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Abstract
With the trend of English as a second language (ESL) as a major priority in Vietnam, students in universities are expected to use English in addition to the classroom more frequently than before. However, in a country that encourages widespread adoption of digital learning tools, this phenomenon may remain a hurdle as they tend to have difficulty in real-life ESL applications, leading to a significant discrepancy between what they learn and actual language use. Most previous studies have primarily focused on learners’ motivation, perceptions, and attitudes toward AI-assisted language learning, while relatively little attention has been paid to the mechanisms through which AI-supported learning environments influence students’ readiness to function in ESL-oriented contexts. The purpose of this study was to examine Vietnamese university students’ ESL readiness and explore how AI-supported learning environments contribute to the development of such readiness through learner engagement and self-directed learning. A mixed-methods design was employed, incorporating survey data available from 70 university students as well as semi-structured interviews with 10 participants. Student engagement, self-directed learning, and use of English beyond the classroom were examined in this study. Quantitative data was analyzed using descriptive and inferential statistics and qualitative data were analysed thematically. A report on this survey found that this AI-driven learning experience increased student engagement and increased real-life English use, but the communicative competencies of the same students varied. This indicates that once implemented into pedagogy, AI can promote ESL readiness. This research needs context-sensitive utilization of AI in Vietnamese higher education.
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1. Introduction
Over the past few years, the country has been transitioning from learning English as a Foreign Language (EFL) to learning English as a Second Language (ESL), in which learners are learning not only linguistic concepts, but also how to speak English for the purposes of communicating in academic, professional, and social settings. This shift puts ever more pressures on learners’ communicative effectiveness and their ability to interact with English extracurricularly. On the other hand, in many cases, Vietnamese university students still face challenges to use knowledge learned in teaching and writing classroom applications, indicating a disconnect between a language learning context and the real-life application of that language. However, with the exponential emergence of Artificial Intelligence (AI), the prospects of language learning have been opened up. For instance, chatbots, automated feedback systems, and adaptive learning platforms that utilize AI support have been demonstrated to foster learner engagement, autonomy, and self-regulated learning behaviors (Pan et al., 2024; Yang, n.d.). Studies show that AI can assist with language skill learning, as well as enhance learners’ motivation and satisfaction (Shah et al., 2026; Thanh, 2025). In the Vietnamese case, learners show favourable attitudes toward AI-integrated language learning, especially related to enhanced speaking skills and discipline-specific English use (Pham et al., 2024; Quang & Minh, 2025). However, despite these encouraging findings, existing studies have predominantly examined learners’ perceptions, technology acceptance, and discrete language-skill development, with limited attention to how AI-supported learning environments contribute to students’ readiness to engage in authentic English use beyond classroom settings. In the present study, ESL readiness is conceptualized as a multidimensional construct encompassing learners’ communicative confidence, self-directed learning capacity, willingness to communicate, and ability to use English meaningfully in authentic contexts. Additionally, the relationship of AI use, learner engagement and communicative competence has not been well investigated (Vistari & Yuliasri, 2026). To fill this gap, the current study (1) seeks to know the preparedness level of Vietnamese college students for L2 learning, (2) the influence of AI supported learning environment on English acquisition readiness, and (3) how use of AI relates to student engagement and language use at the level of the world language. The study aims to respond to the below research questions:
(1) How prepared does Vietnamese university students perceive themselves to be for English as a second language?
(2) How are AI learning environments contributing to the students’ engagement and ESL readiness?
(3) What is the link between AI use and students’ use of English outside the classroom?
A further contribution of the study is finding out about how AI can assist the move from English as Foreign Language (EFL) toward English as Second Language (ESL) as language teaching in the Vietnamese higher education context.
2. Literature Review
2.1. Language Learning with the Assistance of AI in EFL/ESL Contexts
Artificial Intelligence (AI) was integrated into language education in the early 2020s, it altered the interaction between learners, content, teachers, and learning environment. AI-driven devices such as chatbots, automated writing appraisals, and adaptive learning systems offer immediate feedback, personalized learning trajectories, and more practice opportunities. These are the features that have been found to stimulate students' attention and to increase their involvement in language learning tasks (Pan et al., 2024; Wang et al., 2022). Indeed, AI tools can also simulate situations of authentic communication making language use practice in low-risk settings (which is particularly helpful in contexts where exposure to real language use is restricted). For example, it has also been shown through empirical studies that in the case of AI, it may be used to support some specific language learning activities. For instance, AI-powered applications have been found to enhance speaking skills by providing real-time feedback and interactive conversation practice (Giang et al., 2025). Similarly, AI-supported teaching can enrich reading understanding and self-controlled learning by scaffolding learners' participation in structured as well as adaptive tasks (Pan et al., 2024). These results imply that AI is not an additive but a transformative influence on language learning experiences. Engage learners, give autonomy, and integrate AI. An increasing amount of studies explore the potential of AI in promoting learner engagement and autonomy. Self-directed learning AI enabled environments sometimes promote self-directed learning, since students gain the ability to shape the speed and content as well as the mode of their activities. Such a pattern is consistent with research that is associated with the development of self-control, autonomy & independent learners via AI (Yang, n.d.). In addition, learners experience AI tools to be available to them and to provide support, which can motivate and enhance their motivation and willingness to perform language learning tasks (Alkandari, 2025). But engagement with AI-accommodated contexts is not ubiquitous for learners. Although there exists an active use of such tools by some students to expand their vocabulary outside the classroom, there is also passive or limited use among the students. Based on a study conducted by Vistari and Yuliasri (2026) suggests that learners’ attitudes mediate the association between AI use and communicative confidence, suggesting that positive attitudes may not automatically lead to language development. The findings underscore the need for examining not only whether students ultilize AI, but how students use it, in relation to language learning, and language outcomes. 
2.2. AI in the Vietnamese Context
In recent years, there has been an increasing prevalence of AI-based language learning in Vietnam. The vast majority of university students accept the use of AI-based tools to enhance the usage of both of these and the perception of the positive effects on English as an EFL skill and learning efficiency is evidenced by previous research (Pham et al., 2024). It has been found that AI applications enhance learner satisfaction and perceived teaching usefulness in language learning environments (Thanh, 2025). Additionally, students had mentioned using AI in support of ESP, which implied that use of AI can assist language learning in a more focused and context-based and targeted way, thus it may assist ESL (Quang & Minh, 2025). However, such positive developments notwithstanding, issues persist in the successful application of AI applications to educational contexts. Problems like over-reliance and limitations in critical usage of, as well as access to, the AI, too much trust by students as well as a lack of access to the technology may hinder its effects. Additionally, the majority of other research in the Vietnamese context prior to that period has concentrated solely on students’ perception and intention for learning in a Vietnamese context and less on learning behaviour or learning as an observable outcome. 
2.3. ESL Readiness and Research Gap
The idea of ESL readiness lies not only in learners’ attitudes/ motivation, but also in how easily they can use English in the real world. This entails a blending of communicative skills, learner control, and ability to interact with English in a range of contexts. Although AI has been proven to support multiple facets of language learning, their role in advancing ESL readiness is less researched, especially in EFL-to-ESL transitioning environments like Vietnam. Moreover, prior work has not explored interaction of the use of AI, student engagement, and real-world language use as interrelated determinants of ESL readiness. This gap underscores the importance of a more rich study that takes into account the quantitative and qualitative aspects of students’ experiences within the learning process. Beyond examining ESL readiness as an outcome variable, this study proposes that learner engagement serves as a critical explanatory mechanism through which AI-supported learning environments influence readiness for authentic language use. While previous studies have largely investigated direct relationships between AI adoption and language learning outcomes, the present study extends the literature by positioning engagement as a mediating construct linking technology use with communicative readiness. This perspective contributes to a more process-oriented understanding of AI-assisted language learning in EFL-to-ESL transition contexts.
2.3. Theoretical Framework
The integrated theoretical frameworks that support this study are Self-Determination Theory (SDT), Community of Inquiry (CoI) framework, and ESL readiness. In tandem, these viewpoints offer a basis for interpreting how AI-assisted learning environments are likely to play a role in enhancing students’ readiness for English as a second language. 
First, Self-Determination Theory (Deci & Ryan, 2000) indicates that learners are motivated and more engaged when their needs for autonomy, competence, and relatedness are satisfied. The study will investigate AI-facilitated language learning tools that can promote learner autonomy or provide on-demand feedback and support whenever students prefer, to ensure they are able to study at their own pace. Such features can enhance the feeling of competence and motivation of the learners toward language learning, which can drive more language learning. 
Second, in the Community of Inquiry framework (Garrison et al., 2000), meaningful learning happens through the interplay between cognitive presence, social presence, and teaching presence. In AI-enabled learning environments, AI tools can support a cognitive presence by giving explanations, feedback, and chances to practice. Moreover, teachers are critical in shaping learning environments, which may encourage students to move into meaningful language use. On this view, AI acts as a facilitator, facilitating engagement instead of replacing human interaction. 
Third, ESL readiness is not limited to language proficiency, but consists of learners’ confidence, willingness to communicate, self-directedness to achieve their goals or use English in meaningful contexts. Readiness is accordingly a multidimensional construct indicating linguistic and behavioral readiness for English in the real world. Based on these theoretical constructs, the study argues that AI-enabled learning ecosystems will boost student engagement by promoting autonomy, capability, and cognitive input. That further increases engagement in turn contributes to improved ESL readiness and more frequent, meaningful use of English beyond the classroom. Unlike previous studies that primarily examined direct effects of AI use on language-learning outcomes, the present framework conceptualizes student engagement as a mediating mechanism that explains how AI-supported learning environments may facilitate ESL readiness and authentic language use. By emphasizing the process through which AI influences learning behaviours, the framework offers a more nuanced explanation of AI-assisted language learning outcomes. Therefore, this research proposes the relationship between the main variables as follows:
AI-Supported Learning Environment → Student Engagement → ESL Readiness → Real-world English Use
This framework guided the structure of our research questions, and both the quantitative and qualitative findings were interpreted accordingly.
Figure 1
Theoretical Framework
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3. Methodology
3.1. Research Design
This study employs a mixed-methods design in order to investigate Vietnamese university students’ English as a second language (ESL) readiness and the extent to which learning environments with AI support impact this. The combination of quantitative and qualitative methodologies allowed the study to identify generalizable trends as well as nuances of students’ experiences. In particular, the quantitative one investigated relationships among relevant variables, while the qualitative one offered insights into how and why learners are using AI in language acquisition.
The study included 70 undergraduate students enrolled in English language courses at a private university in Vietnam. Participants took advantage of convenience sampling owing to accessibility and feasibility reasons. This was a very wide variety of students, with varying degrees of proficiency in language and learning style. As for the qualitative research, 10 participants were purposively sampled for the qualitative phase on the basis of their reported prevalence of AI usage (high users, medium users, and low users). This sampling approach facilitated a more balanced examination of different learner experiences and attitudes towards AI-driven language acquisition.
3.2. Instruments
Questionnaire
A standardized questionnaire was developed from the previous available literature on AI-supported language learning and ESL readiness. There were four main sections to the instrument:
Demographic Information (e.g., gender, major, years of learning English)
AI Usage (the frequency and purposes of using AI tools, such as chatbots, writing assistants, and translation tools)
Learner Engagement and Self-directed Learning (behavioral, emotional, and cognitive engagement)
ESL Readiness (confidence in communication, willingness to use English, and frequency of English use beyond the classroom)
Items were assessed using a five-point Likert scale (1 = strongly disagree to 5 = strongly agree). Two language education specialists reviewed content validity for the questionnaire.
Reliability Analysis
Cronbach’s alpha coefficients were calculated for each construct to evaluate internal consistency. Results suggested acceptable to high reliability:
Table 1
Reliability of Scales (Cronbach’s Alpha)
	Construct
	Number of Items
	Cronbach’s Alpha

	AI Usage
	5
	0.81

	Engagement
	6
	0.86

	Self-directed Learning
	5
	0.83

	ESL Readiness
	6
	0.88


All values of the measurement scales were above the minimum recommended value of 0.70, indicating good internal consistency and good reliability.
Interviews
Semi-structured interviews were carried out to probe in more depth into students’ perceptions and experiences. A questionnaire that included the following questions was drawn up for the examination:
· How students can use AI tools in learning English?
· Perceptions of benefits and challenges to AI-driven learning?
· Influence of AI on engagement and confidence?
· Real-life experience of using English?
Data Collection Procedures
The data was collected during a 4-week period. The questionnaire was distributed via Google Forms and was voluntary. The participants were informed of the purpose of the study; the process of data collection was preceded by confidentiality and anonymity. Ten participants were invited for follow-up interviews following the survey.
Data Collection and Analysis
Analysis of all collected and coded data was carried out independently of prior research. The interviews (e.g., through Zoom, Google Meet) lasted approximately 20–30 minutes and were audio-recorded with consent of participants. The interviews were subsequently transcribed for analysis.
Quantitative Analysis
Quantitative data were analyzed with statistical software. Descriptive statistics (means and standard deviations) were used to summarize students' responses. By doing correlation tests using Pearson correlation, inferential analysis was conducted to investigate relationships between AI use, engagement, and ESL readiness.
Qualitative Research Analysis
Qualitative analysis was conducted. Thematic analysis method was used to analyze the qualitative data. The analysis was performed using a systematic way:
(1) Familiarization with the data. 
(2) Initial coding. 
(3) Identification of themes and sub-themes. 
(4) Theme refinement and interpretation. To lend credibility across themes, recurring patterns were compared and representative descriptions were used to reinforce each theme's credibility.
Ethical Considerations
The study was voluntary, and informed consent was given to all participants. The data were anonymized for confidentiality, and the right of the participants to withdraw at any time during the study was informed to them as well.
 						 4. Results
4.1. Quantitative Findings
4.1.1. Descriptive Statistics
Table 2
Descriptive Statistics of Key Variables (N = 70)
	Variable
	Mean
	SD
	Level Interpretation

	AI Usage Frequency
	3.82
	0.71
	Moderately high

	Student Engagement
	3.76
	0.65
	Moderately high

	Self-directed Learning
	3.69
	0.68
	Moderate

	ESL Readiness
	3.58
	0.72
	Moderate

	Real-world English Use
	3.41
	0.74
	Moderately low


Descriptive statistics showed a stark difference in technology engagement vs actual language readiness. AI usage (M = 3.82) and engagement (M = 3.76) score relatively high, but ESL readiness (M = 3.58) and real-world English use (M = 3.41) lag behind. It indicates that regular use of AI tools does not imply proficiency in a foreign language. The gap of approximately 0.4 points between AI usage and real-world use points to a disconnect between digital practice and real-world application. And again, this is a classic example of an issue in EFL contexts that is transitioning to ESL, where one is exposed to the input language but without sufficient practice or confidence to use the language in situations outside of controlled situations. Also, the moderate level of self-directed learning (M = 3.69) indicates that AI tools offer independence while the students might not take the full advantage of these tools for further study. AIs may also serve task completion instead of the skill enhancement purpose which would reduce its impact at ESL readiness.
4.1.2. Correlation Analysis
Table 2
Correlations Between Key Variables
	Variables
	1
	2
	3
	4

	1. AI Usage
	—
	
	
	

	2. Engagement
	.52**
	—
	
	

	3. ESL Readiness
	.47**
	.61**
	—
	

	4. Real-world English Use
	.39**
	.55**
	.63**
	—


Note: p < .01
Correlation analysis sheds light on the relationships among variables. AI usage has a moderate correlation with engagement (r = .52) and ESL readiness (r = .47), suggesting AI plays a positive but not strong enough role to affect readiness in a direct manner. Interestingly, engagement has the most significant relation with ESL readiness (r = .61) and use of English in the real world (r = .55). As such, engagement seems to be an important mediating variable, connecting AI usage with language outcomes. In short, AI is effective only when it provokes learners to engage with its meaning. ESL readiness correlates with real-world English use most strongly (r = .63), indicating that readiness is related to real-world use of the language. However, the weaker correlation between AI usage and real-world use (r = .39) points to the fact that AI alone cannot foster a real use of language. Together, these results imply a three-layer relationship:
· AI leads to better engagement.
· Engagement enhances readiness.
· Readiness leads to real-world use.
The complex nature of this relationship supports the assertion that pedagogical mediation is vital to unlock AI's potential in language learning.
4.2. Qualitative Findings
Thematic analysis yielded three major themes with clearly defined sub-themes:
Table 3
Thematic Analysis of Students’ Experiences with AI-Supported Learning
	Theme
	Sub-themes
	Description
	Representative Insights

	1. AI as a Cognitive Support Tool
	Instant feedback
	AI provides quick corrections and explanations
	Students rely on AI for immediate answers

	
	Vocabulary expansion
	Exposure to new words and expressions
	AI helps generate synonyms and ideas

	
	Task assistance
	Support for writing and assignments
	AI is used to complete tasks efficiently

	2. AI-Driven Engagement and Confidence
	Increased interest
	Learning becomes more interactive and enjoyable
	AI makes lessons less monotonous

	
	Reduced anxiety
	Safe environment for practice
	Students feel less afraid of making mistakes

	
	Perceived autonomy
	Greater control over learning pace
	Learners can study independently

	3. Limited Transfer to Authentic Use
	Passive dependence
	Over-reliance on AI-generated responses
	Students copy rather than produce language

	
	Lack of real interaction
	Limited exposure to human communication
	AI cannot fully simulate real conversations

	
	Low communicative confidence
	Hesitation in real-life situations
	Students feel unprepared outside class


Qualitative findings show that students mostly used AI as a cognitive support factor for making language learning more efficient. They frequently said they worked with such AI to proofread vocabulary, hone grammar and brainstorm ideas for assignments. This would lend credence to the idea that AI is a reinforcement of language input and task achievement, but more thorough analysis reveals a crucial trade-off in efficiency versus deep learning. Many students reported reliance on AI-generated responses without fully applying the language, suggesting a surface-level mode of engagement. This sheds light on the reason why frequently using AI did not always correlate with an increase in ESL readiness, that is, because less cognitive effort reduces the amount of time that learners are needed to sustain use and learn languages independently in the long haul. Besides cognitive assistance, AI was also used as a significant influence in forming the students’ affective engagement. The learners felt more motivated and less anxious when responding to AI, largely as a result of a lack of judgment and social influence. The low-risk environment promotes frequent use of English and the feeling of working independently within the framework of learning. But this kind of participation seemed more affective than cognitive. Although they felt comfortable using English with AI, students were not routinely encouraged to think and act critically or make decisions on their own. Consequently the interaction generated by AI remained context-bound and did not fully equip learners with what was required for authentic communication. A less-obvious finding of it from the data is the scant link between AI-assisted learning and genuinely using language. Students noted a reliance on AI for responding, and also less confidence when they were expected to speak on their own. This indicates the emergence of what can be termed “assisted competence” where learners are effective on devices but lose in an unmediated environment. In AI-mediated contexts, the study lacks authentic interaction, negotiation of meaning, and real-time communicative competence, which is critical to ESL readiness. Collectively, the qualitative studies show that while AI does help to increase accessibility, motivation and learning efficiency, this does not lead to proper language use. How effectively AI serves to contribute to this shift from EFL to ESL depends upon the extent to which it integrates in pedagogies focused on active production, critical involvement as well as authentic communication with the learner.
5. Discussion 
This research sought to reveal some insights about the readiness of Vietnamese university students towards English as a second language (ESL) and how AI-assisted learning experiences may contribute to this readiness. Findings contribute to provide considerable knowledge on the impact of AI on language learning experiences among the young Vietnamese learners in an EFL-to-ESL transitioning context. First, while students rated AI usage and involvement to be of average or higher, their ESL readiness (including real-world language use) was moderate. This result reveals an important inconsistency between technology-mediated and authentic language learning, also found in past studies. Even when AI software allows increased access to language input and practice opportunities, it does not necessarily result in the achievement of significant communicative competence. That points to the fact that exposure alone is not enough without opportunities for purposeful, natural language use. The second is that this study confirms that learner engagement is at the center of this relationship between AI use and ESL readiness. The association between the engagement and both readiness and real-world language use shows that the best AI tools would benefit learners if they engage them in meaningful interaction. More importantly, the findings suggest that engagement functions as a mechanism rather than merely an outcome of AI-supported learning. This finding extends existing literature by demonstrating that the effectiveness of AI is contingent upon its capacity to foster meaningful learner engagement, which subsequently facilitates ESL readiness. Consequently, engagement should be viewed as a central explanatory construct in future models of AI-assisted language learning. This complements previous studies that have shown that engaging AI can improve engagement and self-regulated learning outcomes, when learners are actively engaged in learning (Pan et al., 2024; Yang, n.d.). However, the results add to this literature, revealing that AI use is not the only factor, but engagement is a critical means by which AI affects the process of language building. Third, the qualitative investigation also highlights that students adopt AI as a cognitive support service as opposed to as communicative experience. AI helps with vocabulary, grammar, and completing tasks but can also promote passive learning behaviors, such as excessive dependence on output. This finding also raises important questions regarding the distinction between assisted performance and independent communicative competence. While AI may enhance task completion efficiency, excessive reliance on AI-generated outputs may limit opportunities for productive language use and autonomous language development. This result also parallels recent concerns expressed in the literature that AI might potentially diminish learners’ active language production when it is not judiciously guided (Vistari & Yuliasri, 2026). As a result, AI may appear to offer an uneven beneficial effect; lower-level skills may only be improved, while higher-level communicative competence might not be impacted at all. A second insight is of affective nature, specifically learners’ confidence and anxiety. Because there was no social pressure to practice English with AI, students felt more comfortable practicing language with AI in a positive manner. But this approach can also risk providing a framework for a lack of exposure to the randomness and complexity of real human interaction. This finding shows us that, while the artificial intelligence has the potential to simulate human communication, it is not enough to recreate the social environment of authentic linguistic production (Wang et al., 2022). Taken together, these results suggest that pedagogically structured AI-supported learning environments must support the transition to ESL. Instead of being assistive tools, AI technologies ought to be integrated into tasks that have to do with active language production, collaboration and application of language in its entirety. This change means something especially in the Vietnamese context, since in the move towards ESL the learners need not only to learn to speak and write, but also learn to use what they know in different contexts. Finally, in expanding from perceptions to intentions to readiness and language actually used, this study complements existing research, enabling a more holistic exploration of AI in language education. It also emphasizes that the success of AI is determined not only by access and frequency, but rather requires an interaction quality as well as a pedagogical design.
6. Conclusion
The study analyzed the readiness of Vietnamese university students towards English as a second language (ESL), as well as the role of AI-supported learning contexts in shaping this preparedness. The results reveal that although students often adopt AI-supported tools and show reasonable enthusiasm, their readiness for authentic language usage is at best moderate. However, such is where gaps arise between the use of digital engagement and real-world English use; this gap is especially important in the transition from EFL to ESL contexts. The evidence indicates that AI-supported learning could have positive effects on learner engagement, self-direction, and confidence. However, the connection with communicative competence and real-life language use is less stable. The results from quantitative and qualitative research suggest that students largely utilise AI as a support device for getting through assignments, but not to develop in-depth knowledge of the language. Moreover, an over-dependence on AI and absence of legitimate encounters will prevent transfer of the learning to real-life environments. These observations highlight the role of pedagogical mediation in AI integration. AI tools on their own cannot support ESL readiness; they play a crucial role in learning in organized activities that stimulate meaningful communication and active use of language. The study contributes to the growing body of AI-assisted language learning research by proposing a process-oriented perspective in which learner engagement functions as a mediating mechanism linking AI-supported learning environments and ESL readiness. This contribution extends existing studies that have primarily focused on direct relationships between AI use and learning outcomes. Furthermore, the study provides empirical evidence from the Vietnamese higher-education context, where the transition from EFL-oriented learning toward ESL-oriented communication presents unique pedagogical challenges.
Pedagogical Implications
According to the results of this research, AI use, when applied in English language teaching should look beyond a narrow focus on convenience or efficiency to a pedagogical purposive use of AI in ways which assist the learner in developing communicative competence. In the first place, instructors must design tasks that demand engagement of language production rather than completion with AI assistance. Rather than having learners base their responses on AI-generated responses, teachers can incorporate further activities like paraphrases, oral explanations, or peer discussions that force students to make their own language through process and reproduction. This transition is needed to close the gap between aided performance and readiness for ESL. Second, the study should position AI in the role of a guide for interaction rather than an answer generation device. To facilitate AI use, teachers can frame AI experiences around interactive tasks including role-plays, simulations, or problem-solving situations for students to negotiate meaning, respond in real-time, and maintain communication. As a consequence, AI becomes a facilitator of communicative practice rather than a replacement for it. Such an approach also helps to mimic more authentic use of language, which is essential in ESL-oriented contexts. Third, the research emphasizes the need to create balanced engagement, mixing affective comfort with cognitive challenge. As AI lowers anxiety and enhances motivation, too much dependence on low-risk interaction may deprive learners of the real communicative pressure. Teachers must therefore gradually walk students through transitioning from the AI environment to natural communication environments with humans including small group discussions, presentations, and group projects to build confidence and adaptability. Another important implication relates to the emergence of AI literacy and responsible usage. Students need explicit direction on how to use AI effectively for learning rather than dependency. This involves teaching them to critically analyze AI outputs, think critically about their learning, reflect on their process, and consider the use of AI as a supplementary tool for self-regulated education, and utilize AI as a learning aid for self-regulated learning. Without that kind of guidance, AI can instead enhance passive rather than active modes of learning and may perpetuate passive learning habits. At the curriculum level, the impact of AI should be discussed within the context of ESL-oriented instructional design, which relies on the use of technology to achieve wider learning objectives, such as real-world communicative skills, intercultural competence and lifelong learning. AI should not be an afterthought, but part of a whole-learning-process which is coherent with the transition from EFL to ESL in Vietnam. Taken together, these implications suggest that the success of AI in language learning does not merely rely on its availability but on how AI is pedagogically orchestrated for meaningful, independent, and contextually sensitive language use.
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