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Abstract
Generative AI (GenAI) has revolutionised higher education, especially in English Language Studies. However, GenAI is most effective when it supports students in developing their own thinking. Therefore, this study examines the perceptions and self-reflection practices of English-major students regarding the use of GenAI in their academic paths. There were four keys: academic problem-solving, creative expression, communication, and decision-making, which were used to structure the self-reflection checklist. The research investigates how students balance the use of GenAI assistance with independent thinking across these key areas. The author employed a mixed-methods approach, using questionnaires for quantitative data collection and reflective journals and semi-structured interviews for qualitative data collection. Data were collected from 50 English major students at Binh Duong University - Ca Mau Campus. The results indicate that GenAI is widely used for drafting and refining ideas, but there is a clear need to develop strategic autonomy to avoid creative stagnation and over-dependence. Moreover, it highlights the importance of self-reflection as a pedagogical tool to promote ethical and effective AI integration in English Language Studies.
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1. Introduction
Today, Artificial Intelligence (AI) has become useful in higher education. Generative Artificial Intelligence (GenAI) tools such as ChatGPT, Gemini, and Claude are increasingly used in educational settings, raising questions about their impact on student learning (Xiaodong Chen et al., 2026). Additionally, Kasneci et al. (2023) show that tools like ChatGPT can assist with language production, provide immediate feedback, and encourage learner independence. Teaching and learning have changed significantly with the adoption of GenAI. Nina Rizun et al. (2026) describe that ChatGPT and similar platforms are often used for idea generation, writing support, and language improvement in English Language Studies. Owing to these technological advantages, students are relying more on AI, which could hinder the development of critical thinking skills (Sofie Otto et al., 2025; Nina Rizun et al., 2026). These researchers warn that GenAI might create a false sense of ability, where students produce decent work without truly understanding the underlying processes. This trend raises important questions about student engagement and responsibility in AI-supported learning environments. To address these concerns, self-reflection has become an essential tool for meaningful learning. Instead of viewing GenAI as a substitute for critical thinking, self-reflection encourages students to evaluate when, why, and how they use AI tools. Therefore, this study contributes to the literature in three ways. Initially, it examines self-reflection as a mediating mechanism that shapes whether GenAI promotes learner autonomy or fosters dependency. In addition, it introduces a structured self-reflection framework that captures students’ behaviours across four domains: academic problem-solving, creative expression, communication, and decision-making. More critically, it provides evidence from English-major students in Binh Duong University – Ca Mau campus, which remains underrepresented in current AI-in-education research. By focusing on reflective engagement rather than merely frequency of AI use, the study offers a more nuanced understanding of sustainable and ethical AI-supported learning.
2. Literature Review
2.1. Self-Reflection and Learner Autonomy 
Self-reflection is essential to metacognition and plays a crucial role in encouraging learner independence in higher education. Research shows that self-regulated learning involves continuous processes of planning, monitoring, and reflecting, enabling students to oversee their cognitive and behavioural actions (Zimmerman, 2000; Zimmerman, 2002; Panadero, 2017). Reflection helps students assess their performance and adjust their strategies, thereby enhancing learning effectiveness (Schön, 1983; Boud, Keogh & Walker, 1985). For example, structured reflection boosts students' motivation, self-confidence, and performance. These findings suggest that self-reflection is vital for meaningful learning, especially when learners encounter complex cognitive tasks. 
2.2. Generative AI in Language Learning: Integrating 
Generative Artificial Intelligence (GenAI) in education has created new opportunities for personalised learning. Students receive immediate feedback, brainstorm ideas, and get help with writing tasks, making these tools especially useful in English Language Studies through AI-based language models. Kasneci et al. (2023) argue that AI tools can support tailored learning paths and boost student engagement. Similarly, Zawacki-Richter et al. (2019) offer a comprehensive review showing that, when used correctly, artificial intelligence can improve teaching and learning. However, concerns about over-reliance on AI tools have also emerged. Debby R. E. Cotton et al. (2024) note that students may rely on AI to complete tasks without fully understanding the content, leading to superficial learning. This issue is especially important because writing is both a mental and creative process in language learning. Relying too much on GenAI could prevent the development of authentic voice, critical thinking, and language skills. 
2.3. Self-Reflection in the Use of GenAI 
The effectiveness of GenAI in education depends not only on access to technology but also on how learners engage with it. Self-reflection is essential in ensuring that AI tools serve as cognitive support rather than replacements for thinking. Ling Wei (2023) provides valuable insights for educators and researchers interested in incorporating AI-powered platforms into language classes. The findings support the idea that AI-enhanced language instruction can transform learning and highlight the positive influence of AI-driven educational tools. Similarly, the authors (2023) emphasise the importance of AI literacy, including the ability to critically evaluate AI outputs and recognise their limitations. In this context, structured reflection tools—such as self-reflection checklists—can be effective teaching strategies. These tools assist students in assessing their behaviours, identifying over-reliance, and developing more strategic approaches to AI use. Through detailed thematic analysis, this study identified both the advantages and disadvantages of AI-driven language education, highlighting AI's role in fostering self-regulated learning while addressing challenges such as technological dependence and equitable access. 
2.4. Conceptual Framework 
Building on the existing literature on Self-Regulated Learning, this study introduces a conceptual framework to analyse how students interact with GenAI while learning English. In this framework, GenAI use is viewed as a double-edged sword that can either support or hinder learning depending on how it is mediated through self-reflection. While GenAI offers benefits like idea generation, language correction, and feedback, unregulated use may lead to passive learning and over-reliance. Additionally, self-reflection plays a crucial role in influencing the effectiveness of GenAI use. Through reflective practices, learners' interactions with AI tools adjust their learning strategies and take ownership of their cognitive processes. Without proper training, these activities align with the self-reflection stage of the Self-Regulated Learning model, where learners evaluate outcomes and implement necessary changes. Specifically, learner autonomy is defined as the main outcome variable, representing students' ability to think independently, maintain their unique voice, and take responsibility for their learning. At the same time, the study introduces the concept of creative dependency as a negative outcome, describing a situation where students struggle to generate ideas or complete tasks without AI assistance. 
In summary, the proposed model indicates that GenAI use influences both learner autonomy and creative dependence, but these effects are strongly affected by the level of self-reflection. High self-reflection leads to a strategic and effective use of GenAI, whereas low self-reflection increases the likelihood of dependence on GenAI. 
2.5. Research Gap 
Despite the rapid growth of research on Generative Artificial Intelligence (GenAI) in education, several important gaps remain unaddressed, particularly in English Language Studies. To begin with, most studies focus on the benefits and risks of GenAI, such as increased productivity, personalised feedback, and concerns about academic integrity, without thoroughly exploring the learning processes behind students' interactions with these tools. As a result, the existing literature often evaluates outcomes—such as performance and efficiency—rather than the cognitive and metacognitive mechanisms that support meaningful learning. Subsequently, although self-regulated learning and learner autonomy are well-studied in language education, their connection with GenAI use remains underexplored. Specifically, the role of self-reflection as a mediator between GenAI use and learning outcomes remains underexplored. Most previous studies treat AI use as a direct predictor of learning results, overlooking how reflective practices may enhance or limit their effectiveness. Of particular importance is the finding that there are no valid, practical tools to measure students' strategic versus dependent use of GenAI. Current research rarely operationalises learners' behaviours across multiple domains—such as academic problem-solving, creative expression, communication, and decision-making—making it difficult to identify subtle patterns, such as "creative dependency." Ultimately, data from non-Western contexts, especially Vietnam, is limited. Given the sociocultural and educational differences that influence technology use and learner autonomy, findings from Western settings cannot be easily generalised. Therefore, research focused specifically on local contexts that reflect teaching practices and student characteristics is needed. Lastly, unlike previous studies that primarily investigated attitudes toward GenAI or its impact on learning outcomes, the present study focuses on the reflective processes that shape students' interactions with AI. By conceptualising self-reflection as a mediating mechanism rather than a simple learner characteristic, this study offers a process-oriented perspective on AI-supported learning. To address these gaps, the current study uses a mixed-methods approach. It introduces a structured self-reflection framework to examine how English majors engage with GenAI across different areas. By viewing self-reflection as a mediating factor, the study aims to improve understanding of how GenAI can support or hinder learner autonomy and sustainable learning practices.
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Image 2.1. Conceptual Framework
Note: 
· Solid lines ()  show the direct path of impact from behaviour (Gen AI use) cognition (Self-reflection)outcomes (Autonomy or dependency) 
· Dashed lines (---->) illustrate the double-edged sword mechanism: self-reflection acts as a crucial mediator to achieve autonomy. At the same time, a lack of independent creativity can lead to an absolute reliance on AI.

2.6. Research Hypotheses
According to the conceptual framework, the study suggests the following hypotheses:
H1: The use of GenAI is positively associated with students' perceived learning support among those majoring in English.
H2: Self-reflection is positively associated with learner autonomy.
H3: Self-reflection mediates the relationship between GenAI use and learner autonomy.
H4: Self-reflection has a negative relationship with creative reliance.
H5: Low levels of self-reflection are associated with increased use of GenAI in academic tasks.
3. Methodology
3.1. Research Design
This study used a mixed-methods research design, combining quantitative and qualitative approaches to gain a comprehensive understanding of students’ GenAI use and reflection practices.
3.2. Participants
The participants included 50 English-major students at Binh Duong University – Ca Mau. Campus. These students had prior experience using GenAI tools in their academic work.
3.3. Instruments
(1) Questionnaire
A structured questionnaire was developed from a self-reflection checklist. It assessed students' behaviours across four areas: Academic problem-solving, Creative expression, communication, and Personal decision-making.
(2) Reflective Journals
Students were asked to record their experiences with GenAI, emphasising how they used the tool and how it affected their thinking.
(3) Semi-Structured Interviews
Interviews were carried out to gain a deeper understanding of students’ perceptions and challenges.
3.4. Data Collection and Analysis
Quantitative data were analysed with descriptive statistics, while qualitative data were thematically coded. Combining both data types enabled triangulation and improved validity.
					 4. Results
4.1. Descriptive Statistics 
Table 1
Descriptive Statistics of Key Variables
	Variables
	N
	Mean
	Std. Deviation

	GenAI Use
	50
	4.12
	0.68

	Self-reflection
	50
	3.45
	0.72

	Learner Autonomy
	50
	3.58
	0.65

	Creative Dependency
	50
	3.21
	0.74


Note. Values based on a 5-point Likert scale (1 = strongly disagree, 5 = strongly agree).

Table 1 presents the descriptive statistics of the key variables. The results show that students reported a high level of GenAI use (M = 4.12, SD = 0.68), indicating that AI tools are widely integrated into their academic routines. In contrast, self-reflection was at a moderate level (M = 3.45, SD = 0.72), suggesting that reflective engagement with GenAI is still developing. Additionally, learner autonomy was moderate (M = 3.58, SD = 0.65), while creative dependence was noticeable among students (M = 3.21, SD = 0.74). These findings point to a potential imbalance between technology use and independent thinking. Overall, the findings demonstrate that GenAI is extensively used by students, especially for idea generation, refining writing, and grammar checking. However, most students tend to use GenAI during the early stages of task completion, often before attempting independent thought.
4.2. Correlation Analysis
Table 2
Correlation Matrix among Variables
	Variables
	1
	2
	3
	4

	1. GenAI Use
	1
	
	
	

	2. Self-reflection
	.42**
	1
	
	

	3. Learner Autonomy
	.36*
	.61**
	1
	

	4. Creative Dependency
	.48**
	-.55**
	-.40**
	1


Note. *p < .05, **p < .01

The correlation matrix (Table 2) shows significant relationships among the variables. Self-reflection has a strong positive relationship with learner autonomy (r = .61, p < .01), supporting the idea that reflective practices boost independent learning. It is also negatively related to creative dependency (r = −.55, p < .01), indicating that students who reflect more are less likely to rely on GenAI. GenAI use is positively related to both learner autonomy (r = .36, p < .05) and creative dependency (r = .48, p < .01), highlighting its dual effect on learning outcomes.
4.3. Regression Analysis 
To further investigate the relationships among variables, multiple regression analyses were performed.
An important observation emerging from the data is that GenAI use was a significant predictor of learner autonomy (β = .32, p < .05), supporting H1. However, its explanatory power was modest (R² = .13), indicating that other factors play a more significant role.
Table 3
 Regression Analysis: GenAI Use Predicting Learner Autonomy
	Variable
	B
	SE
	Beta
	t
	Sig.

	GenAI Use
	.28
	.11
	.32
	2.54
	.014


R² = .13
The results also suggest that self-reflection demonstrated a strong positive effect on learner autonomy (β = .60, p < .001), accounting for a significant portion of the variance (R² = .37). This finding is consistent with self-regulated learning theory and supports H2.
Table 4. 
Regression Analysis: Self-reflection Predicting Learner Autonomy
	Variable
	B
	SE
	Beta
	t
	Sig.

	Self-reflection
	.52
	.09
	.60
	5.78
	.000


R² = .37
To investigate the mediating role of self-reflection (H3), both GenAI use and self-reflection were included in the regression analysis. The results show that self-reflection remained a significant predictor (β = .55, p < .001). At the same time, the effect of GenAI use became non-significant (β = .14, p > .05). This suggests that self-reflection fully mediates the relationship between GenAI use and learner autonomy.
Table 5
 Multiple Regression (Mediation Test)
	Variable
	B
	Beta
	Sig.

	GenAI Use
	.12
	.14
	.210

	Self-reflection
	.48
	.55
	.000


R² = .41
Finally, regression analysis revealed that self-reflection negatively predicts creative dependency (β = −.52, p < .001), supporting H4. It confirms that reflective learners are less likely to rely on GenAI. Additionally, the findings support H5, indicating that lower levels of self-reflection are associated with increased dependence on AI tools.
Table 6
 Regression Analysis: Self-reflection Predicting Creative Dependency
	Variable
	B
	Beta
	Sig.

	Self-reflection
	-.46
	-.52
	.000


R² = .27
4.4. Relationship between Reflection and Autonomy
Overall, all proposed hypotheses were supported. The findings confirm that while GenAI use contributes to learning support, its effectiveness depends on students' reflective engagement. Self-reflection emerges as the key factor in enhancing learner autonomy and reducing creative dependency. 
4.5. Qualitative findings
The author collected qualitative data from reflective journals and semi-structured interviews, which provided a much clearer sense of how students experienced GenAI. It also helped explain what the quantitative numbers really meant. Three themes emerged from the analysis. 
Theme 1: GenAI as a Cognitive Scaffold. 
For most of them, GenAI was a support tool. It helped them generate ideas and develop their language, but it did not replace their own thinking. Students often say they used it to get started on a task, consider different viewpoints, or clean up their writing. However, they also pointed out that we have to evaluate and adapt whatever the AI spits out critically. One participant put it like this: "I usually ask ChatGPT for ideas when I start an essay, but I still need to reorganise and rewrite the content in my own way” (Student 12). This finding suggests that students generally perceive GenAI as a cognitive scaffold that supports learning while still requiring active intellectual engagement.
Theme 2: Emerging Signs of Creative Dependency
Even students who saw GenAI's benefits had concerns about getting too dependent on it. Their journal entries showed a common worry. Frequent use of AI seemed to chip away at their confidence in generating original ideas on their own. The pattern was clear. They would turn to AI for suggestions before attempting the work themselves. One student was honest about it. "Sometimes I cannot begin writing until I receive suggestions from AI" (Student 27). That kind of comment points to something this study calls creative dependency. It describes a gradual shift where AI becomes the primary source of ideas and support. The dependency was probably not absolute for most students. Still, the findings hint at a real risk to independent thinking and to their creative confidence down the line.
Theme 3: Reflection as a Protective Mechanism
The qualitative findings also pointed to how self-reflection helped students manage their use of GenAI. People who took time to think about their interactions with AI seemed more aware of what these tools could and could not do. They tended to review AI suggestions more carefully, compare them with their own thinking, and decide whether to use them. One student said, "When I compare my first draft with AI suggestions, I can identify weaknesses in my thinking and improve my work" (Student 35). So, self-reflection works like a safeguard. It keeps students from relying too heavily on AI by prompting them to reflect on their own thinking. Which means they retain control over their own learning. Moreover, for those like Student 35, that is what makes the difference.

	5. Discussion	
This study's results mostly back the conceptual framework the author laid out. Self-reflection matters a lot here. It mediates how GenAI use affects learning outcomes. First of all, the data confirmed H1, showing that GenAI use is positively associated with perceived learning support. Students said they often use GenAI to brainstorm ideas, polish their language, and finish assignments. Then, for H2, the results suggest that self-reflection and learner autonomy go hand in hand. Students who reflected more often tended to develop their own ideas and to evaluate the AI's output critically. They also kept their personal voice in their work. More importantly, the study found that the direct contribution of GenAI use became statistically insignificant once self-reflection was introduced into the model. So, this pattern supports H3 in suggesting that reflective engagement may be the mechanism through which learners transform AI-generated assistance into meaningful learning experiences. GenAI shifts from being a tool for efficiency into more of a cognitive partner, one that actually encourages deeper learning. Besides, the results also support H4. There is a clear negative relationship between self-reflection and creative dependence. Students who practised reflection relied less on GenAI and seemed more confident working through tasks independently. Students with low reflection levels, however, often struggled to generate ideas without AI. This action suggests they are gradually depending more on external support than on their own thinking. Finally, the findings support H5: Students who do not reflect much tend to lean more heavily on GenAI for academic tasks. The study calls this creative dependency. Regularly using AI makes independent thinking harder over time. These results confirm the model we proposed. What stands out is how GenAI's impact on learning is not straightforward. It depends heavily on the learner's reflective engagement. Self-reflection is not just a useful habit. It may be what decides whether AI helps a student or makes them more dependent. From a theoretical perspective, the study extends existing models of self-regulated learning by incorporating GenAI as a contextual factor and by emphasising the mediating role of reflection. From a teaching perspective, these findings suggest that educators should go beyond simply integrating AI tools into the classroom and focus on developing students' reflective skills. Without these efforts, widespread use of GenAI could unintentionally reduce learner autonomy and increase dependence. In conclusion, the discussion confirms that the effectiveness of GenAI in English depends on effective thinking, which supports the study's central argument: GenAI supports learning only when it promotes thinking, and reflection is essential for that. 
6. Implications
The findings of this study provide significant implications for teaching, curriculum development, and future research in integrating Generative Artificial Intelligence (GenAI) into English Language Studies. 
6.1. Pedagogical Implications 
The study emphasises the crucial role of self-reflection in improving the effectiveness of GenAI use. Therefore, language teachers should not only promote the use of AI tools but also instruct students in using them thoughtfully. The teachers can achieve this by incorporating reflective tasks into classroom activities. For example, teachers might ask students to explain how they used GenAI, evaluate its outputs, and compare AI-generated content with their own ideas. Additionally, teachers should assign tasks that require students to demonstrate independent thinking before engaging with GenAI. For instance, students could submit initial drafts or outlines before interacting with AI tools. These practices help prevent passive reliance and encourage deeper cognitive engagement. Furthermore, assessment methods should include reflective components. Instead of solely assessing final products, educators should evaluate the learning process, including students' decision-making and their use of AI. This approach supports the development of learner autonomy and maintains academic integrity. 
6.2. Curriculum and Institutional Implications 
At the curriculum level, the findings suggest a need to incorporate AI literacy and reflective learning into English language programs. Courses should include explicit instruction on how to critically evaluate AI-generated content, recognise its limitations, and use it responsibly. Institutions should also establish clear guidelines for the proper use of GenAI in academic work. Despite implementing restrictive policies that discourage AI use, universities should adopt a balanced approach that promotes responsible and strategic engagement. Additionally, professional development programs should be offered to help instructors effectively integrate GenAI and reflective practices into their teaching. Teachers may struggle to guide students in meaningful AI use without proper training. 
6.3. Theoretical Implications 
This study expands the existing literature by broadening the Self-Regulated Learning (SRL) framework to include AI-supported learning environments. The study offers a clearer understanding of how GenAI influences learning outcomes by positioning self-reflection as a mediating variable. Introducing "creative dependency" as a concept enriches the discussion of the unintended effects of AI use in education and offers a useful perspective for future research exploring the balance between technological support and cognitive independence. 
6.4. Implications for Future Research 
Future research should increase sample sizes and also include participants from diverse institutions and fields to enhance generalizability. Long-term studies are also needed to examine how students' reflective practices and their use of GenAI develop over time. Additionally, developing and validating measurement tools should be focused on assessing reflective AI use across various learning contexts. Experimental studies could also evaluate the effectiveness of specific teaching methods designed to promote self-reflection. In summary, this study highlights that successfully integrating GenAI into education depends on both access to technology and the development of learners' reflective and self-regulatory skills. By fostering these abilities, educators can ensure that GenAI serves as a resource for learning rather than a shortcut that undermines it. 
7. Conclusion
This study highlights the importance of self-reflection for effective use of GenAI in English Language Studies. Although GenAI provides significant benefits, its educational value depends on how students interact with it. Besides, self-reflection helps learners remain independent, maintain academic integrity, and deepen their understanding. Therefore, it is essential to incorporate reflective practices in teaching and assessment to maximise GenAI's potential. Future research should involve larger samples and create validated frameworks for measuring reflective AI use across different educational settings.
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TỰ PHẢN TƯ TRONG VIỆC SỬ DỤNG TRÍ TUỆ NHÂN TẠO TẠO SINH (GenAI) ĐỂ HỌC TẬP: NHẬN THỨC CỦA SINH VIÊN NGÀNH NGÔN NGỮ ANH TẠI TRƯỜNG ĐẠI HỌC BÌNH DƯƠNG – PHÂN HIỆU CÀ MAU
Liet Thoai Phuong Lan
TÓM TẮT - Trí tuệ nhân tạo tạo sinh (GenAI) đã mang lại những thay đổi căn bản trong giáo dục đại học, đặc biệt là trong lĩnh vực nghiên cứu ngôn ngữ Anh. Tuy nhiên, GenAI chỉ thực sự phát huy hiệu quả tối đa khi đóng vai trò hỗ trợ sinh viên phát triển tư duy độc lập. Do đó, nghiên cứu này tìm hiểu nhận thức và thực hành tự phản tư của sinh viên chuyên ngành tiếng Anh về việc sử dụng GenAI trong quá trình học tập. Thông qua bảng kiểm tự phản tư (self-reflection checklist) có cấu trúc, nghiên cứu khám phá cách sinh viên cân bằng giữa sự hỗ trợ của GenAI và tư duy độc lập trên bốn lĩnh vực chính: giải quyết vấn đề học thuật, biểu đạt sự sáng tạo, giao tiếp và ra quyết định. Nghiên cứu sử dụng phương pháp hỗn hợp (mixed methods), kết hợp bảng hỏi để thu thập dữ liệu định lượng, cùng với nhật ký phản tư và phỏng vấn bán cấu trúc. Đối tượng khảo sát gồm 50 sinh viên chuyên ngành Ngôn ngữ Anh tại Trường Đại học Bình Dương – Phân hiệu Cà Mau. Kết quả sơ bộ cho thấy, dù GenAI được sử dụng rộng rãi để soạn thảo và trau chuốt ý tưởng, việc phát triển tính tự chủ chiến lược là vô cùng cấp thiết nhằm tránh tình trạng rỗng tuếch về sáng tạo và sự lệ thuộc quá mức. Nghiên cứu nhấn mạnh vai trò của tự phản tư như một công cụ sư phạm nhằm thúc đẩy việc tích hợp AI một cách đạo đức và hiệu quả trong đào tạo ngôn ngữ Anh.
Từ khóa: GenAI, tự phản tư, chuyên ngành tiếng Anh, tính tự chủ của người học, liêm chính học thuật
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Appendices
STUDENT SELF-REFLECTION ON STRATEGIC GENAI USE
Research Topic: Self-Reflection in Using GenAI for Learning: Perceptions of English-Majored Students at Binh Duong University - Ca Mau Campus
PART 1: GENERAL INFORMATION
Full Name (Optional): ___________________________
Academic Year/Class: ___________________________
Frequency of GenAI use (ChatGPT, Claude, Gemini, etc.):
[ ] Daily			[ ] Weekly		[ ] Rarely / Never
PART 2: SELF-REFLECTION SURVEY
Please check the boxes that accurately describe your current habits when using GenAI.
Section A: Academic Thinking and Problem-Solving 
Strategic Use (Positive Habits): 
1. [ ] I attempt problems independently first, then use GenAI to check my approach. 
2. [ ] I can explain my work clearly without needing to reference GenAI. 
3. [ ] I can complete similar tasks even when GenAI is unavailable. 
4. [ ] I immediately turn to GenAI when encountering challenges without trying first. 
Section B: Creative Work and Expression 
Strategic Use (Positive Habits): 
5. [ ] I generate initial ideas independently, then use GenAI to build and explore them. 
6. [ ] I maintain a recognisable personal style across all my English assignments. 
7. [ ] I feel "creatively empty" without GenAI to start my writing process. 
8. [ ] My work has started looking generic or obviously AI-generated. 
Section C: Communication and Social Skills 
Strategic Use (Positive Habits): 
9. [ ] I draft important messages myself, then might use GenAI to refine them. 
10. [ ] I can handle unexpected social situations without needing GenAI preparation. 
11. [ ] When I need emotional support, I turn to trusted people rather than GenAI. 
Section D: Personal Decision-Making 
12. [ ] I form my own opinions first, then seek GenAI’s perspective as one input. 
13. [ ] My decisions feel authentically mine. 
14. [ ] I struggle to make decisions when GenAI is not available. 
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  Master of English Linguistics,  Faculty of Foreign Language s , Binh Duong University - Ca Mau campus, Ca Mau  C ity, Vietnam; Email: ltplan.cm@bdu.edu.vn   Abstract   Generative AI (GenAI) has revolutionised higher education, especially in English Language  Studies. However, GenAI is most effective when it supports students in developing their own  thinking. Therefore, this study examines the perceptions and self - reflecti on practices of  English - major students regarding the use of GenAI in their academic paths.  There were four  keys: academic problem - solving, creative expression, communication, and decision - making,  which were used to structure the self - reflection checklist.   The research investigates how  students balance  the use of  GenAI assistance with independent thinking across these key areas .  The author employed a mixed - methods approach, using questionnaires for quantitative data  collection and reflective journals and semi - structured interviews for qualitative data collection .  Data were collected from 50 Englis h major students at Binh Duong University  -   Ca Mau  Campus.  The results indicate that GenAI is widely used for drafting and refining ideas, but  there is a clear need to develop strategic autonomy to avoid creative stagnation and over - dependence. Moreover, it highlights  the importance of self - reflection as a pedagogical tool to  promote ethical and effective AI integration in English Language Studies .   Keywords :   G enAI, self - reflection, English majors, learner autonomy, academic integrity   1.   Introduction   Today, Artificial Intelligence (AI) has become useful in higher education. Generative  Artificial Intelligence (GenAI) tools  such as   ChatGPT, Gemini, and Claude are increasingly  used in educational settings, raising questions about their impact on student learning  (Xiaodong Chen et al., 2026).   Additionally, Kasneci et al. (2023) show that tools like ChatGPT  can assist with language production, provide immediate feedback, and encourage learner  independence. Teaching and learning have changed significantly wit h the adoption of GenAI.  Nina Rizun et al. (2026)  desc r ib e   that ChatGPT   and similar platforms are often used for idea  generation, writing support, and language improvement in English Language Studies. Owing  to these technological advantages, students are relying  more   on AI, which could hinder the  development of critical thinking  skills (Sofie Otto et al., 2025; Nina Rizun et al., 2026 ).   These  researchers warn that GenAI might create a false sense of ability, where students produce  decent work without truly  understanding the underlying processes. This trend raises important  questions about student engagement and responsibility in AI - supported learning  environments. To address these concerns, self - reflection has become an essential tool for  meaningful learning . Instead of viewing GenAI as a substitute for critical thinking, self - reflection encourages students to evaluate when, why, and how they use AI tools.  Therefore,  this study contributes to  the literature   in three ways.  Initially , it examines self - reflection as a  mediating mechanism that shapes whether GenAI promotes learner autonomy or fosters  dependency.  In addition , it introduces a structured self - reflection framework that captures  students’  behaviours   across four domains: academic problem - solving, creative expression,  communication, and decision - making.   More critically , it provides evidence from English - major students in  Binh Duong  University  –   Ca Mau campus , which remains underrepresented   
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