HUFLIT INTESOL INTERNATIONAL CONFERENCE 2026

WORKSHOP
From EFL to ESL - Classroom teacher’s ability to set up 
and sustain English-rich classroom interaction 

ABSTRACT
According to Braj B. Kachru’s (1985) model of the Three Circles of English, Vietnam is situated in the Expanding Circle, where English is primarily taught as a foreign language and rarely used beyond the classroom. As a result, learners’ outcomes have often been characterised by knowledge about English rather than the ability to use it for meaningful communication. While recent policy directions emphasise the creation of “English-rich environments” in schools, the transition toward English as a Second Language (ESL) remains challenging at the societal level.
This workshop demonstrates that an ESL-oriented shift can be initiated at the classroom level by reconceptualising EFL classrooms as language-rich environments where English functions as the primary medium of instruction, interaction, and meaning-making. Drawing on key insights from Second Language Acquisition, including input, interaction, and sociocultural perspectives, the workshop proposes a practical framework comprising three dimensions: input-rich exposure, interaction-rich use, and scaffolded learning.
Participants will explore concrete strategies for implementing this framework, including the use of multimodal input, task-based interaction, comprehensible teacher talk, scaffolding techniques, and the integration of language skills within meaningful contexts. The workshop also highlights the importance of teacher competencies, particularly English proficiency, pedagogical knowledge, language awareness, and classroom discourse skills.
Through reflective surveys, strategy checklists, and micro-teaching activities, participants will evaluate their current practices and develop actionable approaches to creating and sustaining ESL-like classroom environments. The workshop ultimately demonstrates that meaningful pedagogical change at the classroom level can bridge the gap between EFL and ESL in practice.


WORKSHOP PROPOSAL
Vietnam, according to Kachru (1985), belongs to the “Expanding circle” and thus is not an ESL country where English has an official and institutional status. Here, English is only taught in school and rarely used outside the classroom. The idea of shifting from English as a Foreign Language (EFL) to English as a Second Language (ESL) requires grassroots changes including the EFL classroom practice where English is the language of instruction, communication, interaction and where an English-rich environment needs to be always created and sustained for maximizing the use of English throughout the lesson. The concept of “language-rich environment” emerged in early language development research in 1970s – 1980s, referring the quality and quantity of L1 input. It was then applied in TESOL and EFL literatures in the 1990s and has now been defined as contexts where English is used meaningfully, visually and interactively. Strategies for such a language-rich environment encompasses the learners’ abundant exposure to and interactive use of English; teacher’s meaningful input and supportive scaffolding within a positively emotional climate with integration of language skills. 

Classroom applications of these strategies can be seen via the teacher’s endeavours to:

· set up a visualized world of English in their classroom, using pictures, maps, posters, cultural decorations, etc. and English-learning resources such as English dictionaries & readers, podcasts, etc.
· frequently design and conduct real-life-situation activities to engage the learners in communication in English
· always provide opportunities for learners to hear, speak, listen to and respond, ask, read or write not just with Teacher, but also with friends
· use stories, visuals, role-plays, tasks, etc. to engage learners in both input-based and output-based activities
· always create and sustain classroom English interaction in a comprehensible way, using models, gestures, visuals, prompts and modified teacher talk relevant to the learners’ level of proficiency
· always ensure a safe and motivating classroom atmosphere encouraging learners to use English throughout the lesson; never criticize mistakes and respond to errors gently; use English-only routines
· personalize language tasks, providing learners with opportunities to express their personal experience and knowledge
· integrate the four skills with 3-staged lessons around a common topic.

Successful applications actually depend on a classroom teacher’s competencies, four of which have been found to be practical and significant: English proficiency, knowledge of the CEFR, solid grasp of the English language systems and familiarity with classroom phrases and expressions. These competencies assist the EFL teacher in providing supportive scaffolding with meaningful, targeted input, use of comprehensible, “live-model” teacher talk and with designed activities/tasks encouraging learner’s output.

This workshop is aimed to raise the participant’s awareness of how an English-rich environment can be set up and sustained. Participation in the workshop activities will enhance the participants’ understanding of the strategies and their own competencies for a successful ESL lesson in which the learners are supposed acquire English via interaction in meaningful input and via effective teacher-talk. The participants will get to know how to make their classroom input meaningful, targeted with learner’s opportunitives of intensive listening,  reading and expressing ideas. They will also know how to adjust their talk to make it comprehensible in oder to avoid possible classroom communication breakdown and to sustain interaction with effective elicitation, questioning strategies, feedback and instructions.

Reflection on own teaching experience and competencies is one of the workshop activities. For example, participants will be engaged in a survey activity which encourages them to look back on their classroom practice to evaluate both of their endeavours and efficacy of creating and sustaining an ESL-environment during the lesson.

Workshop Activity 1: SURVEY
	Do you …
	Yes
	Not always
	No idea

	1. set up a visualised world of English in your classroom, using pictures, maps, posters, cultural decorations, etc. and English-learning resources such as English dictionaries, readers, podcasts, etc.?
	
	
	

	2. frequently design and conduct real-life-situation activities to engage your learners in communication in English?
	
	
	

	3. always provide opportunities for learners to hear, speak, listen to and respond, ask, read or write not just with you, but also with friends?
	
	
	

	4. use stories, visuals, role-plays, tasks, etc. to engage your learners in both input-based and output-based activities?
	
	
	

	5. always create and sustain classroom English interaction in a comprehensive way, using models, gestures, visuals, prompts and modified teacher-talk relevant to the learners’ level of proficiency?
	
	
	

	6. always ensure a safe and motivating classroom atmosphere encouraging your learners to use English throughout the lesson? Never criticize mistakes and respond to errors gently? Use English-only routines?
	
	
	

	7. personalize language tasks, providing learners with opportunities  to express their personal experience and knowledge?
	
	
	

	8. integrate te four skills with three-staged lessons around a common topic?
	
	
	



Workshop Activity 2: Strategies – Activities – Techniques
CHECK-LIST: (1) I don’t know this! (2) I know this!  (3) I do it very well!

	Abundant exposure to English

	1
	I consistently speak all in English with graded/comprehensible language.
	1
	2
	3

	2
	I keep repeating language chunks during the interaction.
	1
	2
	3

	3
	I use my clasroom talk as a source of (English) input (instructions, explanations, feedback, etc.)
	1
	2
	3

	Interactive use of English

	4
	I elicit instead of providing one-way explanations.
	1
	2
	3

	5
	I give prompts for leaner talk and repeat or recast their language.
	1
	2
	3

	6
	I give them wait time after my questions, then ask follow-up questions after their answers.
	1
	2
	3

	Meaningful input

	7
	I use visuals, gestures and realia. (visualisation)
	1
	2
	3

	8
	I link new language to learners’ lives. (personalisation)
	1
	2
	3

	9
	I prepare them for a task with relevant language and real-life skills. (contextualisation)
	1
	2
	3

	Supportive scaffolding

	10
	I model the new language before asking learners to use it.
	1
	2
	3

	11
	I provide them with appropriate sentence-patterns, words and phrases. 
	1
	2
	3

	12
	I use the scaffolding principle “gradual release”- deliberately reducing control and support as learners gain confidence and competence in speaking
	1
	2
	3

	Positive emotional climate

	13
	I encourage responses to errors.
	1
	2
	3

	14
	I praise learners’ effort and communication, not only accuracy.
	1
	2
	3

	15
	I establish routines and trust.
	1
	2
	3

	Integration of language skills

	16
	I design tasks that require multiple skills and use the 3-staged lesson structure.
	1
	2
	3

	17
	I sequence input, interaction (intake  L2 knowledge) and output.
	1
	2
	3




In addition, some workshop activities will give participants a chance to test their own phonological, lexical and grammatical control in actual classroom situations and to assess their “teacher-talk” including elicitation techniques, questioning strategies and contextualisation.

Awareness of the strategies, techniques and activities to be raised from these workshop activities are supposed to enhance EFL classroom teachers’ ability and success in shifting from English as a Foreign Language (EFL) to English as a Second Language (ESL) in their own classroom and at the language education institutions.
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