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Abstract
This study investigates the pedagogical efficacy of the PEEL/PETAL frameworks in enhancing paragraph writing proficiency among Grade 10 students following the Global Success curriculum in Vietnam. In the 2025–2026 academic year, this initiative was launched to address persistent challenges in EFL classrooms, specifically the issues of fragmented argumentation and a lack of structural coherence. Adopting a mixed-methods research design, the study utilized pre- and post-test writing assessments alongside classroom observations and student perception questionnaires to gather comprehensive data. The intervention focused on a multi-stage instructional scaffold, moving from rigorous model analysis to collaborative drafting and peer-review sessions integrated across various writing genres. Quantitative results revealed a statistically significant improvement in students’ ability to organize ideas logically and integrate evidence effectively. Qualitatively, the findings highlighted a marked increase in learner autonomy and writing confidence. Ultimately, the research suggests that the PEEL/PETAL model provides a robust and scalable scaffolding strategy for secondary EFL contexts. These insights offer practical value for educators seeking to align their teaching practices with the rigorous output requirements of the new national English curriculum.
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1. Introduction
In the current era of global integration, English proficiency has become an indispensable competency for Vietnamese students, specifically within the framework of the 2018 General Education Program. Among the four macro skills, writing is often regarded as the most challenging yet crucial, as it reflects a learner’s ability to synthesize vocabulary, grammar, and logical reasoning. According to the Ministry of Education and Training’s Circular No. 32/2018/TT-BGDDT, English instruction must shift from a knowledge-based approach to a competency-based one, emphasizing communicative effectiveness, critical thinking, and the ability to express opinions persuasively. For Grade 10 students, this shift is embodied in the "Global Success" curriculum, which demands a higher level of structural awareness in writing than previous textbooks. However, transitioning this mandate into classroom reality remains a significant hurdle for many educators and learners alike.
At Long Khanh High School, a preliminary assessment of the writing landscape reveals a gap between curriculum expectations and actual student performance. Traditionally, writing instruction often followed a product-oriented approach where teachers introduced model paragraphs from the textbook, explained vocabulary, and then asked students to produce a similar text individually. While this ensured alignment with the syllabus, it frequently neglected the "how" of logical construction. Correction usually focused heavily on linguistic accuracy—such as grammatical mistakes and spelling—while the deeper cognitive skills required to organize a coherent argument were overlooked. As a result, many students could form correct sentences but struggled to weave them into a meaningful, logical paragraph.
This deficiency became evident through diagnostic writing tasks conducted in September 2025 with 88 students from classes 10C3 and 10C4. Initial survey results were concerning: over 70% of students expressed significant difficulty when starting a paragraph. Their written products were often characterized by vague topic sentences that failed to anchor the main idea. Ideas were presented in a random, disorganized fashion without logical development, and supporting details were either insufficient or entirely irrelevant. A recurring issue was the "direct translation" habit, where students translated Vietnamese thoughts verbatim into English, leading to unnatural phrasing and a lack of persuasive power. Furthermore, students rarely provided specific evidence or examples to justify their claims, resulting in sketchy, unconvincing texts.
The core of the problem lies in the absence of a systematic mental scaffold. Without a clear framework, students rely on intuition or emotion when writing, leading to disjointed paragraphs that lack a "thread" of reasoning. To address these weaknesses, this initiative proposes the integration of the PEEL (Point – Explain – Evidence – Link) and PETAL (Point – Evidence – Technique – Analysis – Link) frameworks as structural interventions. These models provide a clear roadmap: PEEL serves as a foundational tool for all students to ensure basic coherence, while PETAL—an extended variant—helps more capable learners deepen their analysis by focusing on linguistic techniques and evidence-based reasoning.
Crucially, to establish clear pedagogical boundaries, the assignment of these two frameworks was strictly determined by the diagnostic writing task conducted in September 2025. Students scoring below 5.0 out of 10 were designated to utilize the foundational PEEL framework to secure fundamental paragraph unity, whereas those scoring 7.0 or above were systematically guided toward the advanced PETAL framework to further cultivate their analytical depth without causing cognitive overload among lower-proficiency peers.
By systematically applying these templates within the "Global Success" English 10 units - such as Unit 2 regarding the environment and Unit 3 regarding music—the author aims to foster a "writing-as-a-process" habit. The framework is not just a layout; it is a cognitive tool that trains students to think critically, provide evidence, and link arguments back to a central thesis. This study seeks to evaluate the effectiveness of these scaffolds in improving both the quality of student writing and their overall confidence in the EFL classroom.
Research Questions
To fulfil the purpose of the study, this study aims to answer the following questions:
1. To what extent does the application of PEEL/PETAL frameworks improve the logical structure and coherence of paragraphs written by Grade 10 students at Long Khanh High School? 
2. What are the benefits and challenges perceived by these students when using such structural scaffolds in their writing practice? 
2. Literature Review
2.1. The Importance of Paragraph Writing in EFL Context
Writing is a fundamental skill in English as a Foreign Language (EFL) learning, serving as a primary medium for students to demonstrate their linguistic competence and cognitive maturity. According to Hyland (2003), writing is not merely a translation of thoughts into words but a complex process of social interaction and meaning-making. For Grade 10 students in Vietnam, paragraph writing is the first critical step toward mastering longer essays. A well-constructed paragraph requires the integration of unity, coherence, and adequate development. However, many EFL learners struggle with the "linearity" of English writing—a concept where the writer is responsible for making the meaning clear through a direct and logical progression of ideas. Without a solid understanding of this structural expectation, students' writing often remains a collection of isolated sentences rather than a cohesive unit of thought.
2.2. The Global Success Curriculum and Writing Requirements
The introduction of the "Global Success" series, aligned with the 2018 General Education Program, marks a significant shift in writing expectations for Vietnamese high schoolers. Unlike previous textbooks that focused heavily on sentence transformation, the new curriculum emphasizes genre-based writing and communicative purpose. Students are required to produce various text types, including opinion paragraphs, blog posts, and descriptive essays. Each unit in English 10 Global Success provides a "Writing" section that introduces model texts and specific language features. However, while the textbook provides the content and topics, it often assumes that students already possess the structural framework to organize their ideas. This creates a pedagogical gap where students know what to write about (e.g., environmental protection in Unit 2) but do not know how to arrange their arguments to be persuasive and logical.
2.3. Cohesion and Coherence in Academic Writing
A central challenge for Grade 10 students at Long Khanh High School is achieving "Cohesion" and "Coherence". Cohesion refers to the grammatical and lexical linking within a text, often achieved through transition signals (e.g., "Firstly," "Moreover," "As a result"). Coherence, on the other hand, is the logical "hanging together" of ideas. Many students tend to list ideas randomly without explaining their significance or connecting them to the main thesis. This "listing" habit often stems from a lack of argumentative thinking skills. By providing a structured template, teachers can help students move from simple descriptive writing to more complex, analytical, and persuasive forms of expression required by the new national standards.
2.4. Scaffolding Theory and the Zone of Proximal Development
The use of templates like PEEL/PETAL is deeply rooted in the concept of "Scaffolding," originally proposed by Wood, Bruner, and Ross (1976) and closely related to Vygotsky’s Zone of Proximal Development (ZPD). Scaffolding refers to the temporary support provided by a teacher or a tool that enables a learner to perform a task they could not yet manage independently. In writing, scaffolds act as a "mental map," reducing the cognitive load on students. Instead of worrying simultaneously about grammar, vocabulary, and organization, students can use a framework to handle the structure, allowing them to focus more energy on developing their ideas. As learners become more proficient, these scaffolds are gradually "faded" out, leading to autonomous and structured writing habits.
2.5. The PEEL Framework: Ensuring Logical Flow
The PEEL framework is an acronym that represents the essential components of a robust academic paragraph:
· Point (P): The topic sentence that clearly states the main argument or idea of the paragraph. It anchors the reader's attention and defines the scope of the discussion.
· Explanation (E): The sentences that follow the point to provide more detail. Here, students must explain why their point is valid, moving from a general statement to specific reasoning.
· Evidence (E): In an EFL context, this involves providing examples, facts, or personal experiences that support the explanation. This is where many students fail, as they tend to state points without proof.
· Link (L): The concluding sentence that reinforces the main point and connects it back to the overall thesis or leads to the next idea.
By following PEEL, students are forced to move beyond simple "list-making" writing. Each sentence must serve a specific functional purpose, ensuring that the paragraph remains unified and coherent.
2.6. The PETAL Framework: Developing Analytical Depth
While PEEL is effective for basic communication, the PETAL framework is an extension designed for higher-level analysis, suitable for advanced students or more complex topics:
· Point (P): The central idea.
· Evidence (E): Direct evidence or specific details (useful in descriptive writing or sharing experiences).
· Technique (T): Identification of specific language features or methods used to convey meaning (e.g., word choice or rhetorical measures).
· Analysis (A): An in-depth look at how the evidence and technique work together to support the point.
· Link (L): Connecting the analysis back to the core argument.
Integrating PETAL into the Global Success curriculum allows for differentiated instruction. While the whole class might start with PEEL, more capable students can be challenged to use PETAL to analyze the effects of their linguistic choices, thereby improving critical thinking.
2.7. Transition from L1 to L2: Overcoming Native Language Interference
A significant hurdle in the Vietnamese EFL classroom is the interference of students' first language (L1). Students often think in Vietnamese and attempt to translate their ideas directly into English. Because Vietnamese paragraph structures can be more circular or indirect compared to the linear expectation of English, this results in paragraphs that lack a clear "Point" or a definitive "Link". Structured frameworks like PEEL/PETAL provide a corrective mechanism, teaching students to adopt the rhetorical patterns of the English language. This shift is essential not only for classroom success but also for national exams and future academic pursuits where English is the primary medium of communication.
2.8. Previous Studies on Structural Scaffolding in Writing
Recent research in EFL pedagogy has highlighted the positive impact of structural templates. Studies by Anderson (2002) and Hyland (2003) suggest that providing a clear writing structure helps learners orient to content and control syntax more effectively. In the Vietnamese context, authors such as Bui (2021) and Nguyen (2020) have demonstrated that the PEEL strategy significantly improves paragraph quality in terms of layout and persuasiveness.
However, most existing research focuses on university-level academic writing or IELTS preparation, leaving a noticeable gap regarding the systematic application of PEEL/PETAL for Grade 10 students within the specific context of the new Global Success series. Crucially, this niche requires tighter alignment with how L1-to-L2 linear rhetoric requirements shift across distinct 10th-grade topics. Descriptive or opinion-focused topics (such as Unit 3 on Music) often trigger less structured, emotional, and circular L1 thinking patterns among students. Conversely, cause-effect argumentative tasks (such as Unit 2 on Humans and the Environment) demand strict logical progression. Therefore, this study aims to fill the literature gap by exploring how the PEEL/PETAL model restructures these diverse thematic discourse demands into a unified linear English academic structure within a high school setting at Long Khanh.
3. Methodology
3.1. Research Design and Setting
This study adopts a classroom-based action research design, utilizing a mixed-methods approach to evaluate the efficacy of the PEEL/PETAL framework in an EFL setting. The research was conducted at Long Khanh High School during the 2025–2026 academic year. This design allows the researcher to function as both a teacher and an observer, facilitating a deep understanding of the students' writing process and the immediate impact of the structural intervention. The primary objective was to move beyond theoretical instruction to a practical, step-by-step application of logical paragraph construction within the official curriculum.
3.2. Participants
The participants involved in this study were 88 Grade 10 students from two specific classes, 10C3 and 10C4, at Long Khanh High School. These students, aged 15–16, possessed diverse English proficiency levels, ranging from weak to fair. Prior to the intervention, an initial survey indicated that over 70% of these students struggled with basic paragraph organization, often relying on direct translation and fragmented ideas. This group was selected because they represent a typical high school demographic navigating the transition to the more demanding "Global Success" curriculum.
3.3. Data Collection Instruments
To ensure the validity and reliability of the findings, multiple data collection instruments were employed:
· Diagnostic Writing Tasks (Pre-test and Post-test): Students were required to write 100–120 word paragraphs on specific topics (e.g., mobile phone use at school and gap years) to measure structural improvement before and after the intervention.
· Classroom Observations: The researcher maintained detailed logs of student engagement, the speed of idea generation, and common stumbling blocks during the planning stages.
· Self-Assessment Questionnaires: Survey forms were distributed to capture students' perceptions of their own writing confidence and the perceived utility of the PEEL/PETAL scaffolds.
· Evaluation Rubrics: A standardized scorecard was used to assess writing across six criteria: topic sentence identification, logical sequencing, vocabulary use, evidence provision, cohesion, and concluding remarks.
3.4. Instructional Intervention: The PEEL/PETAL Pedagogical Cycle
The core of the methodology involved a systematic five-step instructional cycle integrated into the regular writing lessons of the "Global Success" textbook.
Step 1: Conceptual Introduction and Modeling 
The intervention began with an explicit introduction to the PEEL (Point, Explain, Evidence, Link) and PETAL (Point, Evidence, Technique, Analysis, Link) acronyms. Using visual aids and diagrams, the teacher explained the functional role of each component. A clear pedagogical boundary was established: students whose initial diagnostic score fell below 5.0 were assigned to focus strictly on the foundational PEEL framework to consolidate basic paragraph structure, while advanced learners with diagnostic scores of 7.0 or above were guided toward the PETAL framework to further develop their rhetorical techniques and analytical depth without overwhelming the rest of the class.
Step 2: Structural Analysis of Model Texts 
Rather than just reading for content, students were guided to "deconstruct" sample paragraphs from the English 10 Global Success book. Working in pairs, students used color-coding techniques to highlight the Point in one color, the Evidence in another, and the Link in a third. This activity served to visualize the "skeleton" of a successful paragraph, making the abstract concept of coherence tangible.
Step 3: Guided Scaffolding through Planning Tables 
The most critical practical intervention was the introduction of PEEL/PETAL planning tables. Before writing a single full sentence, students were required to fill out a grid where they brainstormed their main point, drafted their explanation, identified specific evidence, and formulated a linking statement. This separated the cognitive task of organizing ideas from the linguistic task of writing them, significantly reducing student anxiety.
Step 4: Collaborative Construction and Peer Feedback 
In this stage, students transformed their planning tables into complete paragraphs. Following the draft, a peer-review session was conducted using a simplified checklist based on the framework's criteria. Students checked if their partner’s "Point" was clear and if the "Evidence" provided actually supported the claim. This social interaction encouraged a deeper awareness of the audience and self-correction.
Step 5: Independent Application and Feedback Loops 
The final step involved independent writing tasks where students applied the framework to various genres—from argumentative paragraphs in Unit 2 to descriptive blogs in Unit 3. The teacher provided corrective feedback that was specifically aligned with the PEEL structure, focusing on structural gaps rather than just grammatical errors.
3.5. Case Application: Unit 2 "Humans and the Environment"
To illustrate the methodology in practice, the framework was integrated into the "Writing" section of Unit 2. Students first engaged in a pair-work activity matching environmental actions with their logical consequences (e.g., planting trees leading to air purification). This served as the "Evidence" and "Explain" stage of the PEEL model. Subsequently, they utilized a planning table to structure a paragraph on school environmental protection, ensuring that every suggestion was backed by a clear result and a concluding link.
3.6. Data Analysis Procedures
Quantitative data from the pre- and post-writing tasks were compared using percentage growth across the six evaluation criteria. Qualitative data from observations and questionnaires were categorized to identify recurring themes regarding student confidence and the practicality of the framework. The effectiveness was determined by the degree of shift from "Weak/Average" levels to "Fair/Good" levels in the students' output.
 						 4. Results
4.1. Quantitative Results: A Statistical Transformation
The most striking evidence of the initiative's success is found in the quantitative shift between the pre-intervention diagnostic test (September 2025) and the post-intervention assessment (January 2026). The data, gathered from 88 students in classes 10C3 and 10C4, underscores a comprehensive improvement across all linguistic and structural markers.
Table 1. Comprehensive Statistical Growth in Writing Competence (N=88)
	Evaluation Criteria
	Pre-Test
(% Fair + Good)
	Post-Test
(% Fair + Good)
	Net Growth (%)

	1. Topic Sentence Identification (Point)
	30%
	72%
	+42%

	2. Logical Idea Development (Explain)
	24%
	68%
	+44%

	3. Vocabulary & Sentence Structures
	20%
	60%
	+40%

	4. Evidence & Illustrative Examples
	16%
	58%
	+42%

	5. Cohesion & Effective Linking
	22%
	65%
	+43%

	6. Conclusion & Relevancy to Thesis
	26%
	66%
	+40%


· Analysis of Point and Link: The ability to craft a clear topic sentence (Point) rose from 30% to 72%. This indicates that students moved away from vague introductions to purposeful opening statements that anchor the entire paragraph. Similarly, the 40% increase in effective conclusions shows that students learned to "close the loop," linking their final thoughts back to the main thesis rather than ending abruptly.
· The "Evidence" Breakthrough: Perhaps the most significant pedagogical victory was the 42% increase in the use of supporting evidence. Initially, students' weakest skill was providing logical illustrations (only 16% proficiency). By the end of the semester, more than half the students consistently used specific examples to back their claims, a direct result of the "Evidence" requirement in the PEEL/PETAL scaffold.
4.2. Qualitative Evolution: From Fragmented Thoughts to Structured Arguments
Beyond the numbers, the "quality" of the writing underwent a fundamental metamorphosis. Before the intervention, students' paragraphs were often a "shopping list" of ideas—unconnected sentences translated directly from Vietnamese.
· Reduction of L1 Interference: Through the structured framework, students shifted from "thinking in Vietnamese and translating" to "thinking in structures". By following the P-E-E-L sequence, they were forced to adopt the linear logic of English academic writing.
· Cognitive Load Management: Observations during the Unit 2 (Humans and the Environment) writing task showed that students who used the planning tables were significantly less frustrated. The scaffold allowed them to solve the "logic" of the paragraph first, leaving them with more mental energy to focus on vocabulary and grammar during the drafting phase.
4.3. Case Study Evidence: Unit 2 and Unit 3 Applications
The effectiveness of the initiative is best illustrated through the students' performance in specific Global Success units.
· Unit 2 (Humans and the Environment): In the pre-intervention stage, a typical student might write: "We should plant trees. It is good. We also save plastic." Post-intervention, using the PEEL planning table, students produced structured arguments: "Firstly, planting more trees can improve air quality (Point) because trees absorb carbon dioxide (Explain). For example, a greener campus provides shade and oxygen for students (Evidence). Therefore, this action creates a healthier learning environment (Link)".
· Unit 3 (Music): Even in less formal genres like blog writing, the framework proved versatile. Students applied a simplified PEEL structure to describe concert experiences, ensuring that every feeling (Point) was supported by a specific sensory detail (Evidence) and linked to their overall impression.
4.4. The Impact on Student Confidence and Classroom Dynamics
· The social effectiveness of the initiative was measured through student reflections and classroom participation.
· Confidence Surge: Post-implementation surveys revealed that 80% of students felt confident when starting a writing task, compared to only 35% previously. This 45% increase in confidence is a critical factor in long-term language acquisition.
· Peer-Review Mastery: The introduction of the PEEL/PETAL checklist transformed peer-review from a passive grammar-check into an active structural analysis. Students were heard asking each other, "Where is your Evidence?" or "How does this Link back to your Point?" This indicates a deep internalization of the writing framework.
4.5. Professional and Economic Efficiency
The findings also extend to the teacher's experience and the broader school context.
· Teacher Productivity: The time required for providing corrective feedback decreased by approximately 30%. Since the students’ paragraphs were more logically organized, the teacher could provide higher-value feedback on nuance and style rather than spending hours untangling incoherent sentences.
· Economic Relief for Families: An unexpected finding was the reduction in the need for private tutoring. At the start of the year, 60% of students attended extra writing classes, costing families between 143 to 238 million VND annually. Following the intervention, only 25% felt they still needed external help, resulting in estimated community savings of nearly 80 million VND per year.
4.6. Discussion of Limitations and Adaptation
While the results were overwhelmingly positive, the "PETAL" framework proved challenging for students with very low English proficiency. It was observed that "PEEL" served as the universal "safety net," whereas "PETAL" was most effective as a differentiation tool for the top 20% of the class who sought to add "Analysis" and "Technique" to their writing. This highlights the need for a flexible, tiered approach in high school writing instruction.
In summary, the transition from intuitive, disjointed writing to structured, evidence-based paragraph construction is not just a linguistic improvement but a cognitive one. The PEEL/PETAL framework provided the "missing link" in the Global Success curriculum, equipping Grade 10 students at Long Khanh High School with the tools necessary to meet the high standards of the 2018 General Education Program.
The data reveal that the most substantial growth occurred in Logical idea development (+44%) and Effective linking (+43%). This suggests that providing a structural scaffold directly addresses the fragmentation and lack of coherence that characterized students' initial writing. Before the intervention, only 16% of students could effectively provide evidence to support their claims; this figure rose to 58%, demonstrating that the "Evidence" component of PEEL/PETAL successfully trained students to move beyond vague generalizations.
Furthermore, the overall proficiency levels showed a dramatic transformation. The percentage of students achieving Fair and Good levels across all criteria increased from 30% to 74%. Most importantly, the proportion of students classified at the "Weak" level dropped significantly from 32% to a mere 8%, indicating that the framework serves as an effective intervention for struggling learners.
4.7. Qualitative Observations: Behavioral and Cognitive Shifts
Beyond the numerical data, classroom observations and student feedback provided deep insights into the qualitative impact of the PEEL/PETAL framework.
· Increased Writing Confidence and Reduced Anxiety 
· Prior to the study, 65% of students reported feeling "awkward" or "stuck" when beginning a writing task. After the intervention, 80% of students reported feeling more confident. Observation logs showed that students spent less time staring at a blank page and more time actively planning their paragraphs using the provided scaffolds. Students noted that they now "know what to write first and how to continue logically," which reduced the cognitive overload often associated with EFL writing.
· Shift from Intuitive to Structural Thinking 
· The use of planning tables transformed writing from an intuitive, often erratic process into a structured cognitive exercise. During Step 3 (Guided Planning), students demonstrated an improved ability to categorize their thoughts before drafting. For instance, in Unit 2 (Humans and the Environment), students were able to explicitly match an environmental action (Point) with a logical consequence (Evidence/Explanation) before committing to a full paragraph. This structural awareness prevented the "random listing" of ideas that was prevalent in early-semester assignments.
· Enhanced Peer Interaction and Self-Correction 
· The introduction of peer-review checklists based on PEEL/PETAL criteria fostered a collaborative learning environment. Students became more active in identifying structural gaps in their classmates' work, which in turn sharpened their own self-correction skills. Observation during peer-review sessions in Unit 3 (Music) showed students specifically checking for the "Link" sentence to ensure the paragraph was properly concluded.
4.8. Pedagogical Effectiveness Across Genres
A key finding of this study is the versatility of the PEEL/PETAL framework across different text types in the Global Success curriculum. While traditionally used for argumentative essays, the framework was successfully adapted for:
· Argumentative writing (Unit 2): To justify environmental actions with clear consequences.
· Descriptive blogs (Unit 3): To organize personal experiences and feelings logically.
· Opinion paragraphs: To present a clear stance supported by specific examples.
This cross-genre success suggests that structural scaffolding is not limited to a single style of writing but rather develops a universal "logical thread" that students can apply to various communicative contexts.
4.9. Economic and Practical Feasibility
The study also found the initiative to be highly sustainable within the school environment.
· Cost-Effectiveness: The solution utilized existing resources such as printed worksheets and textbooks, requiring zero additional financial investment from the school.
· Efficiency: Teachers reported a 30% reduction in the time spent on corrective feedback. Because the students' output was more structured, teachers could focus on higher-level language development rather than basic organizational corrections.
· Tutoring Impact: Follow-up surveys indicated a reduction in students' reliance on private writing tutors, as the structured guidance provided in the classroom met their learning needs.
5. Discussion 
5.1. The Interplay between Scaffolding and Writing Autonomy
The findings of this study provide strong empirical support for the "Scaffolding" theory within the context of the 2018 General Education Program in Vietnam. As observed in the transition from the pre-test to the post-test, the PEEL/PETAL framework acted as a "temporary bridge" that allowed Grade 10 students to perform complex cognitive tasks—such as logical argumentation—that were previously beyond their independent reach. This aligns with Vygotsky’s Zone of Proximal Development (ZPD), where the teacher’s role shifts from a primary source of knowledge to a facilitator of structured thinking.
Initially, students at Long Khanh High School exhibited a high degree of "writing anxiety" due to the lack of a clear starting point. By providing a fixed structure (Point – Explain – Evidence – Link), the initiative successfully reduced the cognitive load on learners. Instead of struggling with organization and language simultaneously, students could focus on the "logic" of their message. This study suggests that for EFL learners at the secondary level, autonomy in writing is not achieved by giving them complete freedom, but rather by giving them a robust set of tools that they can eventually internalize and adapt.
5.2. Addressing the "Evidence Gap" in Vietnamese EFL Classrooms
One of the most significant discussions arising from this research is the successful closure of the "Evidence Gap". In traditional Vietnamese writing instruction, students often make broad claims without supporting them with specific examples or data—a habit that leads to weak and unpersuasive texts. The quantitative jump of 42% in the "Evidence" criterion proves that when a framework explicitly demands an example (the second 'E' in PEEL or the 'E' in PETAL), students rise to the challenge.
This has profound implications for the implementation of the Global Success curriculum. The new textbook series requires students to be active communicators who can justify their viewpoints. By training students to look for evidence—whether it be from their personal experience in Unit 3 (Music) or from scientific facts in Unit 2 (The Environment)—we are not just teaching English; we are fostering critical thinking and evidence-based reasoning, which are essential 21st-century skills.
5.3. Differentiation and Inclusivity through PETAL
The dual-model approach (PEEL for all, PETAL for some) proved to be an effective strategy for differentiated instruction. In classes like 10C3 and 10C4, where student abilities are mixed, a "one-size-fits-all" method often leaves struggling students behind or fails to challenge top performers.
Crucially, the finding that the PETAL framework was highly successful for only the top 20% of the class serves as a major pedagogical indicator in this study. This constraint underscores the vital importance of managing cognitive load in secondary EFL contexts. To prevent overwhelming low-proficiency students with complex "Technique" and "Analysis" elements, educators must establish rigid instructional boundaries. In standard public high school classrooms, struggling learners should be protected by a universal "safety net"—focusing exclusively on mastering the basic logical sequence of PEEL. The intricate linguistic and technical layers of PETAL should not be introduced to the whole class simultaneously; instead, they must be utilized selectively as an extension tool for high achievers during independent study segments or through specialized elective worksheets. This tiered deployment guarantees that advanced students are sufficiently challenged to explore the nuances of English rhetoric, while ensuring that lower-proficiency learners are not discouraged by premature analytical demands, thereby fostering a safe and inclusive environment for sustainable language acquisition.
5.4. Practicality and Economic Viability in Public Education
A critical aspect of this initiative is its high degree of feasibility in a standard public school setting. Many educational innovations require expensive technology or extensive external training. However, the PEEL/PETAL model relies solely on the teacher's pedagogical skill and simple printed worksheets.
The economic analysis conducted in this study—showing a potential saving of nearly 80 million VND per year for the student community—highlights a vital point: effective in-school instruction can significantly reduce the "shadow education" burden on Vietnamese families. When students feel they have mastered a core skill like writing within their regular classroom, the psychological and financial pressure to seek external tutoring is greatly diminished.
6. Conclusion
Through the process of researching, designing, and applying the structured writing framework in teaching English 10 Global Success, several important lessons have been drawn.
First, systematic guidance is more effective than repeated correction. Previously, much time was spent correcting grammar and vocabulary errors, yet students continued to struggle with organizing ideas. When a clear framework such as PEEL/PETAL was introduced and consistently applied, students gradually developed the ability to independently control paragraph structure. This confirms that providing students with a clear cognitive tool is more sustainable than focusing solely on error correction.
Second, structured planning before writing is essential. The use of planning tables significantly improved the quality of students’ paragraphs. When students were required to complete the Point – Explain – Evidence – Link stages before writing, their ideas became clearer and more logical. This demonstrates that writing quality improves when students are guided through a thinking process rather than being asked to write immediately.
Third, peer interaction enhances learning effectiveness. Peer-review sessions and group discussions helped students recognize strengths and weaknesses in their writing. Students became more aware of structure, coherence, and supporting evidence. This collaborative approach not only improved writing competence but also increased classroom engagement and confidence.
Fourth, gradual implementation is necessary. Students need time to become familiar with a structured framework. The initiative's effectiveness became clearer through continuous practice across several units rather than in a single lesson. Consistency and reinforcement are therefore key factors for success.
Finally, application flexibility is important. While the framework provides structure, it must be adapted to different genres such as descriptive blogs, opinion paragraphs, or environmental reports. The teacher’s role is to adjust the model appropriately according to lesson objectives and student levels. Ultimately, on a broader scale, these empirical insights demonstrate that structured, low-cost scaffolding tools provide a highly sustainable model for regional high school policy implementations. By directly supporting the competency-based mandates of the 2018 General Education Program, this dual-framework approach offers a scalable, practical pathway for public schools navigating mixed-ability challenges across the province and the wider Vietnamese educational landscape.
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Appendices
Appendix A
SURVEY BEFORE APPLYING THE MEASURE

Objective: To investigate the current situation of English paragraph writing skills of grade 10 students before applying the PEEL/PETAL template writing instruction solution.
Survey subjects: 88 grade-10 students – Long Khanh High School, 10C3 and 10C4.
Implementation time: September 2025.
Format: Make a personal article in 25 minutes.
Survey content:
Requirements: 
Write a paragraph of about 100–120 words that expresses your opinion on the topic:
"Should students be allowed to use mobile phones at school?"
("Should students be allowed to use cell phones at school?")
Guide:
· Clearly state the point of view (agree or disagree).
· Implement at least two reasons to defend your position.
· Use linked sentences to ensure coherence.
· Provide examples or provide illustrative evidence.
· It is not mandatory to apply the PEEL/PETAL sample frame at this survey stage.

Survey scorecard (used by teachers):
	Evaluation Criteria
	Maximum Points
	Points achieved

	1. Identify and write clear topic sentences
	2
	

	2. Implement ideas in a logical and coherent sequence
	2
	

	3. Use diverse and appropriate vocabulary and sentence structures
	2
	

	4. Give evidence, reasonable illustrations
	2
	

	5. Link sentences and paragraphs effectively
	1
	

	6. Summarizing, concluding, and relating to the general thesis
	1
	

	OVERALL SCORE
	10
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SURVEY AFTER THE APPLICATION OF THE MEASURE
Objective: To evaluate the progress of English paragraph writing skills of grade-10 students after applying the PEEL/PETAL template writing instruction solution.
Survey subjects: 88 grade-10 students – Long Khanh High School, 10C3 and 10C4.
Implementation time: January in 2026.
Format: Make a personal article in 25 minutes.
Survey content:
Requirements: Write a paragraph of about 100–120 words that presents your opinion on the topic:
"Should students have a gap year before entering university?"
("Should students take a year off before going to college?")
Guide:
· Clearly state the point of view (agree or disagree).
· Implement at least two reasons to defend the point of view, and apply the PEEL/PETAL template when writing.
· Use link sentences to ensure coherence.
· Provide appropriate examples or illustrations.
· Conclude the passage by reemphasizing the central thesis.
Survey scorecard (used by teachers):
	Evaluation Criteria
	Maximum Points
	Points achieved

	1. Identify and write clear topic sentences (P)
	2
	

	2. Rational explanation for thesis (E)
	2
	

	3. Give evidence, specific illustrations (E/T)
	2
	

	4. Analysis and clarification of the effect of evidence (A)
	1
	

	5. Coherent association and connection to the common thesis (L)
	2
	

	6. Use diverse and appropriate vocabulary and sentence structures
	1
	

	OVERALL SCORE
	10
	



