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Abstract
This study investigates the integration of ClassDojo into warm-up activities as a form of pedagogical support for EFL writing instruction in a Vietnamese language center. Rather than functioning as a direct instructional tool, ClassDojo was embedded in the pre-writing stage to enhance learners’ engagement, readiness, and motivation prior to writing tasks. A quasi-experimental mixed-methods design was employed with KET-level learners at Nam Do Language Center. Data were collected through writing tests, a student questionnaire, and semi-structured interviews.
The results indicated that the experimental group demonstrated greater improvement in writing performance compared to the control group. This improvement was observed not only at the immediate post-test but also maintained at the delayed post-test, suggesting more stable short-term retention. In addition, learners reported generally positive perceptions of the ClassDojo-supported warm-up activities, particularly in terms of perceived ease of use, perceived usefulness, engagement, and readiness.
The findings suggest that ClassDojo can support writing development indirectly by enhancing the conditions under which writing occurs. The study provides practical implications for integrating simple gamified tools into the pre-writing phase to improve learner engagement and readiness in EFL writing instruction.
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1. Introduction
Writing is widely recognized as a core skill in English as a Foreign Language (EFL) education due to its central role in academic assessment and communication (Hyland, 2003; Weigle, 2002). However, it remains one of the most challenging skills for learners, as it requires the coordination of multiple cognitive and linguistic processes, including idea generation, organization, and language accuracy (Flower & Hayes, 1981). In addition, affective factors such as anxiety and low confidence may reduce learners’ willingness to engage in writing tasks (Akhtar et al., 2019; Rasool et al., 2023). As a result, writing performance is influenced not only by linguistic competence but also by learners’ readiness and engagement prior to task execution.
Within this perspective, warm-up or pre-writing activities play an important role in preparing learners for writing. These activities help activate prior knowledge, recall vocabulary, and reduce anxiety before learners begin writing tasks (Yuk & Yunus, 2021). Despite their potential, warm-up stages are often minimized in practice, particularly in time-constrained instructional settings, resulting in limited support for learners’ readiness.
At the same time, gamification has been increasingly applied to enhance engagement in language learning. By integrating elements such as points, rewards, and feedback, gamification can increase learner participation and motivation (Li et al., 2022; Zhang & Hasim, 2023). In writing instruction, however, gamification is generally considered an indirect support mechanism, influencing engagement and readiness rather than directly improving writing skills (Wang, 2023).
One widely used gamified platform is ClassDojo, which provides real-time feedback and reward systems to reinforce learner participation (Corser et al., 2025). While ClassDojo has been commonly used for classroom management and engagement, it has rarely been examined as a pedagogical tool integrated into specific instructional stages. In particular, its role within warm-up activities as a pre-writing support mechanism remains underexplored.
This gap is particularly relevant in Vietnamese EFL contexts, where learners often face difficulties in writing due to both linguistic limitations and low motivation (Nguyen, 2021; Whitty et al., 2022). In private language centers, where instructional time is limited and maintaining engagement is essential, the need for effective pre-writing support becomes more pronounced. Although digital tools are widely adopted, their use has largely focused on classroom management rather than writing preparation (Phan, 2024).
Addressing this gap, the present study investigates the integration of ClassDojo into warm-up activities in EFL writing lessons at a Vietnamese language center. Rather than positioning ClassDojo as a direct instructional tool for teaching writing, the study conceptualizes it as an indirect pedagogical support embedded within the pre-writing stage. Through features such as points, feedback, and visual rewards, ClassDojo is expected to enhance learners’ engagement, readiness, and motivation before writing tasks, which may in turn be associated with improvements in writing performance.
Importantly, this study does not assume a direct causal relationship between the use of ClassDojo and writing outcomes. Instead, writing performance is interpreted as a context-dependent result shaped by multiple factors, including learner engagement and readiness. In addition to examining immediate performance outcomes, the study also considers whether such improvements are sustained over time, thereby providing a more comprehensive understanding of instructional impact.
The study is guided by the following research questions:
1. To what extent does the integration of ClassDojo in warm-up activities affect EFL learners’ writing performance? 
2. What are learners’ perceptions of using ClassDojo in warm-up activities to support their writing performance? 
By focusing on both performance outcomes and learner perceptions, this study contributes to the literature by situating gamification within the pre-writing stage of instruction. The findings are expected to provide practical implications for integrating gamified tools into warm-up activities, particularly in EFL contexts where enhancing learner readiness and engagement is a key instructional concern.
2. Literature Review
2.1 Writing Performance in EFL Contexts
Writing performance in EFL contexts is commonly defined as learners’ observable written output produced under specific task conditions and evaluated using explicit criteria (Weigle, 2002; Shaw & Weir, 2007). Unlike writing ability, which reflects underlying competence, writing performance is context-bound and measurable, making it suitable for empirical investigation.
In standardized frameworks such as those of Cambridge Assessment English, writing performance is typically assessed across dimensions including content, organization, and language use (Cambridge Assessment English, 2024). This multidimensional approach enhances reliability and allows for criterion-referenced evaluation. However, performance is not solely determined by linguistic competence. It reflects the interaction between learners’ knowledge, task demands, and contextual conditions (Hyland, 2003; Weigle, 2002).
Importantly, recent studies emphasize that writing performance is also influenced by pre-task conditions, including learners’ engagement and readiness (Fleckenstein et al., 2024; Zenouzagh et al., 2025). Therefore, improvements in writing outcomes should be interpreted as context-dependent rather than direct results of a single instructional intervention. In this study, writing performance is examined both in terms of immediate outcomes and potential sustained effects over time.
2.2 Cognitive and Affective Demands in EFL Writing
Writing is widely recognized as a cognitively demanding activity involving multiple recursive processes such as planning, translating, and reviewing (Flower & Hayes, 1981). Among these, planning is particularly critical in the early stage, as learners must generate ideas and organize content before producing written text.
From the perspective of Cognitive Load Theory (Sweller, 1988), writing tasks impose a high cognitive load because learners must simultaneously manage idea development, linguistic encoding, and task requirements. This challenge is especially pronounced among lower-proficiency learners, who may struggle to initiate writing due to limited lexical resources (Alzubi & Nazim, 2024; Davronova, 2024).
In addition to cognitive constraints, affective factors such as anxiety and low confidence play a significant role. Writing anxiety has been consistently identified as a barrier to effective performance in EFL contexts (Akhtar et al., 2019; Rasool et al., 2023; Sun et al., 2024). Learners experiencing anxiety often demonstrate reduced willingness to participate and lower task engagement.
Importantly, both cognitive and affective challenges tend to emerge before writing begins, affecting learners’ readiness to engage in the task. This highlights the importance of instructional support at the pre-writing stage, where learners can be prepared cognitively and emotionally for writing tasks.
2.3 Warm-up Activities and Writing Readiness
Warm-up or pre-writing activities are traditionally used as introductory stages in language lessons. However, recent research suggests that they play a more substantial role as a mechanism for enhancing writing readiness (Yuk & Yunus, 2021; Mahdi et al., 2025).
Warm-up activities typically involve low-stakes, interactive tasks such as brainstorming, vocabulary activation, or short discussions. From a cognitive perspective, these activities facilitate idea generation and lexical retrieval, enabling learners to approach writing tasks with greater clarity (Mahdi et al., 2025). From an affective perspective, they reduce anxiety and increase confidence by providing a gradual transition into writing (Rasool et al., 2023). Behaviorally, they promote participation and establish early engagement.
These functions align with the concept of writing readiness, which includes cognitive readiness (availability of ideas), affective readiness (confidence), and behavioral readiness (willingness to engage). Unlike engagement, which occurs during task performance, readiness operates at the pre-task stage and influences how learners initiate writing.
Despite their importance, warm-up activities are often minimized in time-constrained classrooms (Nguyen-Viet & Nguyen-Viet, 2023). As a result, learners may begin writing tasks without sufficient preparation, which can negatively affect performance.
In this study, warm-up activities are positioned as the primary instructional stage where readiness can be enhanced. However, consistent with the research design, they are not assumed to directly improve writing performance but to function as an enabling condition that may indirectly support performance outcomes.
2.4 Gamification as an Indirect Support Mechanism
Gamification refers to the integration of game elements such as points, rewards, and feedback into non-game learning environments (X. Li et al., 2022). In EFL education, gamification has been widely associated with increased engagement, motivation, and participation (Zhang & Hasim, 2023; Chan & Lo, 2024).
Empirical studies indicate that gamified learning environments can enhance behavioral engagement, emotional involvement, and learning persistence (Abdulbaki et al., 2025; Boudadi et al., 2024). However, its direct impact on academic performance, particularly writing, remains less conclusive.
In writing instruction, gamification is more appropriately understood as an indirect support mechanism. Rather than directly improving writing skills, it influences mediating factors such as engagement, motivation, and anxiety reduction (Wang, 2023; Núñez-Pacheco et al., 2023). These factors may, in turn, create more favorable conditions for writing.
This distinction is essential for maintaining academic rigor and avoiding overgeneralized claims about effectiveness.
2.5 ClassDojo in Warm-up Activities
ClassDojo is a widely used digital platform that incorporates gamified features such as real-time feedback, point systems, and visual rewards. It is primarily designed for classroom management, allowing teachers to reinforce participation and monitor behavior (Corser et al., 2025; Pham, 2021).
Previous research has shown that ClassDojo can enhance learner engagement, participation, and classroom interaction (Sotos-Martínez et al., 2023; Phan, 2024). However, its application has largely focused on behavior management rather than instructional processes.
Importantly, there is limited research examining how ClassDojo can be integrated into specific instructional stages, particularly warm-up activities in writing lessons. This represents a key gap in the literature.
In the present study, ClassDojo is positioned explicitly within the warm-up stage. Its features are used to structure short, interactive activities that provide immediate feedback, encourage participation, and create a motivating environment before writing tasks. Through this integration, ClassDojo is expected to enhance learners’ engagement, readiness, and motivation at the pre-writing stage.
Consistent with the study’s conceptual framework, ClassDojo is not treated as a direct writing instruction tool. Instead, it functions as an indirect pedagogical support, facilitating the conditions under which writing tasks are performed.
2.6 Learner Perceptions: Technology Acceptance Model (TAM) and Self-Determination Theory (SDT) Perspectives
Learner perceptions are critical in understanding how digital tools function in educational contexts. In this study, perceptions are examined through the combined perspectives of the TAM and SDT.
TAM (Davis, 1989) explains technology acceptance through two key constructs: Perceived Usefulness (PU) and Perceived Ease of Use (PEOU). These constructs influence learners’ willingness to adopt and engage with digital tools (Davis, 1989).
Complementing TAM, SDT (Ryan & Deci, 2000) explains motivation in terms of psychological needs such as competence and autonomy. Gamified features such as feedback and rewards may support these needs, thereby enhancing intrinsic motivation.
Building on these frameworks, the present study examines learner perceptions across four constructs:
· Perceived Ease of Use
· Perceived Usefulness
· Engagement and Readiness
· Motivation 
These constructs are operationalized through the student questionnaire and directly address the second research question.
2.7 Research Gap and Conceptual Positioning
Despite the growing body of research on gamification and digital tools in EFL education, several gaps remain.
First, existing studies have primarily focused on engagement and motivation, with limited attention to writing performance as a measurable outcome (Zhang & Hasim, 2023; Wang, 2023). Second, ClassDojo has rarely been examined within specific instructional stages, particularly the warm-up phase. Third, there is limited research integrating performance outcomes with learner perceptions within a unified framework.
These gaps are particularly evident in Vietnamese EFL contexts, where writing instruction remains challenging and the pedagogical use of gamified tools in pre-writing stages has not been systematically explored (Nguyen, 2021; Whitty et al., 2022).
To address these gaps, the present study proposes an indirect mechanism in which ClassDojo is integrated into warm-up activities to enhance learners’ engagement, readiness, and motivation prior to writing tasks. These factors may, in turn, be associated with improvements in writing performance, including potential sustained effects over time. At the same time, learners’ perceptions of this integration are examined through constructs of perceived usefulness, perceived ease of use, engagement, and readiness.
This conceptual positioning provides the theoretical foundation for the present study, which examines the integration of ClassDojo into warm-up activities as an indirect support mechanism for EFL learners’ writing performance within a specific instructional context.
3. Methodology
The present study employed a quasi-experimental mixed-methods design to examine the integration of ClassDojo into warm-up activities and its association with EFL learners’ writing performance. This design combined quantitative and qualitative approaches to capture both measurable changes in writing outcomes and learners’ perceptions of the intervention.
3.1 Research Design and Participants
The quantitative component followed a non-equivalent control group design, as intact classes were used and random assignment was not feasible in the instructional context. Writing performance was measured at three points: pre-test, immediate post-test, and delayed post-test (two weeks later), allowing the study to examine both improvement and short-term retention.
The study was conducted at Nam Do Language Center (Ho Chi Minh City, Vietnam). Four KET-level classes participated. The initial sample included 86 learners; after removing incomplete cases, the final sample consisted of 73 learners (38 experimental, 35 control). Both groups followed the same curriculum, with the only difference being the integration of ClassDojo in the experimental group’s warm-up activities.
3.2 Instruments
Writing performance was assessed using three tests aligned with the Cambridge A2 Key (KET) format. Each test included a communicative task and a guided writing task. Scripts were rated independently by two raters using the Cambridge analytic rubric (Content, Organization, and Language), and the average score was used.
Inter-rater reliability was checked using Pearson’s correlation coefficient. The correlations between the two raters’ scores were consistently strong across the pre-test, immediate post-test, and delayed post-test, ranging from r = .861 to r = .916, all p < .001. Therefore, the average score of the two raters was used for further statistical analysis. The detailed inter-rater reliability coefficients are presented in Table 1.
Table 1
Inter-Rater Reliability of Writing Test Scores
	Test
	Group
	r
	p

	Pre-test
	Experimental
	.899
	< .001

	Pre-test
	Control
	.916
	< .001

	Post-test
	Experimental
	.861
	< .001

	Post-test
	Control
	.889
	< .001

	Delayed post-test
	Experimental
	.871
	< .001

	Delayed post-test
	Control
	.908
	< .001



Learners’ perceptions were collected through a bilingual questionnaire administered to the experimental group. The instrument measured four constructs: perceived ease of use, perceived usefulness, engagement and readiness, and motivation. In addition, semi-structured interviews were conducted with ten learners to gain deeper insights into their experiences.
3.3 Intervention Procedure
The intervention lasted twelve weeks, with three sessions per week. In the experimental group, ClassDojo was integrated into the warm-up stage (10–15 minutes) of each writing lesson. Activities included brainstorming, vocabulary recall, and short interactive tasks, supported by real-time feedback and participation points.
The purpose of this integration was to enhance learners’ engagement and readiness prior to writing, rather than to directly teach writing. The control group followed the same instructional content without ClassDojo.
3.4 Data Collection and Analysis
Data collection followed a fixed and systematic sequence. Initially, both groups completed the pre-test to establish baseline writing performance. This was followed by the intervention period, after which the immediate post-test was administered. Subsequently, the questionnaire and semi-structured interviews were conducted with the experimental group to explore learners’ perceptions. Finally, a delayed post-test was administered to both groups to examine the stability of performance over time. This structured procedure allowed the study to capture both changes in writing performance and learners’ perceptions of the intervention.
Quantitative data were analyzed using descriptive statistics, paired-sample and independent-sample t-tests, and effect sizes (Cohen’s d). Questionnaire data were analyzed descriptively with reliability checked using Cronbach’s alpha.
Qualitative data from interviews were analyzed using thematic analysis to identify patterns related to learners’ perceptions of engagement, readiness, and usefulness. Findings from both strands were integrated at the interpretation stage.
3.5 Ethical Considerations
Participants were informed about the study and participated voluntarily. All data were anonymized, and participation had no impact on academic evaluation.
4. Results
This section shows the findings with reference to the two research questions. It initially documents the impact of ClassDojo-supported warm-up activities on the performance of learners in terms of writing, and then reports the perception of learners toward this learning method. These findings provide a basis for further discussion of how ClassDojo-supported warm-up activities contribute to writing performance and learner engagement.
4.1. Effects of ClassDojo on Writing Performance
4.1.1. Baseline equivalence
Prior to analyzing the effects of the intervention, there was a need to establish whether the experimental and the control groups were similar at the onset of the study. Table 2 shows the comparison of the pre-test writing scores.
Table 2
Baseline Comparison of Pre-test Writing Scores
	Group
	N
	Mean
	SD
	t
	p

	Experimental
	38
	15.53
	5.04
	0.725
	.471

	Control
	35
	14.70
	4.66
	
	


Table 2 indicates that the mean score in the experimental group was slightly higher than that of the control group. This difference, however, was not statistically significant (p = .471), which means that the two groups were initially at a similar level of writing performance. This baseline equivalence is a valid basis to study the impacts of the intervention.
4.1.2. Within-group development
To investigate the developmental changes over time, writing scores of both groups were compared at pre-test, post-test, and delayed post-test phases. Table 3 provides the results.
Table 3
Within-Group Development of Writing Scores
	Group
	Pre-test
	Post-test
	Delayed Post-test
	Gain

	Experimental
	15.53
	22.36
	22.58
	6.83

	Control
	14.70
	18.78
	18.00
	4.07


As Table 3 demonstrates, the two groups improved throughout the study, but the developmental pattern was different in the two. The experimental group showed significant improvement from the pre-test to the post-test (gain = 6.83). More importantly, this improvement was maintained at the delayed post-test, suggesting more stable short-term retention over time, in contrast to the control group, which showed a slight decline. In contrast, although the control group improved (gain = 4.07), a slight decline was observed at the delayed stage, indicating less stable performance.
4.1.3. Between-group comparison
In order to investigate the effect of the intervention further, the performance of the two groups was compared in terms of writing at the post-test and delayed post-test. Table 4 shows the results. 
Table 4
Between-Group Comparison of Writing Performance
	Stage
	Group
	Mean
	SD
	t
	p

	Post-test
	Experimental Group
	22.36
	4.11
	3.426
	.001

	
	Control Group
	18.78
	4.82
	
	

	Delayed
	Experimental Group
	22.58
	3.44
	4.469
	< .001

	
	Control Group
	18.00
	5.20
	
	


The results indicate significant differences between the two groups at both post-test (p = .001) and delayed post-test (p < .001). The experimental group consistently outperformed the control group, demonstrating not only greater immediate improvement but also more stable retention over time. The widening gap at the delayed stage further suggests that the effects of the intervention were sustained, whereas performance in the control group showed signs of decline.
4.1.4. Effect size
In order to gain a better insight into the practical importance of these findings, effect sizes were computed and are shown in Table 5.
Table 5
Effect Sizes for Writing Performance
	Comparison
	Cohen’s d
	Interpretation

	Experimental (Pre–Post)
	1.93
	Very large

	Control (Pre–Post)
	1.63
	Large

	Between groups (Post-test)
	0.80
	Large


Both groups showed substantial improvement; however, the effect was stronger in the experimental group. The high between-group effect size indicates that the difference was not only statistically significant, but also meaningful in terms of education.
4.2. Learners’ Perceptions
In addition to writing performance, the study also examined learners’ perceptions of the ClassDojo-supported warm-up activities. The reliability of the questionnaire constructs is provided in Table 6.
Table 6
Reliability of Questionnaire Constructs
	Construct
	Items
	Cronbach’s Alpha

	Ease of Use
	6
	.811

	Usefulness
	6
	.852

	Engagement & Readiness
	6
	.847

	Motivation
	6
	.887


Internal consistency of all constructs was acceptable, indicating that the questionnaire was a reliable instrument for measuring learners’ perceptions.
Learners generally reported positive perceptions of ClassDojo, particularly in terms of ease of use and usefulness. The platform was perceived as intuitive, allowing students to participate in activities with minimal difficulty. In terms of usefulness, learners indicated that the warm-up activities supported idea generation, vocabulary recall, and better understanding of writing tasks before beginning.
In addition, students reported increased engagement and readiness during the warm-up phase. The use of real-time feedback and point-based rewards encouraged active participation and helped create a more supportive learning environment. As a result, learners felt more confident and less anxious when approaching writing tasks. Furthermore, the gamified features were found to enhance motivation, contributing to a more positive overall learning experience.
Translated interview data further supported the questionnaire findings. One learner stated, “When I used points, I really paid more attention.” Another student explained, “Normally I am afraid because I do not know what to write, but with the warm-up questions and points, I was more focused and felt a bit more confident.” A third participant added, “I began the writing task faster than I used to.” These responses suggest that ClassDojo-supported warm-up activities helped learners become more attentive, confident, and ready before writing.
5. Discussion
This section interprets the findings in relation to the research questions and situates them within existing theoretical and empirical literature. The discussion focuses on the role of ClassDojo-supported warm-up activities as an indirect mechanism influencing writing performance and learners’ perceptions.
5.1 ClassDojo as an Indirect Support for Writing Performance
The findings indicate that ClassDojo did not function as a direct instructional tool for writing. In this study, it was not used to teach writing structure, provide corrective feedback, or improve linguistic accuracy. Instead, it was integrated into the warm-up stage prior to writing tasks. Despite this indirect role, the experimental group demonstrated greater improvement and more stable short-term retention compared to the control group.
One explanation for this finding is that ClassDojo-supported warm-up activities enhanced pre-writing conditions, particularly in terms of idea activation, readiness, and engagement. From a cognitive perspective, these activities may have reduced the processing demands during writing. According to the cognitive process model of writing (Flower & Hayes, 1981), planning is a critical stage in which learners generate and organize ideas before text production. By activating relevant vocabulary and ideas during the warm-up phase, learners were better prepared to begin writing, thereby reducing the need to manage multiple processes simultaneously.
This interpretation is further supported by Cognitive Load Theory (Sweller, 1988), which suggests that reducing cognitive load can facilitate task performance. When learners enter a writing task with pre-activated ideas and vocabulary, they may experience less cognitive overload, allowing them to allocate more resources to organizing and expressing their ideas.
In addition, the gamified features of ClassDojo may have contributed to increased engagement and attention during the pre-writing stage. Previous research has shown that gamification can enhance learner participation and emotional involvement (C. Li et al., 2024; Zhang & Hasim, 2023). In the present study, this increased engagement likely created more favorable conditions for writing, which may explain the observed differences in performance between groups.
Taken together, these findings suggest that the contribution of ClassDojo lies not in directly improving writing skills, but in enhancing the conditions under which writing occurs. This supports the view that writing performance is influenced by multiple interacting factors, including pre-task readiness and engagement.
5.2 The Role of Warm-up Activities in Writing Instruction
The findings also highlight the pedagogical importance of the warm-up stage in writing lessons. Rather than functioning as a routine or transitional activity, warm-up can be conceptualized as a structured pre-writing phase that supports learners’ cognitive and emotional preparation.
In this study, warm-up activities facilitated idea generation, vocabulary recall, and increased focus, which are essential for effective writing initiation. This aligns with previous research suggesting that pre-writing support can improve learners’ readiness and reduce hesitation at the early stage of writing (Yuk & Yunus, 2021; Mahdi et al., 2025).
Importantly, the results suggest that writing development begins before the act of drafting. Learners need to activate relevant knowledge, organize initial ideas, and overcome psychological barriers before they can engage effectively in writing tasks. Therefore, instructional approaches that support this preparatory phase may have a meaningful impact on overall writing performance.
This perspective extends traditional models of writing instruction by emphasizing the importance of pre-task conditions, particularly in EFL contexts where learners often struggle to initiate writing.
5.3 Contextual Suitability of ClassDojo
The effectiveness of ClassDojo in this study appears to be closely related to the characteristics of the instructional context. First, the platform provides immediate feedback and visible participation cues, which help maintain learners’ attention at the beginning of the lesson. This is particularly important in warm-up activities, where initial engagement sets the tone for the rest of the lesson.
Second, the use of gamified elements such as points and visual rewards creates a more interactive and motivating classroom environment compared to traditional warm-up practices. This supports previous findings that gamification can enhance classroom interaction and learner involvement (Chan & Lo, 2024).
Furthermore, ClassDojo is particularly suitable for KET-level learners due to its simplicity and accessibility. The platform does not require advanced technical skills, allowing learners to participate easily without cognitive overload. This alignment between tool design and learner characteristics may have contributed to its effectiveness in enhancing engagement and readiness.
These findings suggest that the success of educational technology depends not only on its features but also on its fit with the instructional context and learner needs.
5.4 Learner Perceptions: TAM and SDT Perspectives
The positive perceptions reported by learners can be interpreted through TAM (Davis, 1989). Learners perceived ClassDojo as both useful and easy to use, which likely contributed to their willingness to engage with the platform. Perceived usefulness was reflected in learners’ reports that warm-up activities supported idea generation and task understanding, while perceived ease of use was associated with the platform’s intuitive design.
In addition, the findings can be explained through SDT (Ryan & Deci, 2000). The use of real-time feedback and rewards may have supported learners’ sense of competence and engagement, thereby enhancing intrinsic motivation. This is consistent with previous research showing that gamified environments can positively influence learners’ motivation and emotional involvement (Abdulbaki et al., 2025).
Importantly, the study highlights the role of engagement and readiness as mediating factors. Learners reported feeling more prepared, confident, and less anxious before writing, suggesting that the intervention influenced their pre-task state. This supports the idea that learner perceptions are closely linked to engagement and performance outcomes.
5.5 Pedagogical and Theoretical Implications
Pedagogically, the findings suggest that teachers should treat warm-up activities as structured pre-writing support rather than routine introductory tasks. In EFL writing lessons, warm-up activities can be designed to activate learners’ ideas, support vocabulary recall, and increase readiness before the main writing task. Simple gamified tools such as ClassDojo may help teachers create a more interactive and motivating pre-writing environment without requiring complex technological integration. By using features such as immediate feedback and participation rewards, teachers can encourage learners to become more focused, confident, and prepared before writing.
Theoretically, this study contributes to the understanding of writing instruction by emphasizing the role of pre-task conditions in shaping writing performance. The findings support the view that engagement and readiness are important factors in the writing process, particularly for lower-proficiency EFL learners. In addition, the study contributes to the literature on gamification by showing that gamified tools may operate as indirect support mechanisms. Rather than directly improving writing skills, ClassDojo appears to influence learners’ motivation, emotional readiness, and participation, which may create more favorable conditions for writing performance.

6. Conclusion
This study examined the integration of ClassDojo into warm-up activities as a form of pedagogical support for EFL writing instruction in a Vietnamese language center. Rather than functioning as a direct instructional tool, ClassDojo was embedded in the pre-writing phase to enhance learners’ engagement, readiness, and motivation prior to writing tasks.
The findings indicated that the experimental group demonstrated greater improvement in writing performance compared to the control group. This improvement was observed not only at the immediate post-test but also maintained at the delayed post-test, suggesting more stable short-term retention. In addition, learners reported generally positive perceptions of the ClassDojo-supported warm-up activities, particularly in terms of perceived ease of use, perceived usefulness, engagement, and readiness.
Taken together, these results suggest that ClassDojo can support writing development indirectly by enhancing the conditions under which writing occurs. The platform contributes to a more supportive pre-writing environment by facilitating idea generation, increasing learner engagement, and improving readiness to write.
From a pedagogical perspective, the findings highlight the importance of the warm-up phase in writing instruction. Teachers may benefit from designing structured pre-writing activities that support both cognitive and affective preparation. In this context, simple gamified tools such as ClassDojo offer a practical and accessible way to enhance learner participation without introducing unnecessary complexity.
Several limitations should be acknowledged. The study employed a quasi-experimental design using intact classes, which limits the strength of causal inferences. In addition, the research was conducted within a single language center with KET-level learners, which may affect the generalizability of the findings. The relatively short duration of the intervention should also be considered when interpreting the results.
Future research may explore the effectiveness of similar interventions across different proficiency levels and over longer periods of time. Further studies could also investigate other forms of technology-supported warm-up activities and their potential impact on writing performance in EFL contexts.
Overall, the study suggests that even modest adjustments in instructional design, particularly at the pre-writing stage, can contribute to meaningful differences in learner outcomes. Practical and user-friendly tools such as ClassDojo may offer valuable support for enhancing engagement and writing development in EFL classrooms.
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