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Abstract
The impact of public speaking anxiety (PSA) was found to significantly affect the quality of presentation among undergraduates majoring in English. This study aims to investigate environmental, psychological, linguistic, and experiential barriers contributing to PSA among English majors at Ho Chi Minh University of Foreign Languages and Information Technology (HUFLIT). This study utilized a convergent parallel mixed-methods, cross-sectional design. Quantitative data collection was carried out via Likert-scale surveys among 133 participants. Results were further established via in-depth semi-structured interviews with 15 highly anxious participants. Results revealed that environmental factors, particularly time pressure and unfamiliar topics (mean=3.85), are the most important statistical stressors. Moreover, the experience of large audiences further heightened anxiety among participants. From a psychological point of view, English majors face an “English major burden” which demands flawless performance (mean=3.79). Such a situation triggers considerable evaluation apprehension. From a linguistic point of view, grammar and vocabulary-related issues evoke considerable anxiety among the participants. Moreover, insufficient practice and rote memorization create an experiential avoidance pattern. The results suggest that these barriers are interconnected. Linguistic hindrances heighten psychological fears, which are further heightened by environmental triggers to create an experiential avoidance pattern. To alleviate PSA among English majors at HUFLIT, it is recommended that participants be desensitized to environmental triggers and encouraged to focus more on effective communication rather than grammar and vocabulary. Additionally, participants should be encouraged to engage in low-stakes practice to overcome rote memorization.
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1. Introduction
	English major students’ target language is not only the tool to communicate with the world, but it is also their main professional orientation. Unfortunately, when students need to present their knowledge in a public performance, the language abilities that once boosted their spirits seem to trigger their fears. Public speaking anxiety (PSA) transforms academic presentations into huge obstacles, especially when the academic and professional identities of those whose job relies heavily on their English proficiency turn into barriers. Therefore, PSA becomes an important challenge that obstructs undergraduates from obtaining academic success and a rewarding career.
1.1. Research Context
For HUFLIT students whose majors are English, PSA appears to be an increasing problem in teaching that needs urgent and thorough examination. As far as observed, a remarkable percentage of English major undergraduates enrolled in public speaking courses in the second semester of 2025 - 2026 have shown medium to high PSA levels. This initial assessment was later confirmed by quantitative data collected with the Personal Report of Public Speaking Anxiety (PRPSA), developed by McCroskey (1970). That specific affective barrier acts as a significant block for students in giving an oral performance in public contexts.
 1.2. Research Question
	This study concentrates on addressing the following research question: What are the primary environmental, psychological, linguistic, and experiential barriers contributing to public speaking anxiety among English major undergraduates at HUFLIT?
1.3. Purpose of the Study
	The present study aims to investigate the contributing factors to PSA in English major undergraduates at HUFLIT. In order to achieve this goal, scientific research will focus on identifying these barriers and proposing evidence for pedagogical approaches aimed at minimizing students’ anxiety in public speaking and improving oral presentation confidence.
1.4. Structure of the Paper
The rest of this research paper is organized into five key sections. Firstly, the literature review provides an overview of the previous literature regarding  PSA and emphasizes such barriers as psychological, linguistic, environmental, and experiential ones. Secondly, the methodology section includes details about the methods, participants, and procedures used to gather and analyze data related to public speaking anxiety (PSA) among undergraduates at HUFLIT. Thirdly, the empirical data obtained are presented in the Results part, where the crucial factors that determine the emergence of anxiety in the sample are disclosed. Their analysis and interpretation are carried out in the Discussion part, where the obtained results are discussed in the light of existing literature. Finally, the Conclusion and Recommendations part provides the main conclusions and recommendations for English teachers, HUFLIT administration, and all higher education institutions in Vietnam on how to help their students cope with PSA.
2. Literature Review
Public speaking anxiety (PSA) remains a significant challenge to communicative competence and academic success in higher education, especially for the second and foreign language learners. For English majors, public speaking ability is not just an outcome or a requirement but a part of their personal and professional identity, which is why PSA can severely affect both oral production and psychological well-being. For the comprehensive exploration of the complex phenomenon of PSA, this literature review will critically assess recent research across four conceptual dimensions: environmental, psychological, linguistic, and experiential barriers.
2.1. Primary Determinants of Public Speaking Anxiety 
2.1.1. Environmental Barriers 
The learning environment plays a significant role in intensifying PSA among students. One of the main sources of such anxiety is evaluation anxiety, where students fear negative evaluation from the instructor and classmates. The presence of external pressure, such as the threat of overt criticism in the classroom, creates a frightening atmosphere for presenters, and instructional and classroom management techniques have a direct impact on the level of stress experienced by the students (Valdivieso Quinaluisa, 2024; Monib, 2025). Strict feedback from the teacher and a lack of emotional and academic support increase student stress. Consequently, when students are expected to perform or respond orally without the foundation of a psychologically safe, communicative environment, they inevitably experience debilitating performance pressure.
2.1.2. Psychological Barriers 
Extensive research demonstrates that students’ PSA are affected by internal psychological processes. In particular, Le (2024) and Qayyum et al. (2024) found that intrinsic features, especially a student’s overall confidence in learning a second or foreign language, contribute significantly to the level of speaking anxiety. Such anxiety is often expressed as strong psychological barriers. For example, Boonchuayrod (2025) revealed that students had high cognitive anxiety in answering spontaneous questions during public speaking. Moreover, Qayyum et al. (2024) pointed out that the fear of making mistakes and the lack of confidence to speak frequently result in students’ silence and hinder their oral production. From a motivational perspective, Alamer and Almulhim (2021) pointed out that being competent and socially connected aided in reducing particular kinds of anxieties. In contrast, controlled motivation heightened overall language anxiety.
2.1.3. Linguistic Barriers 
	 Language anxiety is associated with language learners’ assumed communicative competence; a student who assumes their competence in the target language is low is more anxious than those who assume high competence in a communicative situation. According to Qayyum et al. (2024), these language constraints are identified as the major hindrances in communication. Moreover, English-speaking ability is identified as a vital aspect influencing PSA at all stages of performance (Viwattanabunchong, 2017). 
	From the micro-linguistic point of view, specific deficiencies in vocabulary and grammar hinder performance in speaking (Monib, 2025; Qayyum et al., 2024). Monib (2025) found that excessive concern for perfect grammar while speaking spontaneously interferes with communication. Besides the restrictions imposed by syntax, phonological precision is equally important; according to Karmida et al. (2024), mispronunciation reduces the student’s level of oral competence and hence affects their confidence. Therefore, as illustrated by Le (2024), a lack of knowledge or confidence in one's linguistic ability causes emotional distress because insufficient vocabulary and inaccurate pronunciation create intense anxiety in academic presentations.
2.1.4. Experiential Barriers 
The intensity of PSA varies depending on the specific stage of the assignment, the academic level of a student, and institutional curriculum design. Viwattanabunchong (2017) described PSA in four separate stages of task performance: pre-preparation, preparation, pre-performance, and performance. Whereas research shows that anxiety persists through all four stages, it peaks at the performance stage. However, the intensity of anxiety that arises at this final stage depends heavily on the field of study of the student and their educational level. To be specific, English majors report significantly lower performance anxiety than non-majors, owing to a curriculum designed in such a way that there is regular oral production practice and continuous formative instructions (Boonchuayrod, 2025). Additionally, the degree of education is an important factor when determining the intensity of PSA. Undergraduates and students in master’s programs have twice as much anxiety as doctoral students (Lintner & Belovecov, 2024).
2.2. Research Gap
Despite a large number of previous studies focusing on PSA in a global context (e.g., Thailand, South Korea, Brunei, Saudi Arabia, Indonesia, Ecuador, the Czech Republic, the Philippines, and Pakistan), there is still a gap in the existing literature. Specifically, there has been a lack of empirical research investigating the combined effects of environmental, psychological, linguistic and experiential barriers on PSA of English major undergraduates in Vietnam higher education context. 
2.3. Rationale for Conducting the Research at HUFLIT 
An investigation into the PSA of English major undergraduates at HUFLIT is justified by the following institutional and instructional considerations: 
2.3.1. Pedagogical Optimization and Curricular Refinement
Frequent oral practice often serves as an effective remedy to alleviate PSA, yet the emphasis on stringent evaluation and competition might create a paradoxical pedagogical situation wherein practice, by increasing stress levels, could exacerbate PSA rather than alleviate it. The rationale behind this issue is: If practice causes a considerable amount of anxiety in the classroom, the educational interventions currently in use may be less effective in achieving the desired impact on performance outcomes. Research findings have indicated that the alleviation of PSA needs instructional methods that can create a comfortable, student-centered environment, and consequently, identifying the particular aspects of environmental, psychological, and linguistic and experience based that lead to the emergence of PSA among HUFLIT English major undergraduates will permit us to propose and to implement appropriate pedagogical interventions for mitigating such negative affect. In addition, the research outcomes will provide empirical evidence for effective evaluation and modification of the present speaking curricula. 
2.3.2. Alignment with Academic Standards and Professional Expectations 
HUFLIT is a higher education institution specializing in training students in foreign languages and international communication. Its mission involves the development of highly proficient linguistic graduates to prepare them for direct entry into the global labor market. This challenging goal has resulted in a competitive, high-stakes learning environment that can potentially induce significant distress among undergraduates. In such an environment, PSA is viewed as a substantial hindrance to the successful academic performance and later employability of the graduates. Hence, considering the training objectives of the institution for future international communicators, PSA represents a challenge for its fulfillment and also a pedagogical impediment for effective teaching.
3. Methodology
This section will describe the methods of study that were applied to reveal the factors contributing to PSA amongst the English major undergraduates of HUFLIT. It gives comprehensive information about the research design, participants, sampling strategy, tools used to gather data and methods of analyzing data.
3.1. Research Design
	A mixed-method cross-sectional design was adopted in this research. The combination of different methodologies allowed not only to broaden but also to deepen the obtained data. In particular, a convergent parallel design was applied, whereby quantitative and qualitative data were collected at the same time, analyzed separately and then merged at the interpretation stage.
3.2. Population and Sample
	The targeted population for this study included undergraduate students majoring in English at HUFLIT who either currently took or had finished attending the public speaking class. The following dual-sampling design was employed to select participants for the research:
3.2.1. Quantitative Component: 
	A convenience sampling technique was used to recruit 133 undergraduate students who would take part in completing the main survey.
3.2.2. Qualitative Component: 
	A purposeful sampling technique was used to choose a particular subset of 15 highly-anxious students out of all participants recruited for conducting qualitative semi-structured interviews.
3.3. Data Collection Instruments
	Data collection involved two tools that were developed to satisfy mixed-method research requirements:
3.3.1. Online Survey: 
	The questionnaire, based on a Likert scale consisting of 5-point items, aimed at gathering data about the broadness of information belonging to the obstacles contributing to PSA: environmental, psychological, linguistic, and experiential barriers.
3.3.2. Semi-structured Interviews: 
	In order to find appropriate participants for the second component of the study, the Personal Report of Public Speaking Anxiety (PRPSA) was conducted among all selected participants. Subsequently, fifteen students with the highest scores on the PRPSA test were interviewed. The interviews used open-ended questions that would enable participants to reflect upon their experiences and identify internal barriers.
3.4. Data Collection Procedure
	All the processes involved in the data collection were carried out systematically over six weeks in January and February 2026 as follows:
3.4.1. Ethics and Consent: 
	Ethical approval was granted, and informed consent was digitally gathered from all 133 participants before collecting the required data. Participants’ rights, privacy, and the objective of the study were clearly informed.
3.4.2.Survey Distribution: 
	The survey on determinants of PSA and PRPSA was conducted simultaneously using  Google Forms.
3.4.3. Interview Execution: 
	After 15 participants with the highest scores in PRPSA had been recognized, they were interviewed utilizing the semi-structured interview format. Each of these interviews took about 20 to 30 minutes to complete. All interviews were recorded after obtaining verbal consent from each participant.
3.5. Data Analysis
	Both quantitative and qualitative data analyses were carried out separately before being triangulated and merged into one analysis.
3.5.1. Quantitative Analysis: 
Descriptive analysis was performed on the data obtained through the Likert scale survey to measure the average scores of survey items and standard deviation values.
3.5.2. Qualitative Analysis: 
	The interview transcripts were analyzed using thematic analysis established by Braun and Clarke (2006). This involved the coding process for generating themes related to identifying environmental, psychological, linguistic, and experiential barriers contributing to PSA based on participants’ personal perceptions and experience.
3.5.3. Integration: 
	As a result of adopting the convergent parallel design in this study, the descriptive statistics results and themes from the qualitative data were compared in order to identify the convergence or divergence between the two data sources related to the research question.
3.6. Expected Outcomes and Limitations
	The first and foremost expected outcome is the identification of environmental, psychological, linguistic, and experiential barriers that contribute to PSA among HUFLIT English major undergraduates and provide insights for pedagogical interventions. Nonetheless, certain limitations must be admitted in regard to this research methodology. First, the use of surveys and interviews may lead to methodological limitations in the research, because of respondent self-reporting bias, in which participants may over- or under-report their degree of anxiety, based on social norms or personal subjective memory. Second, the generalizability of the findings to English majors at other universities is potentially limited, due to the nature of the sample drawn from one site (HUFLIT).
4. Results
	A convergent parallel mixed-methods design was utilized to integrate the quantitative and qualitative datasets. This triangulation facilitates a comprehensive, holistic understanding of the primary determinants contributing to PSA among English major undergraduates at HUFLIT. 
4.1 Environmental Barriers 
	As illustrated in Table 4.1, environmental factors emerged as the most significant barrier, yielding the highest overall mean score among all the analyzed categories (overall mean=3.75). The factors with the greatest impact on students’ performance include the apprehension toward unfamiliar topics alongside time pressure (mean=3.85), closely followed by presentations in front of a large audience (mean=3.80). Correspondingly, interviewees noted that public speaking in front of a big crowd deepens the feeling of isolation and vulnerability, while heightening a sense that the audience is uninterested. Moreover, strict time pressure intensifies students’ anxiety levels. 

Table 4.1
Environmental Determinants Contributing to PSA
	Items
	N
	 Mean
	Std
Deviation
	Min
	Max

	Large audiences increase my speaking anxiety.
	133
	3.796992
	1.172665
	1
	5

	Strict lecturer evaluation heightens my nervousness.
	133
	3.676692
	1.11157
	1
	5

	Peer pressure or comparison with classmates affects me.
	133
	3.669173
	1.112748
	1
	5

	Unfamiliar topics or time limits make me anxious.
	133
	3.849624
	1.048059
	1
	5

	Overall mean:
	
	3.74812
	
	
	



4.2. Psychological Barriers: 
Table 4.2 demonstrates that psychological barriers are the second most impactful obstacle in causing PSA (overall mean=3.67). Primarily, this result is driven by intense perfectionist tendencies within the students’ major field of study (mean=3.79), a concern highlighted during their discussion of the "Burden of the English Major Identity", where students felt a heavy institutional and professional pressure to use language perfectly.

Table 4.2
Psychological Determinants Contributing to PSA
	Items
	N
	 Mean
	Std
Deviation
	Min
	Max

	I worry about others judging or criticizing my speech.
	133
	3.736842
	1.05812
	1
	5

	I lack confidence in my ability to deliver a good speech.
	133
	3.654135
	1.08044
	1
	5

	I fear forgetting my content or making mistakes in front of an audience.
	133
	3.781955
	1.032343
	1
	5

	I avoid voluntary speaking activities due to fear.
	133
	3.406015
	1.206282
	1
	5

	I feel pressure to perform perfectly due to being an English major.
	133
	3.789474
	0.992797
	1
	5

	Overall mean:
	
	3.673684
	
	
	



4.3. Linguistic Barriers: 
	As indicated in the quantitative data in Table 4.3, linguistic barriers were found to be a major problem for students. The mean score for the overall category is 3.64, which indicates a high level of anxiety in their competence in the target language. The greatest obstacle in the category for PSA was limited vocabulary, with a mean score of 3.80, closely followed by concerns about accurate grammar, with a mean score of 3.68. Supporting the quantitative results, qualitative interviews revealed how the fear of grammatical errors and the possibility of being misunderstood put non-native English major presenters in a state of cognitive self-monitoring. The constant evaluation of the grammatical structure of each utterance overloads their cognitive capacity, so that they have to prioritize the correctness of the syntax over the natural flow of communication.

Table 4.3
Linguistic Determinants Contributing to PSA
	Items
	N
	 Mean
	Std
Deviation
	Min
	Max

	My limited vocabulary causes anxiety during speeches
	133
	3.796992
	1.099307
	1
	5

	I struggle with pronunciation/fluency in English  presentations.
	133
	3.413534
	1.194227
	1
	5

	Grammar errors make me nervous when speaking publicly.
	133
	3.684211
	1.032564
	1
	5

	I feel my English skills are not sufficient for academic presentations.
	133
	3.676692
	1.171304
	1
	5

	Overall mean:
	
	3.642857
	
	
	



4.4. Experiential Barriers: 
Experiential barriers had one of the lowest overall mean scores in the quantitative sections (mean = 3.45), and the range of responses is shown in Table 4.4. The highest mean in the category is lack of practice (mean=3.75). Even though previous negative experiences scored lower (mean = 3.25). While past negative experiences had a lower average score of 3.25, qualitative findings indicate that these experiences still deeply affect undergraduate students’ PSA. These experiences can create a negative internal dialogue that leads students to self-handicap and to actively work against their academic success. Besides this negative internal dialogue, participants noted that avoidance of speaking opportunities, often due to past negative experiences, leads directly to a lack of practice. Thus, students don’t get the systematic desensitization that’s necessary to lower their anxiety, and they also miss out on opportunities to reframe their prior negative experiences more positively. Another way students try to overcome their fear of forgetting their content is through rote memorization. This coping strategy is ineffective because the fixed, linear nature of memorized text means that forgetting a single transitional word can cause the organization of the entire presentation to collapse.

Table 4.4
Experiential Determinants Contributing to PSA
	Items
	N
	 Mean
	Std
Deviation
	Min
	Max

	Lack of practice opportunities contributes to my anxiety.
	133
	3.75188
	1.03284
	1
	5

	Negative past feedback from lecturers/peers affects my speaking confidence.
	133
	3.24812
	1.227254
	1
	5

	Previous bad experiences (e.g., embarrassment) linger.
	133
	3.315789
	1.1894
	1
	5

	Insufficient feedback/training worsens my anxiety.
	133
	3.466165
	1.062793
	1
	5

	Overall mean:
	
	3.445489
	
	
	




	5. Discussion
	The primary objective of this research was to investigate the environmental, psychological, linguistic, and experiential barriers contributing to PSA among English major undergraduates at HUFLIT. The integration of the quantitative and qualitative analyses reveals that these four types of barriers are not separate but interconnected to form a loop of anxiety. The environmental factors have the strongest impact on students’ PSA, followed by psychological and linguistic barriers, while experiential factors show the lowest anxiety levels, but cause long-term avoidance of public speaking practice.
5.1. Environmental Barriers: Unfamiliar Topics, Time Pressure, and Audience Scale 
	Among various determinants, environmental barriers recorded the highest mean score for PSA among HUFLIT English major undergraduates (overall mean = 3.75), with particular contributions from unfamiliar topics, strict time pressure (mean = 3.85) and audience scale (mean = 3.80). These results partially align with the studies of Valdivieso Quinaluisa (2024) and Monib (2025), who noted that external pressure, such as being ridiculed or criticized by other people, creates an unfriendly and threatening environment for students to perform ineffectively. However, this research extends beyond these foundational works because it shifts the main concentration of environmental anxiety. Although previous literature tends to focus on the effects of the environmental pressure of comparing oneself to peers and being judged by teachers, HUFLIT undergraduates found that the situational limitations of the testing environment, such as a large audience and strict time pressure, created a strong feeling of isolation. This implies that the situation - performing in front of many people under strict time pressure - has a more noticeable influence on the occurrence of PSA than peer comparisons.
5.2. Psychological Barriers: “The Burden of the English Major Identity”
	Psychological barriers emerged as the second-most influential factor contributing to PSA (overall mean = 3.67).  This is consistent with earlier studies conducted by Le (2024) and Qayyum et al. (2024) that point out low self-confidence levels and cognitive fears as the main causes for speech anxiety. The results obtained from this study reinforce their theory, particularly regarding the fear of forgetting content or making mistakes (mean = 3.78). Crucially, our results add a new perspective to this psychological aspect in terms of  “The Burden of the English Major Identity” (mean = 3.79). Unlike general language learners, HUFLIT English majors face intense, internalized pressure for perfectionism rooted in their chosen specialization. The result from this study directly contradicts the theory of Alamer & Almulhim (2021), which proposes that competence and relatedness mitigate specific forms of anxiety. For the students in the study, public speaking is closely connected to their academic and professional identity, transforming normal presentations into high-stakes evaluations. This intense pressure leads to cognitive anxiety and fear of evaluation.
5.3. Linguistic Barriers: The Cognitive Self-Monitoring State
	Linguistic barriers are major contributors to students’ PSA, with an overall mean of 3.64. The main concerns were vocabulary limitations (mean = 3.80) and the fear of grammatical inaccuracy (mean = 3.68). The findings of this study support the theories advanced by Qayyum et al. (2024) and Viwattanabunchong (2017) that language competence is essential in developing speaking confidence. Moreover, the qualitative integration provides a profound insight into the psychological aspect of the theory about grammar discussed by Monib (2025), who states that overemphasizing grammar impedes fluency. Empirical evidence of this issue can be found in the current study in the form of the cognitive self-monitoring state. Under the fear of being misunderstood or negatively evaluated, presenters become locked in an ongoing process of real-time editing to ensure syntactic accuracy. Consequently, this intense cognitive load and psychological strain result in anxiety actions like hand shaking and trembling of the voice.
5.4. Experiential Barriers: The Avoidance of Public Speaking Practice and Rote Memorization
Experiential barriers got the lowest overall quantitative average score (mean=3.45). This finding supports Boonchuayrod’s (2025) argument that English majors have less performance anxiety than non-majors due to an immersive curriculum that includes a lot of presentations. However, qualitative data deeply undermine the assumption that low frequency or low quantitative scores imply a low psychological impact. For instance, although a lack of practice opportunities scored relatively high within this category (mean = 3.75), negative past feedback scored the lowest numerically (mean = 3.25), yet it serves as a powerful psychological trigger. Rather than fading over time, these negative past experiences form destructive internal dialogues that result in "self-handicapping," which ultimately drives students to avoid practice. By avoiding voluntary speaking opportunities, students prevent themselves from gaining the practice needed to reframe those negative memories into positive experiences. Students tend to rely on rote memorization to avoid the anxiety of repeating past failures. In theory, this coping strategy is precarious; the loss of one connecting word can bring down the entire edifice of a presentation, ultimately resulting in a poor performance.
5.5. The Loop of Public Speaking Anxiety
This paper provides comprehensive insights into PSA, demonstrating how four types of determinants are interrelated. First, language insecurity is the starting point of this process, where the need to be grammatically perfect, syntactically controlled, and to use a limited vocabulary creates a strong fear of being evaluated negatively. This fear of negative evaluation psychologically is intensified by the environmental factors, such as large audience size, high institutional expectations and time pressure. All these determinants together lead to a high level of performance stress, which makes students adopt ineffective coping strategies such as avoiding public speaking practice and using rote memorization. These strategies do not bring relief or improve linguistic competence, but they actually make the original language anxiety worse, and keep the loop going.
[bookmark: _GoBack]6. Conclusion 
	Employing a convergent parallel design to examine the key determinants of PSA of HUFLIT English major undergraduate students, the results of this study confirm that PSA is caused by a network of interconnected environmental, psychological, linguistic, and experiential obstacles. Specifically, environmental barriers were found to be the most severe constraint (overall mean=3.75), mainly due to limited time to present unfamiliar topics, and the feeling of isolation when speaking in front of a large crowd. Closely following this, psychological barriers ranked second (overall mean=3.67), because of students’ burden of being an English major, who had to speak without making mistakes, in addition to the fear of being evaluated. Similarly, linguistic barriers (overall mean=3.64) rooted in insufficient vocabulary and grammar fear, which led to an intense state of self-monitoring in which students over-edit their sentences during performance, thus losing focus on effective communication. On the other hand, experiential barriers had the lowest mean score (overall mean=3.45). Past negative learning experiences and feedback, along with the psychological and linguistic demands for perfect delivery in front of an audience, form an invisible barrier that compels students away from practicing public speaking, which leads to insufficient preparation, thus greatly triggering PSA.
Recommendations
	Based on the findings of this study, the following pedagogical and institutional recommendations are proposed to mitigate PSA among students.
For Educators
· Scaffold Presentation Difficulty: Students should be allowed to choose familiar topics for their initial major presentations. This scaffolding will enable students to build confidence and develop time management skills before engaging with more complex subject matters.
· Foster collaborative Interaction: To mitigate the sense of isolation experienced by the presenter, interactive components such as structured question and answer sessions should be incorporated in lesson planning. This design shifts frightening one-way presentations into collaborative conversations. 
· Reorient Evaluation Rubrics: Communicative competence and presentation efficacy should be prioritized over grammatical accuracy in assessment criteria. By allowing students to speak without disciplinary measures for minor mistakes, the real-time grammar self-correction process will be broken.  This will allow for a more natural delivery.
· Discourage Rote Memorization: Instructors should avoid requiring students to deliver perfect content that is based on memorization during their presentations. Instead, build confidence in their speaking and give them practical tools to present well through a short outline using improvised practice.
For the University:
· Establish Low-Anxiety Practice Environment: Universities should create non-threatening conditions for students to practice public speaking without being graded, through review sessions, English speaking clubs, or debating contests, where students can accumulate positive experience in making presentations and alleviate anxiety
· Build Positive Communicator Identity: Provide institutional orientation or counseling programs so that the burden of linguistic perfection expected from non-native English major students can be eliminated. Students should realize that making errors is inevitable in language learning.
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Appendix
Links to access data collection instruments and datasets
1. Quantitative survey (statements) : 
https://docs.google.com/document/d/1TFabSWxGaboPr_JMATcK4kSf1KieKb74/edit?usp=sharing&ouid=106944625484452431759&rtpof=true&sd=true
2. Quantitative survey (responses) :
https://docs.google.com/spreadsheets/d/14GUvC8PSskI5Jlty8qYP6HJ9ntk9MyFD/edit?usp=sharing&ouid=106944625484452431759&rtpof=true&sd=true
3. Qualitative semi-structured interview questions:
https://docs.google.com/document/d/1_rIrX_U4rSd-ChoQtHEjToKRu95hZzdC/edit?usp=sharing&ouid=106944625484452431759&rtpof=true&sd=true
4. Qualitative semi-structured interview (responses):
https://docs.google.com/spreadsheets/d/144MSojPKwBVn5YmEIIceMCujnI_Qxmsh/edit?usp=sharing&ouid=106944625484452431759&rtpof=true&sd=true
5. The Personal Report of Public Speaking Anxiety (PRPSA)-Introversion Scale (statements):
https://docs.google.com/document/d/1drwqnVco5qZ3BTDHHI0Fnob_LUnpQ1Ev/edit?usp=sharing&ouid=106944625484452431759&rtpof=true&sd=true
6. The Personal Report of Public Speaking Anxiety (PRPSA)-Introversion Scale (responses):
https://docs.google.com/spreadsheets/d/19xrru1cKjMLD6BZhKrK2h3Znjz6_49PP/edit?usp=sharing&ouid=106944625484452431759&rtpof=true&sd=true
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