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Abstract
The ability to construct well-supported arguments, address counterarguments, and provide effective refutations is essential in an argumentative essay. Despite increasing access to digital writing support tools, many English-majored students still struggle to produce well-developed argumentative essays. However, there is limited research on how students use ChatGPT to support argumentative writing and how they perceive its effectiveness. This study, therefore, investigates how 10 intermediate-level English majors use ChatGPT to support their argumentative writing through a qualitative design. The qualitative data revealed both positive and negative perspectives. On the one hand, ChatGPT was reported to play a supportive role in helping students strengthen their arguments by offering various argument options with relevant supporting details and evidence when prompted and reprompted correctly, and develop evaluative judgment to assess the effectiveness of the response and research skills to confirm the knowledge. It also supported students during the feedback stage by providing suggestions on language use and explanations of failures related to idea development, cohesion, and coherence in their writing. On the other hand, some students expressed concerns that without a clear understanding of ethical use and underlying cognitive processes, they may become overly reliant on the AI tool. Others reported limited prompting literacy and highlighted the need to develop this strategy to obtain more meaningful responses in a shorter time. These findings suggest that while AI tools can be helpful in improving argumentative writing, students still need guidance and should use them carefully to continue developing their own thinking and writing skills independently.
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1. Introduction
Argumentative writing is a central skill in English as a Foreign Language (EFL) academic contexts because it requires not only language accuracy but also higher‑order abilities such as idea generation, logical reasoning, supporting claims with appropriate evidence, and engaging with counterarguments effectively (Song & Song, 2023). Research on academic writing has shown that EFL students often face difficulty with not only these aspects, but also other linguistic problems such as grammar, vocabulary, and organization (Sarıça & Gençoğlu, 2025). These can affect the quality of argumentative essays and lead to students’ writing anxiety and low confidence (Song & Song, 2023). Oh and Hsieh (2025) also found that students’ argumentative essays often contain vague thesis statements, underdeveloped arguments, insufficient evidence, weak transitions, unclear counterarguments, and grammatical inaccuracies. Given the challenges of argumentative writing and its crucial role in academic achievement, finding effective ways to support EFL learners in developing this essay genre is important in writing instruction.
The rapid growth of artificial intelligence (AI) has provided opportunities for language learning. Among these, ChatGPT has attracted increasing attention because of its ability to generate text, provide instant feedback, rephrase ideas, and support students in improving their writing (Song & Song, 2023). Research suggests that when integrated into learning activities, ChatGPT can positively contribute to students’ writing development, organization, and confidence in their writing abilities (Faiz et al., 2023). These features show that ChatGPT can support learners not only with language use but also with organizing and developing ideas in argumentative writing.
Despite these aforementioned benefits, there are still some challenges when using ChatGPT as a supporting tool for writing. Some studies suggest that AI tools may help students improve grammar and vocabulary, but these improvements are often limited to the surface level. Students may not engage deeply with critical thinking or argumentative reasoning, especially when instructional support is limited (Mai, 2026). Another concern is that students may rely too heavily on AI-generated suggestions without carefully evaluating the content. This can reduce learner autonomy and limit the development of original ideas (Sarıça & Gençoğlu, 2025). In addition, effective use of ChatGPT requires prompting literacy. Students need to write clear prompts, evaluate AI responses, and revise their queries when necessary. However, many learners have not yet fully developed these skills.
Although research on AI-assisted writing has grown rapidly, most of the existing literature has focused on writing outcomes, language accuracy, or general attitudes toward AI use. There is limited qualitative research on EFL students' perceptions of the usefulness and concerns of using ChatGPT for argumentative writing, especially in the Vietnamese higher education context. To address this gap, the present study investigates how intermediate-level English-major students perceive the benefits and challenges of using ChatGPT to support the writing of argumentative essays, based on participants' authentic practices and experiences. The findings are expected to contribute to EFL writing pedagogy by identifying both the advantages and potential difficulties of ChatGPT-supported argumentative writing. To fulfill this objective, the study seeks to answer the following research question: How do EFL students perceive ChatGPT's role in supporting argumentative essay writing?
2. Literature Review
2.1. Argumentative writing and its aspects
2.1.1. Argumentative writing
[bookmark: _GoBack]Argumentative writing is an important academic skill in higher education. It helps students not only demonstrate their language proficiency but also develop critical thinking, reasoning, and academic literacy (Ekalia et al., 2025). Ho et al. (2024) state that writing argumentative essays is demanding for EFL students because it requires language knowledge, idea generation, organization, grammar, vocabulary, mechanics, and writing style.  Writers are also expected to consider and respond to opposing viewpoints in order to build a convincing argument (Walková & Bradfrod, 2022). For EFL students, this type of writing can be particularly challenging because they must manage both language use and argument development at the same time (Ekalia et al., 2025). As Ho et al. (2024) note, effective argumentative writing involves making a clear claim, providing supporting evidence, and addressing counterarguments to persuade readers.
2.1.2. Aspects of argumentative writing
One important aspect of argumentative writing is the development of a clear and arguable claim. The claim represents the writer’s position on an issue and guides the overall direction of the essay. Effective argumentative writing requires students to address opposing viewpoints and provide rebuttals. According to Oh and Hsieh (2025), argumentative essays require students to present a clear thesis, develop supporting arguments, consider opposing views, and provide rebuttals. Similarly, Tai et al. (2025) and Darmawansah et al. (2025) highlight the importance of counterarguments and rebuttals in constructing strong arguments.
Another key aspect of argumentative writing is the use of evidence and reasoning. Effective arguments are supported by relevant facts, examples, and explanations rather than personal opinions alone. Evidence helps support the writer’s claim, while reasoning explains how the evidence relates to the argument. Wang et al. (2024) note that strong arguments include elements such as claims, evidence, reasoning, and rebuttals. Besides, argumentative writing also requires critical thinking. Students need to analyze information, evaluate evidence, compare different viewpoints, and draw reasoned conclusions. As Suh et al. (2025) and Chen et al. (2025) suggest, argumentative writing and critical thinking are closely connected because students must examine information carefully and justify their positions with logical support.
Organization and coherence are also essential in argumentative writing. Ideas should be presented in a logical order and connected clearly throughout the essay. A typical argumentative essay includes an introduction that presents the issue and thesis statement, body paragraphs that develop arguments with evidence and reasoning, and a conclusion that emphasizes the writer’s position. Tai et al. (2025) note that effective argumentation depends on both clear structure and appropriate language features, such as transitions and conclusion markers. These elements help readers follow and understand the argument more easily.
2. ChatGPT in supporting argumentative writing
Research suggests that EFL students use ChatGPT for brainstorming, organizing ideas, drafting, and revising their essays (Ho et al., 2024). Many students perceive ChatGPT as a helpful resource because it provides quick access to information, expands vocabulary, and assists with essay organization (Esmaeil et al., 2023; Annamalai et al., 2025). These features may help learners overcome difficulties in generating and developing arguments.
In argumentative writing, ChatGPT can also support the development of essay structure, counterarguments, and feedback. Studies have shown that students use ChatGPT to create outlines, organize arguments, and improve the coherence of their essays (Pratama et al., 2025). In addition, ChatGPT can provide immediate feedback on issues such as thesis statements, argument development, evidence use, cohesion, and language accuracy (Oh & Hsieh, 2025; Wang et al., 2024). Some research further suggests that ChatGPT may encourage students to consider alternative perspectives and develop stronger counterarguments, particularly when they interact with the tool through discussion-based or role-playing prompts (Ma et al., 2025). When used as a collaborative partner rather than a replacement for writing, ChatGPT may also promote reflection and critical thinking (Suh et al., 2025).
Despite these benefits, concerns have been raised about the use of ChatGPT in argumentative writing. Mai (2026) suggests that excessive reliance on AI-generated content may reduce students’ critical engagement and lead to formulaic writing. In addition, ChatGPT may provide inaccurate, incomplete, or overly general responses, requiring students to verify information carefully (Chen et al., 2025). Researchers have also highlighted issues related to plagiarism, academic integrity, and the development of students’ own rhetorical voice (Esmaeil et al., 2023). These findings suggest that the effectiveness of ChatGPT depends largely on how critically and responsibly students use the tool.
Although previous studies have reported students’ perceptions of ChatGPT in argumentative writing, existing research has primarily focused on the perceived benefits and challenges of the tool. For example, Esmaeil et al. (2023) found that students viewed ChatGPT as useful for idea generation, guidance, and writing support, while also expressing concerns about dependency, plagiarism, and reduced critical thinking. There is still relatively limited research about how EFL students actually use the tool while writing. To be more specific, it is unclear how students use ChatGPT to develop arguments, evaluate its responses, revise their essays, and check the accuracy of information. In addition, issues such as prompting skills, critical evaluation of AI-generated content, and the possibility of over-reliance have not been fully examined. Therefore, this study explores how intermediate-level EFL students use ChatGPT to support their argumentative essay writing and how they perceive its role in the writing process.
3. Methodology
3.1. Settings and participants
This study was conducted in an EFL context at a university, focusing on intermediate-level English majors. The participants were ten students, purposively selected based on their enrollment in a writing-intensive course and their experience with argumentative essay writing. All participants had similar English proficiency levels (CEFR B1–B2) to ensure consistency in their engagement with the ChatGPT tool. 
3.2. Data collection
Data were collected using a qualitative method to capture the participants’ experiences and perceptions (Ellis & Hart, 2023). Semi-structured interviews were conducted to explore participants’ perceptions of ChatGPT’s usefulness, the challenges they encountered, and their reflections on the tool’s role in supporting their argumentative writing (Karatsareas, 2022).
3.3. Data analysis
All collected data, including interview transcripts, were analyzed using thematic analysis. The analysis focused on identifying patterns related to how students used ChatGPT to generate ideas, organize arguments, and incorporate counterarguments and evidence. The data were analyzed using thematic analysis. Interview recordings were first transcribed with the support of TurboScribe transcription software, and the transcripts were then checked with the original audio recordings to ensure accuracy. 
The researchers generated initial codes, and grouped similar codes into major themes related to students’ use of ChatGPT, such as idea generation, argument development, feedback use, prompting strategies, and concerns about over-reliance. To ensure the trustworthiness of the findings, both authors reviewed the coding and discussed any differences until they reached agreement (Cole, 2024). An expert in translation also reviewed the translated scripts. In addition, member checking was conducted to ensure the accuracy of the translations (Sahakyan, 2023).
 						 4. Results
The interview data showed that students had both positive and cautious perceptions toward using ChatGPT in argumentative essay writing. Overall, they did not see ChatGPT as a replacement for their own thinking. Instead, they viewed it as a helpful tool that supported different stages of writing, especially idea generation, developing arguments, revising, and improving language. Students also recognized some challenges, such as incorrect information, the risk of over-reliance, ethical concerns, and difficulties in writing effective prompts.
4.1. Strengthening arguments with ideas and evidence
Many participants reported that ChatGPT was particularly useful during the planning stage of argumentative writing. Students often described having difficulty generating ideas, especially when they were unfamiliar with the topic or could only think of one side of an issue. In these situations, ChatGPT helped them explore different perspectives, generate supporting details, and develop more balanced arguments.
Several students explained that ChatGPT provided multiple viewpoints rather than a single answer, allowing them to compare ideas before deciding which ones to include in their essays.
“It doesn’t just give one answer, but multiple possible angles, so I can compare and choose the ones that fit my thinking” (P1).
Similarly, P3 explained that ChatGPT helped expand ideas when initial arguments were limited.
“Sometimes I only have one or two simple ideas, and I feel that they are not strong or diverse enough to develop into a full essay. So I use ChatGPT to generate more ideas or suggest different perspectives” (P3).
These comments suggest that students viewed ChatGPT as a brainstorming tool that broadened their thinking and helped them develop stronger arguments.
Another benefit frequently mentioned by participants was ChatGPT’s ability to provide counterarguments. Students noted that argumentative writing requires considering different viewpoints, but they often focused only on their own position. ChatGPT helped address this issue by presenting alternative perspectives.
“It often provides both sides of an argument, including possible counterarguments, which helps me think more critically and avoid having a one-sided essay” (P3).
For some students, ChatGPT also reduced the pressure of getting started. Instead of facing a blank page, they could use AI-generated suggestions as a starting point for developing their own ideas.
“If I don’t know how to start my essay or if I feel that my ideas are too limited, I ask ChatGPT to generate some initial ideas or give simple examples. This helps me reduce the pressure of starting” (P5).
Likewise, P9 highlighted the efficiency of receiving multiple ideas at once.
“It can provide multiple ideas at once, which saves time and helps me compare different options before choosing the most suitable ones” (P9).
Despite these benefits, participants emphasized that they did not simply copy ChatGPT’s responses. Instead, they selected, modified, and combined AI-generated ideas with their own thinking.
“I usually don’t take all the ideas from ChatGPT directly. Instead, I read through them and choose the ones that I think are relevant or suitable for my essay. Sometimes, I also combine its ideas with my own to create better arguments” (P6).
4.2. Developing evaluation through information verification
Although participants found ChatGPT useful, many emphasized that its responses should not be accepted without careful evaluation. Students were aware that ChatGPT could sometimes provide inaccurate, incomplete, or overly general information. As a result, they described a process of assessing AI-generated suggestions before deciding whether to use them in their essays.
Several participants explained that they did not simply copy ChatGPT’s responses but actively evaluated their relevance and quality. For example, P1 stated:
“I don’t just copy its ideas. I usually read them, evaluate them, and then decide which ones are relevant to my argument” (P1).
A similar view was expressed by P10:
“I also try to evaluate its suggestions instead of accepting them automatically” (P10).
These responses suggest that students maintained control over the writing process and treated ChatGPT as a source of suggestions rather than a source of final answers. Before incorporating AI-generated content into their essays, they considered whether the information was relevant, logical, and appropriate for their arguments.
Many reported that checking evidence, examples, and factual claims through other sources before using them in their writing is essential.
As P1 explained:
“I don’t fully trust ChatGPT, especially when it provides evidence or examples. Sometimes the information is not accurate, so I always check external sources like Google or news websites” (P1).
Similarly, P3 noted:
“For important ideas, critical thinking, or evidence, I still prefer to use my own thinking or search for information from reliable sources like Google or academic websites” (P3).
These comments indicate that participants were aware of the limitations of AI-generated information and recognized the importance of using reliable sources. Rather than treating ChatGPT as an authority, they used it as a starting point and then verified important information independently.
Interestingly, some students felt that this process encouraged them to become more critical when working with information. Because they knew that ChatGPT could make mistakes, they became more cautious when selecting evidence and supporting details for their arguments. In this sense, ChatGPT not only supported writing but also encouraged students to evaluate, question, and verify information more carefully.
Overall, participants reported that using ChatGPT involved more than simply receiving information. It required them to evaluate the quality of AI-generated responses, decide which suggestions were useful, and verify information through external sources before incorporating it into their writing.
4.3. Supporting revision through feedback and language improvement
Another benefit mentioned by participants was the use of ChatGPT during the revision stage. Many students reported using the tool after completing a first draft to receive feedback on grammar, vocabulary, sentence structure, academic tone, coherence, and overall essay organization. For several participants, this was one of the most valuable ways ChatGPT supported their writing.
Some students explained that the quality of feedback improved when they provided specific criteria. For example, P2 shared:
“After I finish writing my essay, I usually input my writing together with the rubric or scoring criteria, and I ask ChatGPT to evaluate my essay based on those criteria” (P2).
Similarly, P7 described assigning ChatGPT a specific role when requesting feedback:
“I assign ChatGPT a role, such as an IELTS examiner or a lecturer, and include specific criteria like coherence, vocabulary, grammar, and task response. When I do this, the feedback becomes much more detailed, structured, and relevant to my needs” (P7).
These comments suggest that students used ChatGPT not only to identify problems in their writing but also to obtain more targeted feedback that aligned with assessment expectations.
Participants particularly valued feedback related to language use. Several students reported that ChatGPT helped them identify grammar and sentence structure errors that they often overlooked when revising independently.
As P4 explained:
“After I finish writing my essay, I use ChatGPT to check grammar, spelling, and sentence structure. It helps me identify many small mistakes that I cannot notice by myself” (P4).
In addition to correcting errors, ChatGPT also helped students improve the academic quality of their writing. P6 noted:
“Sometimes my writing is too informal, and ChatGPT suggests more formal expressions that are more suitable for academic writing or IELTS essays” (P6).
Likewise, P4 highlighted the role of ChatGPT in vocabulary improvement:
“One of my biggest problems in writing is repetition. I often use the same words again and again without realizing it. ChatGPT helps me replace those words with synonyms and suggests more varied expressions” (P4).
These responses indicate that students viewed ChatGPT as a useful tool for improving language accuracy, vocabulary variety, and academic style.
Beyond language correction, several participants felt that ChatGPT helped them better understand their weaknesses as writers. Rather than simply providing corrections, the tool sometimes encouraged reflection on recurring problems.
For example, P1 stated:
“One important experience I had is that ChatGPT helps me become more aware of my weaknesses. For example, I realized that I often write unclear topic sentences or repeat the same vocabulary” (P1).
Similarly, P5 appreciated the explanations provided by the tool:
“One thing I find particularly useful is that ChatGPT not only corrects the mistakes but also explains why they are wrong. This helps me understand my errors more deeply and avoid repeating them in future writing” (P5).
These comments suggest that students valued feedback that supported learning rather than simple error correction.
Participants also reported using ChatGPT to improve idea development, cohesion, and essay organization. According to P10:
“ChatGPT helps me understand how to structure an argumentative essay more clearly. For example, it shows me how to write a clearer introduction, how to develop body paragraphs with better topic sentences and supporting ideas, and how to write a more effective conclusion” (P10).
Likewise, P5 explained:
“Before using ChatGPT, I sometimes confused counterarguments and rebuttals, and my ideas were not clearly structured. ChatGPT helps me by suggesting supporting ideas, giving examples, and showing different ways to present arguments more effectively” (P5).
These responses indicate that ChatGPT supported not only linguistic accuracy but also students’ understanding of how argumentative essays should be organized and developed.
4.4. Concerns about over-reliance, ethical use, and prompting skills
Although participants generally viewed ChatGPT positively, they also expressed concerns about its potential drawbacks. The most frequently discussed issue was over-reliance. Several students worried that depending too heavily on ChatGPT, particularly during idea generation, could reduce their ability to think independently and develop arguments on their own. Another issue frequently mentioned by participants was the need to verify information. Students recognized that although ChatGPT could generate convincing responses, the information was not always accurate. 
Some participants reflected on how their use of ChatGPT changed over time. For example, P8 explained that after frequently relying on ChatGPT for brainstorming, they became aware of their growing dependence on the tool and intentionally adjusted their writing process.
“At the beginning, I used ChatGPT quite frequently, especially in the brainstorming stage, because it was very easy to generate ideas quickly. However, after using it for some time, I realized that I was becoming too dependent on it” (P8).
As a result, P8 reported writing independently first and using ChatGPT mainly during the revision stage.
“Now, I try to write my essay by myself first, without using ChatGPT in the early stages. Only after that do I use ChatGPT, mainly in the revision stage” (P8).
Similar concerns were raised by other participants. Some believed that excessive use of ChatGPT could weaken students’ reasoning and idea-generation abilities.
“If we depend on it for everything, especially for generating ideas, we may lose the ability to think independently” (P6).
“If we rely on it too much, especially for generating ideas or writing entire essays, it can make us lazy and reduce our ability to think independently” (P10).
These comments suggest that students were aware of the need to maintain their own role in the writing process rather than allowing ChatGPT to do the thinking for them.
Another issue discussed by participants was the ethical use of ChatGPT. Students generally agreed that the tool should support learning rather than replace their own work. Many emphasized the importance of maintaining authorship and ensuring that the final essay reflected their own ideas and understanding.
For example, P5 explained that they did not use ChatGPT responses directly but instead adapted them to fit their own arguments.
“I usually read the ideas it suggests, then select or adapt the ones that fit my understanding instead of copying them directly. In this way, I feel that I can still maintain my own voice in writing” (P5).
Likewise, P8 emphasized the importance of seeing ChatGPT as a learning resource.
“I try to limit my usage and use ChatGPT more as a learning tool rather than a shortcut” (P8).
These responses indicate that participants were conscious of the ethical challenges associated with AI-assisted writing and attempted to use the tool responsibly.
A third concern involved prompting skills. Several students explained that the usefulness of ChatGPT depended heavily on the quality of the prompts they provided. Participants noted that vague prompts often produced generic responses, whereas detailed prompts resulted in more relevant and useful feedback.
As P2 explained:
“When I write a clear and detailed prompt, the feedback is very useful. But when my prompt is too general, the feedback becomes vague and not helpful. So I think prompt-writing is a very important skill” (P2).
Similarly, P7 highlighted the importance of providing context and specific instructions when seeking feedback.
“When my prompt is clear, specific, and includes context, the feedback is very useful and even quite similar to teacher feedback” (P7).
Some participants also described that they often needed to revise their prompts and ask follow-up questions to obtain more meaningful responses.
“Sometimes the feedback is too general, especially when my prompt is not clear or detailed enough. In those cases, I need to ask follow-up questions or refine my prompt to get better answers” (P5).
5. Discussion 
5.1. Strengthening arguments with ideas and evidence
A key finding of this study is that students viewed ChatGPT as a useful tool during the planning stage of argumentative writing. Many participants reported using ChatGPT when they had difficulty generating ideas, lacked background knowledge, or did not know how to begin an essay. As shown in the interview data, students emphasized ChatGPT’s ability to provide multiple perspectives, supporting details, examples, and counterarguments. Rather than accepting a single response, they often compared different suggestions and selected those that best matched their own viewpoints. This finding suggests that students used ChatGPT not simply to obtain content but to expand and develop their ideas before writing.
This is consistent with Esmaeil et al. (2023) and Ho et al. (2024), who argued that ChatGPT can support idea generation, outline preparation, and content development in argumentative writing. Similarly, Darmawansah et al. (2025) found that ChatGPT-supported argumentation helped students strengthen their arguments through reasoning, feedback, and counterarguments. The present study supports these findings and further shows how students personally experienced this support. For many participants, ChatGPT reduced the difficulty of getting started and helped them explore different sides of an issue. This is important in argumentative writing because students are expected to consider diverse perspectives before developing their own position.
5.2. Developing evaluation through information verification
Another finding of this study is that students did not accept ChatGPT’s responses immediately. Although participants generally found the tool helpful, they emphasized the importance of evaluating its suggestions before using them in their essays. Several students reported reading, comparing, selecting, adapting, or even rejecting ChatGPT-generated responses. Many also stated that they checked evidence and information using Google, news websites, or academic sources. These responses show that students were aware of the limitations of AI-generated content and tried to use the tool critically.
This result supports Chen et al. (2025)’s argument that the value of ChatGPT depends on how students interact with it. Rather than using ChatGPT passively, participants in this study engaged in a process of evaluation and verification. Interestingly, awareness of ChatGPT’s limitations appeared to make some students more cautious when selecting information. As a result, using ChatGPT may encourage students to think more carefully about the relevance and reliability of information before including it in their writing. This indiates that ChatGPT can support the development of evaluative judgment when students are aware that its responses are not always accurate.
5.3. Supporting revision through feedback and language improvement
Qualitative data also showed that students used ChatGPT most frequently during the revision stage. Participants often described using the tool after completing a first draft to receive feedback on grammar, vocabulary, sentence structure, academic tone, coherence, and essay organization. Several students also reported providing rubrics or assigning specific roles, such as IELTS examiner or lecturer, to obtain more focused feedback. These practices indicate that students actively guided the feedback process to meet their own writing needs.
This finding is in line with Oh and Hsieh (2025), who found that ChatGPT can provide immediate feedback on both language and argumentative features. Similarly, Pratama et al. (2025) reported that students viewed AI-generated feedback positively because it was accessible and responsive. Consistent with these studies, participants in the present study valued ChatGPT because it allowed them to revise repeatedly and receive feedback whenever they needed it. More importantly, students reported that ChatGPT helped them identify recurring weaknesses, understand why certain errors occurred, and improve both language use and argument development. This suggests that ChatGPT can support not only revision but also students’ awareness of their own writing strengths and weaknesses.
5.4. Concerns about over-reliance, ethical use, and prompting skills
However, students also reported several concerns about using ChatGPT. The most common concern was over-reliance. Several participants worried that frequent use of ChatGPT, particularly for idea generation, could reduce their ability to think independently. Some students even described changing their writing habits after realizing that they had become too dependent on the tool. Instead of using ChatGPT from the beginning, they started generating ideas on their own and used the tool mainly for revision.
This finding is consistent with Mai (2026), who found that excessive reliance on ChatGPT may result in formulaic writing and lower levels of critical engagement. Similarly, Esmaeil et al. (2023) reported concerns that dependence on ChatGPT could weaken students’ critical thinking skills. The findings of the present study support these concerns. At the same time, they show that some students were aware of this risk and attempted to use ChatGPT in a more balanced way. Rather than replacing their own thinking, they viewed ChatGPT as a tool that should support the writing process.
Students also emphasized the importance of writing effective prompts. Many participants explained that the quality of ChatGPT’s responses depended heavily on the quality of the prompts they provided. Detailed prompts usually resulted in more useful and relevant feedback, while vague prompts often led to general or less helpful responses.
This result supports Ma et al. (2025), who emphasized the role of carefully designed prompts in obtaining useful support for argumentative writing. The findings of the present study suggest that prompting should be viewed as an important part of AI literacy. Students need to know how to provide context, specify their needs, ask follow-up questions, and refine their prompts when necessary. Therefore, if ChatGPT is to be integrated into EFL writing instruction, teachers should provide guidance not only on how to use AI tools but also on how to interact with them effectively.
6. Conclusion
This study examined how intermediate-level EFL students used ChatGPT to support their argumentative essay writing. The findings suggest that ChatGPT can support different stages of the writing process, particularly idea generation, argument development, and revision. Participants also reported using ChatGPT to explore alternative perspectives, develop counterarguments, and improve language use. Importantly, many students described evaluating and adapting AI-generated responses rather than accepting them directly, suggesting that ChatGPT can support critical engagement when used appropriately. However, the study also highlights several concerns, including over-reliance, ethical issues, and limited prompting literacy. Students may benefit less from ChatGPT if they use it passively or depend on it to replace their own thinking. Therefore, ChatGPT should be integrated into EFL writing instruction with clear guidance on responsible use, source verification, and effective prompting. 
Although this study contributes to the understanding of students’ experiences with ChatGPT in argumentative writing, there are still some limitations. The study involved a relatively small group of students from a single educational context and relied primarily on interview data. Future research could build on these findings by examining a larger and more diverse sample of learners. In particular, experimental or longitudinal studies could investigate whether and to what extent ChatGPT use leads to measurable improvements in argumentative writing quality over time.
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