinds of technology-enhanced instruction have pointed to studies which suggest that students enjoy learning under such conditions, and find it less pressuring than traditional teaching, leading to an improved attitude towards the language-learning task. A fair amount of research has shown that a good experience of and/or success in learning a particular language can bring about favourable attitudes (Cook & Singleton, 2014).
     2.2.2. Disadvantages and problems with AI Tools 
     	According to Dziak (2024), some people believe that technology takes jobs away from human workers. Other people have resisted new technology because of its high cost, which may represent a major and risky investment for individuals and small businesses. Still, other people have avoided technology because it can be difficult to implement and learn how to use properly.
Chatbots are synchronous tools that support individual learning, however, pointed out that the limitation of technology itself (e.g, low accuracy of chatbots’ responses) may diminish the degree to which chatbots can help improve students’ performance. (Huang, Hew, & Fryer, 2022).
ChatGPT’s feedback accuracy was found to be low, with wording that was often generic, abstract, and thus lacking concrete guidance for improvement. The authors suggested ChatGPT’s analyses gave too much weight to the use of transitional words without being able to distinguish between effective and ineffective use of such words (Godwin-Jones, O’Neill & Ranalli, 2024).
It is precisely the abundant availability of not only information, but also misinformation and disinformation, which, if included in the data corpus that ChatGPT has been trained on, may lead to false information in its output. Thus, the possibility that ChatGPT can provide false information will require educators to include a strong focus on critical evaluative skills (Kostka & Toncelli, 2023).
Some uses of AI products in SLA have generally been seen positively (such as Automatic Writing Evaluation), the use of others has been controversial, with some language teachers, for example, attempting to ban student use of machine translation (Godwin-Jones, O’Neill & Ranalli, 2024).
Let’s talk about contextual adaptation. In terms of contextual and cultural nuances. Culture provides the necessary context for accurate translation. It enables professional language translators to make informed decisions regarding word choices, tone, and style that align with the cultural expectations of the target audience (Ccelingo, 2023). However, students do not always remember this element. In recent years, advancements in machine translation technology, such as Google Translate, and AI have made significant strides in facilitating cross-linguistic communication. However, these tools often struggle to capture the emotional subtleties and nuances inherent in human language (Najimova, 2024). 


3. Methodology
3.1.  Research Design
Since the purpose of the study was to explore the students’ perspectives and engagement levels with AI Tools in Second Language Acquisition (SLA) Courses and to get more recommendations accordingly, this study employs a questionnaire as a cross-sectional survey to provide a comprehensive understanding of student engagement with AI in the subject SLA. The questionnaire was used to quantify students’ attitudes and perceptions of AI usefulness, specific engagement behaviors (Quantitative) and to learn more about students’ recommendations (Qualitative). This approach hopefully ensures an expectedly good assessment of how AI integration affects linguistic proficiency and overall learning outcomes.
3.2.  Description of Subjects  
The participants of this research are 125 first-year students from the Faculty of Foreign Languages at HUFLIT University. These participants have specifically completed their Second Language Acquisition (SLA) courses, ensuring they possess the necessary direct experience with AI tool integration to provide informed perspectives on engagement and learning outcomes.
3.3.  Instrument 
It is a questionnaire form that consisted of 14 questions where likert-scales were used. 12 selected-response questions (close-ended questions) served as a quantitative measure, and 02 constructed-response questions (open-ended questions - Q6 and Q14) served as a qualitative measure to learn more about recommendations made by the students as survey participants.
3.4.  Procedure 
First, a questionnaire was cteated. Next, the forms were distributed to the two classes at the end of the course, namely, the last session. The students, as the survey participants, were allowed to spend 15 minutes completing the forms without providing their personal information. This is to ensure that they may feel free to contribute their points into the topic. The feedback of the respondents was colledted accordingly. After the data collection, the statistics were demonstrated and processed through MS Excel for information management and interpretation.
 
4. Findings

4.1.  Digital Literacy and AI Readiness 
This study addresses three primary research questions aligned with the stated objectives. However, the responses to Q7 “How would you rate your proficiency in using AI tools?” revealed the proficiency of the students, which was the baseline for the three others. 
Fig.1 - Proficiency in using AI tools/ Apps

A significant majority of participants (94%) reported high proficiency in AI usage, with 15% rating themselves as “Very Good” and 79% as “Good”.  That claim shows the “HUFLIT English majors” in the study appear to be “high perceived digital self-efficacy” who are highly confident in their tech skills.  

4.2.  Perceptions of SLA & AI Necessity (Q1, Q2, Q13)
Fig.2 - The necessity of SLA

A majority (84%) confirmed the necessity of the subject SLA, with 13% rating as “Very necessary” and 71% as “Necessary”.  15% thought that SLA is not. (16 responses indicating “not necessary” and 03 claiming “completely unnecessary”)  
Fig.3 - The level of understanding of the core knowlegde in SLA.

65% confirmed their understanding of the lessons (with 15% confirming “fairly good” and 50% as “average”). 35% of respondents said their understanding is not as good as expected (with 26% under average level and 09% with no understanding at all).

Fig.4 - Factors helping students' motivation in SLA 

84 responses said that one of the factors helping students’motivation is using Internet-connected devices (accounting for 67,2%). Similarly, 83 respondents calimed that smartphones are another helping factor (accounting for 66,4%). However, the number indicating the teachers’ lectures as a helping factor is 94 (accounting for 75,2%).
Fig.5 - Perceived learning advantages of AI tool users

93% believed that with AI knowledge, learners may have an advantage in leraning. 07 % did not think so. While 93% students believe AI users have an advantage, only 84% see the subject itself as “Very Necessary” - suggesting a gap between tool utility and subject interest.
      	4.3. Patterns of AI Integration (Q4, Q5, Q6, Q8, Q9)
Fig.6 - Frequency of consulting AI Tools/ AI Apps for SLA

61% said that they regularly consulted AI Tools for the subject. 33 % - occasionally and 05% - rarely referring to AI.
Fig.7 - Respondents’ history with AI in education

19% stated that they have known GenAI for less than 1 year. 81% claimed that they have known AI tools for more than one year.
Q6 - When students were asked to list the names of the AI tools that they use for the SLA subject, they affirmed the “Big Three” tools (ChatGPT, Gemini, Google AI) and understandably, they indicated the reason why they use them: primarily for vocabulary and assignment support (See Q9).
Fig.8 - Time refering to AI tools for SLA
 
42% said that they referred to AI tools daily. 49% said that they referred to AI tools at weekends and in their free time. Only 02% confirmed that they did not refer to AI tools for the subject at all. 
4.4.  Satisfaction and Impact (Q10, Q11, Q12)
Fig.9 - Rating the responses by AI Tools

72% claimed that AI responses were good (with 10% - very good.  62% stated that AI feedback was good enough). 28% claimed it was average. No respondents claimed that AI feedback was poor.

Fig.10 - Satisfaction referring to AI Tools

94% felt happy with AI references (with 11% - extremely satisfied and 83% - fairly satisfied). Only 6% of the respondents claimed “not satisfied”. 
Fig.11 - Levels of improvement when using AI Tools/ Apps

43% of them said that they have impvoved their learning when referring to AI tools (with 15% “strongly aggre” and 28% “agree”). 70 students accounting for 56 % stayed “neutral”. 



4.5.  Findings of Q14 (Qualitative measure)
	Themes
	Initial Codes
	Key Quotes by respondents as learners 

	Pedagogy & Instruction
	Practice, tips, theoretical balance 
	“Theory needs to be applied to practice”, “provide some tips for better understanding”.

	Curriculum Design
	Challenge, compatibility
	“SLA course material is truly challenging for first-year students”.

	Material Quality
	Academic terms, lenghthy textbooks
	“Textbook is too long and wordy”, “many academic terms that are difficult to grasp”.

	AI Integration
	AI overuse, critical thinking
	“Reduce the overuse of AI to develop students’ thinking skills”.


 
5. Discussion

5.1. Quantitative Analysis (Q1 - Q13)
    5.1.1. The “Utility vs. Value” Paradox
The “Utility vs. Value” paradox reveals a significant gap: while 93% of students acknowledge AI’s competitive advantage, only 84% view Second Language Acquisition (SLA) as a necessary subject. This discrepancy suggests that many learners treat AI as a “shortcut” to bypass the cognitive struggle required to master complex theories. Instead of employing AI as a cognitive tool to deepen their understanding, students may rely on it as a compensatory tool simply to finish tasks faster. This trend risks prioritizing efficiency over genuine intellectual growth, potentially undermining the long-term internalisation of core SLA concepts.
    5.1.2. The Performance-Learning Gap
The study reveals a critical “Performance-Learning Gap” - Students use it and they like the quality (Q10), but they aren’t sure if it is making them “better” students yet.  A standout contradiction in the data lies in the discrepancy between student satisfaction and perceived learning growth (Q11 vs. Q12). While a vast majority of respondents expressed satisfaction with the quality of AI-generated responses, over half (56%) remained “Neutral” regarding whether these tools significantly improved their actual mastery of Second Language Acquisition (SLA) core knowledge. This suggests a phenomenon that could be termed as “Illusion of Competence.” 
 To be more specific, students may experience high user satisfaction because AI reduces the cognitive load required to complete immediate tasks, such as defining terminology or structuring assignments. However, this ease of task completion does not necessarily translate into deep cognitive processing. In the context of SLA, where internalizing complex theories require active mental struggle, the assistance provided by AI may be bypassing the very “desirable difficulties” essential for long-term retention. Consequently, without intentional pedagogical scaffolding to ensure AI tools promote active engagement rather than passive reliance, learners may achieve the desired end-product without developing the internal linguistic mental models required for long-term proficiency.
    5.1.3. The Role of the Instructor in the AI Era
Recent findings highlight that 94% of students still view teachers’ lectures as their primary motivator, significantly surpassing the influence of AI and smartphones. This underscores that even for “digitally skilled learners”, the human element remains the core driver of academic engagement. Consequently, AI must be viewed strictly as a supplement rather than a replacement for professional guidance. Instructors play a vital role in interpreting complex SLA concepts, providing nuanced pedagogical insights and personal connections that technology cannot replicate effectively.
This survey aligns with Kostka & Toncelli ’s points. It is undeniable that while ChatGPT offers many advantages, it is not a replacement for a qualified human teacher. Effective integration of ChatGPT into an English language classroom would require thoughtful planning and a blended approach, combining technology with human interaction, guidance, and feedback. A teacher’s expertise in understanding individual student needs, offering encouragement, and fostering a supportive learning community is irreplaceable and would complement the benefits offered by ChatGPT (Kostka & Toncelli, 2023).
Although technologies may be powerful and advanced, they cannot function without human cooperation (Dziak, 2024). It has clearly been shown that teachers can promote and sustain higher motivation levels by helping learners to identify short-term goals and to reflect on their progress and achievements (Cook & Singleton, 2014).
    5.1.4. Implications for Pedagogy and Curriculum Design
The findings of this study necessitate a shift in how SLA is taught within the English Department at HUFLIT. Since students demonstrate high digital literacy but uncertainty regarding AI’s impact on their learning growth, the curriculum should move away from traditional “output-based” assignments that AI can easily replicate. Instead, the following implications should be considered. First, it is Integration of AI-Reflective Tasks: Rather than banning AI, lecturers should design tasks where students must use AI to generate an SLA analysis and then critically evaluate that analysis using core textbook theories. This forces the “Neutral” group to engage in the deep processing they feel are currently missing. Second, it is Assessment Reform: With 93% of students recognizing the “AI advantage”, assessment should pivot toward in-class, process-oriented evaluations - such as the debate skills already emphasized in the curriculum - where the human element of spontaneous linguistic interaction remains central.
5.2. Qualitative Analysis (Q14)
Qualitative analysis of the open-ended responses reveals four primary themes concerning the enhancement of teaching and learning quality.
First, regarding pedagogical approaches, students emphasized the necessity of bridging the gap between theory and practice. Respondents noted that “theory needs to be applied to practice” and suggested an increase in practical contact hours. 
Second, the curriculum - specifically the SLA course - was perceived as overly broad and theoretical, posing significant challenges for first-year students. Consequently, learners expressed a need for instructional tips and clearer guidance from instructors to facilitate better comprehension.
Third, the quality of learning materials was identified as a major pedagogical barrier. A majority of respondents characterized the current textbook as “too long and wordy”, noting that it contains numerous “academic terms that are difficult to grasp”. This suggests an urgent need to streamline content and adopt materials that are more accessible and tailored to the proficiency levels of novices and appropriateness.  
Finally, a concern regarding technology integration emerged; participants recommended mitigating the overuse of AI to prioritize the development of students’ independent thinking skills. These findings collectively underscore the requirement for a strategic realignment of both course materials and instructional methods to better suit the developmental needs of first-year students.
 
6. Conclusion
 6.1. Evaluation
The survey clearly reflects students’ perceptions and positive attitudes towards the subject, toward the integration of AI in SLA, predominant AI tools and usage patterns exhibited by these students in their language learning routines. In other words, it reveals the trend of students’ strong engagement with digital technology, their openness but alertness when using digital tools, and full awareness of the necessary factors to improve the subject, especially the textbook as learning materials. These results are an important basis for improving the SLA curriculum and effectively combining traditional methods and modern technology in training.
6.2. Recommendations  
    6.2.1. Recommendations from survey respondents
Researchers have focused on how learners react to how they engage with the target language, including how they respond to the teacher’s approach, to the learning materials to which they have access (Cook & Singleton, 2014). The feedback on question 14 showed the students’ recommendations on the learning materials they had just learned, including three main points: 
(1) Practicality: Theory needs to be applied to practice; more practical hours are needed.
(2) Content: What they had learned seemed too theoretical and difficult to grasp. The content should be streamlined to suit the learning needs of first-year students. The instructor needs to provide some tips for better understanding. 
(3) SLA course material: It is truly challenging for first-year students; The textbook is too long and wordy. The textbook needs improvement; The material should be less dry, as it contains many academic terms that are difficult to grasp. 
    6.2.2. Recommendation from author 
 In the era of high-tech and AI, teachers must proactively develop AI literacy to avoid becoming outdated. Integrating these tools allows educators to personalize learning, automate administrative tasks, and create engaging content. Proficiency in AI doesn’t just simplify workloads; it empowers teachers to provide more effective, data-driven support, ensuring they remain relevant in a modern classroom. AI tools may help create interactive input in SLA. 
6.3.  Limitations  
Although the study has achieved its goals, there are still some shortcomings. The study presents the inherent limitations of focusing on a specific learner group. In other words, the investigation was a minor study, and its findings were applied to only 2 classes of The Faculty of Foreign Languages of Ho Chi Minh University of Foreign Languages and Information Technology.  Thus, it may generally not represent universities all over the country. 
The survey was completed in a short amount of time. The students had roughly 15 minutes to complete the questions, which may influence their reflections. Due to the limited availability of time, only some factors were carefully analyzed, other facets maybe not be properly speculated.  
6.4.  Implications
These findings not only open up directions for further research but also provide a practical basis for educators to improve their curricula, effectively combining traditional methods and modern technology, in order to optimize the training process.
The students’ responses reveal several significant implications regarding their attitudes, learning strategies, and expectations concerning the integration of AI in education, particularly for the SLA subject.
(1) Desire for Self-Reliance: Students value their own intellectual effort and want to avoid becoming passive recipients of AI-generated content, suggesting a motivation to develop their own skills rather than solely relying on external tools.  
(2) Recognition of AI’s Limitations and Strengths: Students understand that AI is a “suggestion, not a replacement”.    
(3) Proactive and Adaptable Mindset Towards Technology: Instead of resisting AI, students are open to embracing it. They see AI as an inevitable part of the future workforce and want to be equipped with the skills to use it effectively, aligning with development trends.
 (4) Curriculum Redesign: Move away from “wordy” textbooks toward more interactive, AI-assisted practical workshops.
(5) Critical AI Literacy: A framework for “Guided AI Use” should be set up where the instructor sets boundaries on when to use ChatGPT versus when to use human critical thinking. Students need to learn how to appropriately and ethically incorporate AI-generated content into their own work (Tseng & Warschauer, 2023).
AI cannot ever replace us in these essential aspects of our work as educators, yet it might make our work more interesting, engaging, and innovative (Kostka & Toncelli, 2023).
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Appendix
SURVEY QUESTIONNAIRE 
Question 1: Do you think the subject of Second Language Acquisition (SLA) is necessary for your curriculum?
a) Very necessary
b) Necessary
c) Not necessary
d) Completely unnecessary
Question 2: How would you rate your understanding of the core knowledge of SLA?
a) Fairly good 
b) Average 
c) Below average 
d) Not at all
Question 3: In your opinion, which of the following factors help students be more motivated to study SLA? (You may choose multiple options)
a) Internet-connected devices (computer, laptop, iPad, etc.)
b) Smartphones
c) Application software (Apps)
d) Textbooks and reference books
e) Various types of dictionaries
f) Teacher’s lectures in class
g) Other: ______________________________________________________________
Question 4: When you need to understand the core knowledge of SLA, do you often consult AI/AI Apps? (e.g., ChatGPT, Gemini, Google AI, Online Dictionary, etc.)
a) Regularly
b) Occasionally
c) Rarely
d) Never
Question 5: Since when have you known about AI tools and its applications in education?
 a) Less than 1 year
 b) 1 to 2 years
 c) More than 2 years
 d) More than 3 years
Question 6: Could you please list the AI tools/apps that you use for the SLA subject?
______________________________________________________________________
Question 7: How would you rate your proficiency in using AI tools/apps?
a) Very good
b) Good
c) Not very good
d) Not at all
Question 8: How much time do you spend using AI tools for this subject?
a) Daily
b) Weekends or free time
c) Only when needed
d) No time spent on AI tools
Question 9: For what purposes do you use AI and Apps when studying SLA?
(You may choose multiple options)
a) Checking vocabulary and terminologeies of the subject
b) Generating ideas for class assignments
c) Supporting assignments on Moodle
d) Checking answers to exercises
e) Focusing on core lessons
f) Other purposes: ______________________________________________________
Question 10: How would you rate the responses provided by these AI tools/apps?
 a) Very good
 b) Good
 c) Average
 d) Poor
Question 11: Are you satisfied with the suggestions provided by AI tools/apps for this subject?
a) Very satisfied
b) Fairly satisfie
c) Not satisfied
Question 12: In your opinion, your learning has improved significantly when using AI tools/apps?
a) Strongly agree
b) Agree
c) Neutral
d) Disagree     
e) strongly disagree 
Question 13: Which group of people do you think has an advantage in learning?
a) People who use AI tools/apps effectively
b) People who do not use AI tools/apps
c) Other opinions: _______________________________________________________
Question 14: Please provide any suggestions you have for the SLA course.
______________________________________________________________________
Thank you very much for participating in this survey.
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