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Abstract
The rapid expansion of English as a Medium of Instruction (EMI) has highlighted the complex roles of the native language (L1) and the target language (L2) in academic learning. Pedagogical translanguaging has emerged as a strategic method to support student comprehension within these environments. This study investigated how English-major students perceived teachers’ pedagogical translanguaging practices and identified the specific practices most and least valued in EMI classrooms. The participants included fifty first-year English-majored students at a public university in Vietnam. Employing a quantitative research design, the data were collected via a structured questionnaire and analysed using descriptive statistics. The results indicated that students generally hold positive perceptions of pedagogical translanguaging across three primary dimensions: Stance, Design, and Shift. Furthermore, the three most frequently reported practices involve using Vietnamese to clarify difficult concepts, explaining complex academic content bilingually, and supporting vocabulary and grammar acquisition through both languages. These findings suggest that pedagogical translanguaging is perceived as a useful instructional approach that helps to facilitate learning in EMI contexts.
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1. Introduction
[bookmark: _Toc24489][bookmark: _Toc9978]English holds an unparalleled position in global internationalisation and has increasingly been adopted as the medium of instruction in educational settings (Liu, 2021). In recent years, English as a Medium of Instruction (EMI) at universities has been significantly growing as an educational phenomenon. It is increasingly attracting researchers' attention, particularly those in applied linguistics (Macaro, 2020). Alongside this development, for decades, foreign language teaching has been guided by the principle that teachers should use only the target language (TL) and avoid the native language (L1) unless necessary (Littlewood & Yu, 2009). Due to ongoing debates surrounding bilingual language use in EMI classrooms, a new and developing teaching and learning method called Translanguaging, especially Pedagogical Translanguaging, has emerged as a framework that reconceptualises the use of the native language (L1) in the foreign language classroom by arguing that the use of L1 alongside the target language is considered a functional language practice (Sapitri et al., 2018). 
Translanguaging has emerged as a response to EMI programs for non-native English learners, addressing challenges such as monolingual bias and the difficulties faced by learners with low English proficiency (Nguyen, 2022). According to Fang et al. (2022), Translanguaging, in both practice and pedagogy, has attracted growing interest for its recognition of the linguistic resources and cultural capital of both teachers and learners. 
A study by Zumor and Qasem (2019) conducted in an EMI environment found that the language barrier was a significant factor in student failure. This language barrier creates an immediate academic crisis for Vietnamese first-year English-majored students, who are suddenly forced to shift to a completely English-speaking environment. In practice, Iversen (2019) stated that students with low-level language proficiency often use translanguaging as a supplementary tool to understand the content of a text or lesson. This led to the emergence of translanguaging as the most intuitive and optimal problem-solving method, given its benefits. The use of translanguaging promotes students' metacognitive and critical-thinking abilities, while providing cognitive support (García & Wei, 2014). There is a significant gap in empirical and contextual research, as previous literature has focused primarily on teachers' perspectives, completely neglecting quantitative data on the perceptions of first-year English-majored students regarding the use of pedagogical translanguaging in EMI environments within a Vietnamese context. This indicates that research on students' perceptions of pedagogical translanguaging is extremely useful at this stage.
[bookmark: _Toc9209][bookmark: _Toc14014]This research explored first-year English-majored students’ perceptions of pedagogical translanguaging in an EMI context and identified the practices most and least valued by students in EMI classrooms. Other student groups (second-year to fourth-year students) were intentionally excluded from this study because first-year students face the greatest language shock during the first semester of the transition to English-language instruction at the university level. Theoretically, it not only contributed to the limited body of research on pedagogical translanguaging in teaching and learning within EMI environments but also shifted the focus from teachers to students. In practical terms, this study offers a deeper understanding of learners’ experiences of pedagogical translanguaging in the EMI context. Therefore, teachers and curriculum designers can know how students engage with translanguaging activities, thereby supporting more effective pedagogical decisions in EMI classrooms. To fulfil the purpose of the study, the paper was conducted to answer the following research questions: 
1. How do first-year English-majored students perceive teachers’ pedagogical translanguaging practices in EMI classes? 
2. Which pedagogical translanguaging practices are most and least valued by first-year English-majored students in EMI classrooms? 
2. Literature Review
[bookmark: _Toc229133244][bookmark: _Toc22854][bookmark: _Toc7566]2.1. EMI Context 
EMI has emerged as a rapidly expanding global phenomenon, with its demand spreading worldwide only over the past two decades (Romanowski, 2020). Macaro (2020) defined EMI (English Medium of Instruction) as the provision of instruction in contexts where English is not the commonly used language. Dearden (2014) suggested EMI as the implementation of using English to teach academic subjects in countries or jurisdictions where the mother tongue (L1) of most of the population is not English. In this study, EMI is the use of English to teach academic subjects in countries such as Vietnam, where the majority of the population speaks a language other than English.
Beyond promoting internationalisation and globalisation, EMI has been shown to benefit students whose first language is not English, as it helps develop their English proficiency, prepares them for the job market, and enables them to access abundant academic resources in English to succeed in higher education (Almatrafi, 2023). 
In Vietnam, EMI programs may be implemented with MOET approval when institutions meet requirements related to teaching staff, facilities, and resources, or when they collaborate with qualified international partners (Vu et al., 2025).
[bookmark: _Toc3294][bookmark: _Toc3925][bookmark: _Toc229133245]2.2. Perception
In the field of education, André et al. (2020) argued that students' perceptions of actual classroom activities can be more important than what outsiders observe, because students' perceptions guide their own learning behaviour, based on their own understanding. In this study, perception refers to the beliefs or opinions held by first-year English-majored students, based on how things seem.
2.3. Translanguaging 
The concept of translanguaging is understood as a method of using language to integrate other linguistic resources, guided by pedagogical principles, to fully exploit students' multilingual abilities (Romanowski, 2020). In general, translanguaging refers to allowing students to draw on their native language repertoires to support learning in a target-language classroom (Khairunnisa & Lukmana, 2020). According to Nguyen (2022), translanguaging is viewed from two perspectives: a sociolinguistic one, which describes the fluid language practices of communities, and a pedagogical one, where teachers and students collaboratively create spaces that embrace diverse language use to support creative and critical learning. 
In the context of education, translanguaging refers to the strategic and purposeful use of learners' language by teachers to support the learning process by leveraging learners' full linguistic resources, which are collectively stored (Barahona, 2020). 
Translanguaging, beyond educational contexts, is mentioned by Sahib (2019), who claims that it has occurred outside the classroom. However, in this study, the focus is on the educational context, thereby omitting spontaneous translanguaging.
[bookmark: _Toc229133247][bookmark: _Toc3558][bookmark: _Toc14873]2.4 Translanguaging and Code-Switching  
Sahib (2019) claimed that translanguaging and code-switching share certain similarities, such as both involving the use of students’ first language to support second-language learning in the classroom and both entailing shifting between languages during communication. However, Cahyani et al. (2016) clarified that translanguaging differs from code-switching in that it is not simply a conversion between two separate monolingual languages but rather combines the two languages into a unified whole to achieve effective communication. 
This study focuses solely on translanguaging practices, as they provide a more comprehensive and holistic framework for understanding multilingual meaning-making in EMI classrooms.
2.5. Pedagogical Translanguaging 
Translanguaging pedagogy has increasingly attracted attention as it facilitates teaching and learning while allowing both learners and teachers greater flexibility in their language use for expression (Romanowski, 2020). Moraczewska (2024) stated that translanguaging pedagogy intentionally draws on students’ existing linguistic resources to support knowledge construction and active participation in meaning-making. 
Specifically, in this study, pedagogical translanguaging refers to the intentional classroom practice in which a teacher actively values students' full linguistic repertoires as a fundamental right, designs lessons that purposefully connect home languages to ensure complete comprehension and flexibly utilises spontaneous language shifts during interactions to support meaningful learning.  
Cenoz and Gorter (2021) stated some characteristics of pedagogical translanguaging. First, this approach offers a wide range of practices and activities that draw on elements from the entire linguistic repertoire. It has different functions, such as gaining a deeper understanding of academic texts, accessing more information, developing metalinguistic awareness, and reinforcing skills through coordinated activities across different languages. Second, it can be applied to more programmes and a wide range of students at all levels of education (Cenoz & Gorter, 2021). 
[bookmark: _Toc25263][bookmark: _Toc28877][bookmark: _Toc229133249]2.5.1. Benefits of Pedagogical Translanguaging
In the educational context, translanguaging is viewed as a scaffolding strategy but a holistic meaning-making process of language and learning (Pantalleresco, 2021). Baker (2011) emphasised four educational advantages of translanguaging in the classroom. First, he asserted that translanguaging helps learners better understand the subject matter through interdependence and language transfer between their native language (L1) and the target language (TL). Baker claimed that L1 offers learners greater comfort and a sense of safety. It is the strongest language, which can help develop skills in TL. These two benefits align well with the first dimension of the framework of García et al. (2017), which focuses on the Teacher’s Stance. The third advantage mentioned by Baker is that multilingualism facilitates communication between school and family, especially when parents do not understand the target language their child is being taught. Finally, integrating both languages in the classroom allows learners to develop their second-language skills while learning the subject matter. 
[bookmark: _Toc229133250][bookmark: _Toc22220][bookmark: _Toc25689]2.5.2. Disadvantages of Pedagogical Translanguaging
Allard (2017) found that participants had negative attitudes toward translanguaging because it distracted them and reduced their ability to absorb knowledge in the target language, leading them to prefer English-language instruction. 
The overuse of the mother tongue in the classroom can hinder students' language development, as they have not been adequately exposed to the target language (Yuvayapan, 2019). 
Furthermore, translanguaging can lead to some misunderstandings between languages, as students may misuse vocabulary by relying on inappropriate Vietnamese equivalents (Bui & Nguyen, 2014).
[bookmark: _Toc229133251][bookmark: _Toc14823][bookmark: _Toc9746]2.5.3. Translanguaging Practices  
Regarding pedagogical translanguaging practices, Cenoz and Gorter (2021) stated that they aimed to activate prior multilingual knowledge in different forms. There are five pedagogical purposes in this study: explaining concepts, checking comprehension, localising content, reinforcing instructions, and building relationships (Fang & Liu, 2020).
2.6. Conceptual framework
This study employed a pedagogical framework of García et al. (2017), which formulated three components: translanguaging Stance, translanguaging Design, and translanguaging Shift. 
Figure 1
Pedagogical Translanguaging framework by García et al. (2017)
[image: ]
To be more specific, the Stance refers to “teacher’s belief that a bilingual student has one holistic language repertoire that he or she draws on at school” (Turnbull, 2017, p.1). The Design involves the deliberate integration of students' native and school languages into classroom activities, while the Shift represents the emergence of unplanned, spontaneous translanguaging, with the teacher making immediate decisions that demonstrate flexibility and a willingness to support students' voices (Moraczewska, 2024). 
In general, these three dimensions will be used in this study to address the two research questions mentioned above.
2.7. Previous studies  
Several previous studies have explored subjects' perceptions of translanguaging in various countries worldwide, including students and teachers. Romanowski (2020) conducted research to explore students' and teachers' perceptions of translanguaging in EMI classrooms in Poland. Almatrafi (2023) conducted a study of Saudi EFL students to investigate their perceptions of pedagogical translanguaging in English-Medium Instruction. Both studies found that teachers and students had a positive outlook on classroom translanguaging. However, they mostly focus on teachers, who actively apply translanguaging in their teaching, neglecting in-depth research on students, who are the direct recipients of this practice. 
In the Vietnamese context, the use of translanguaging has recently attracted researchers’ attention; however, it remains understudied. A study conducted by Pham and Vu (2023) examined EFL secondary school teachers in both public and private schools in Hanoi. With a convergent mixed-methods study, the results showed that most teachers had positive attitudes toward translanguaging. They acknowledged its role in scaffolding students’ learning, particularly for cognitive functions such as explaining grammar and vocabulary. Moreover, Ngo (2025) conducted research on EFL Learners’ Perceptions of translanguaging in English classes at an HCM English Centre and found that students with lower levels of competence are more receptive to its use. 
However, there is still little research on EMI in the university setting, where students' perspectives are considered important. In general, very few studies have sought to gather perspectives from linguistics students on how they perceive the use of translanguaging at the university level. These shortcomings in previous studies, along with the lack of research in the Vietnamese context, serve as inspiration for this study, which explores first-year English-majored students’ perceptions of pedagogical translanguaging in an EMI context. This study is significant to conduct to enrich the literature on translanguaging.
3. Methodology
[bookmark: _Toc4916][bookmark: _Toc4523][bookmark: _Toc229133255]3.1. Study design  
[bookmark: _Toc6982][bookmark: _Toc229133256][bookmark: _Toc14937]The study employs a quantitative design to investigate students' perceptions of teachers' translanguaging practices in EMI classrooms. Rahman (2017) noted that an advantage of quantitative research is that quantitative results can potentially be generalised to the entire population or to a smaller population group.  
3.2. Participants  
The study sample consisted of 50 first-year English Linguistics and Literature students at an EMI university in Ho Chi Minh City. The participants were recent high school graduates who were gradually adapting to a teaching and learning environment conducted entirely in English. Therefore, many first-year students may feel overwhelmed by the amount of information they receive in English. 
Altheyab and Alalwi (2022) reported that EMI implementation can yield disappointing results, especially for students whose English proficiency is not yet sufficient. More specifically, linguistics students were selected because the research aimed to understand their perceptions of teachers' pedagogical translanguaging practices in light of the changing language-learning environment. 
[bookmark: _Toc17350][bookmark: _Toc24484][bookmark: _Toc229133257]The study was conducted after first-year students of the 2025-2026 cohort had completed their first semester. In their first semester of university, students who had spent sufficient time in an EMI environment were able to recognise the pedagogical translanguaging techniques instructors used to support learning. 
3.3. Sampling  
This study utilises a non-probability purposive sampling method to ensure that all participants are first-year English-majored students experiencing the phenomenon under study. The purposive sampling technique involves selecting candidates across a broad spectrum relating to the topic of study (Etikan et al., 2016). The primary goal of targeted sampling is to focus on specific characteristics of the population of interest, thereby providing reliable responses (Rai & Thapa, 2015).
In this study, participants had to be first-year English majors studying in an EMI environment with pedagogical translanguaging applied by the instructors.
3.4. Instruments  
A structured questionnaire was designed to collect data on first-year English majors' perceptions of pedagogical translanguaging in EMI classrooms. The questionnaire is based on the theoretical framework of pedagogical translanguaging proposed by García et al. (2017), encompassing three components: Stance, Design, and Shifts.
The first section gathered demographic information about participants. The second section included 15 Likert-scale items rated on a 5-point scale (1 = Strongly Disagree, 5 = Strongly Agree) regarding students’ perceptions of the three dimensions mentioned above.  To be specific, items B1-B3 were used to explore student perceptions of Translanguaging Practices – dimension Stance; items B4-B9 were used to explore the dimension Design; and items B10-B15 were used to examine the dimension Shift. The third section comprised 3 questions, which aimed to explore overall perceptions of teachers’ pedagogical translanguaging. 
The questionnaires were conducted via Google Forms because it enables reaching many participants within a limited time. It ensures anonymity, encouraging more honest and objective responses. Besides, the digital format minimises data-entry errors and facilitates automatic sorting and export to SPSS for statistical analysis. Additionally, Google Forms is more cost-effective and accessible, as students can conveniently complete the questionnaire using their personal devices.
3.5. Data collection  
As illustrated in Figure 2, the data collection process began with selecting a research topic, followed by the development of a structured questionnaire and a study outline. The questionnaire was based on the conceptual framework grounded in the García et al. (2017) study, which includes three dimensions: Stance, Design, and Shift. 
Figure 2
Data collection procedure
[image: ]
A pilot survey was conducted to assess the clarity, validity, and reliability of the instrument. The questionnaire was pilot-tested with 16 first-year English-majored students and demonstrated strong internal consistency and acceptable reliability (Cronbach’s alpha = .93). The questionnaires were conducted via Google Forms, which were cost-saving and easy to analyse. Pilot feedback led to minor changes in question wording to improve clarity. For example, the previous statements I wrote: “My teachers show openness to students using Vietnamese to clarify or negotiate meaning.” The pilot respondents hesitated to rate this item because of the phrase “show openness.” Therefore, I changed it to “My teachers allow students to use Vietnamese to clarify or negotiate meaning,” which helps the statement be clearer for participants to rate. 
For the main data collection stage, a consent form was included at the beginning, outlining participants’ rights and ethical considerations. After collecting responses, the internal consistency of the main dataset was evaluated using Cronbach’s alpha coefficients to ensure instrument reliability. The overall questionnaire demonstrated high reliability with an alpha value of .95, while the individual subscales for Stance, Design, and Shift yielded acceptable internal consistency values of .83, .89, and .83, respectively. These values suggested that the adapted instrument was reliable for further descriptive statistical analysis. After reliability was checked, the researcher conducted a descriptive statistical analysis. Sloman (2010) stated that the most used descriptive analysis approach for research purposes involves recording behaviour and environmental events through continuous or interval recording procedures. Therefore, this technique is appropriate in this research.
3.6. Data analysis  
After completing the online survey, responses were exported directly from Google Forms to Google Sheets. The dataset was then transferred to Microsoft Excel for initial screening, during which inappropriate submissions were checked and invalid responses removed to ensure data reliability. 
The data were analysed using IBM SPSS Statistics Version 26 (SPSS) for quantitative analysis. The mean (M) and standard deviation (SD) were calculated for each item. SPSS was chosen because it is widely used in quantitative research in applied linguistics and education. 
Descriptive statistics were used to summarise participants' perceptions of pedagogical translanguaging. This procedure may address how students perceive teachers’ PT practices and which PT practices are most frequently used in EMI classrooms.
4. Results
[bookmark: _Toc17226][bookmark: _Toc31390][bookmark: _Toc228887262][bookmark: _Toc229133264]4.1. Students’ perceptions of pedagogical translanguaging in EMI classes 
The descriptive statistical analysis indicates a positive tendency toward pedagogical translanguaging in EMI classes. The overall mean for the 21 items was 4.16 (SD = 0.88), suggesting that the strategic use of Vietnamese alongside English is a beneficial instructional approach. 
Table 1 presents the four mean scores for pedagogical implementation.
[bookmark: _Toc229075927]Table 1. 
Students’ perceptions of pedagogical translanguaging in EMI classes (N = 50)
	Dimension
	Mean
	SD

	Stance
	4.0
	0.91

	Design 
	4.20
	0.91

	Shift
	4.24
	0.84

	Overall
	4.20
	0.86

	Total
	4.16
	0.88



The Shift dimension received the highest mean score (M = 4.24), followed closely by Design (M = 4.20), indicating that the implementation of pedagogical translanguaging in EMI classrooms is an appreciably recognised and valued practice among the participants. 
4.2. Overall students’ perceptions 
Table 2 below shows a general view of students’ perceptions of pedagogical translanguaging in EMI classes. The overview of students’ perceptions of pedagogical translanguaging in EMI classrooms was evaluated using three main items (C1-C3). The overall mean score was 4.20 (SD = 0.86), indicating that students responded positively to the implementation of pedagogical translanguaging in EMI classrooms. 
[bookmark: _Toc229075928]Table 2. 
Overall perceptions 
	No.
	Item
	Mean
	SD

	C1
	Pedagogical translanguaging helps me learn more effectively in EMI classes
	4.24
	0.92

	C2 
	Pedagogical translanguaging has had a positive impact on my learning experience in EMI classes

	4.18
	0.80

	C3
	Pedagogical translanguaging practices should be applied in future EMI classes
	4.18
	0.87

	Overall Mean
	4.2
	0.86



Both C2 and C3 received a mean score of 4.18. These statistics show that students view pedagogical translanguaging as useful to their learning. Item C1 has the highest mean of 4.24 (SD = 0.92), indicating that first-year students consider pedagogical translanguaging a helpful approach in EMI classrooms.
4.3. Perceptions of the teacher’s Stance 
Regarding the first dimension, Stance (Table 3), the data collected from questions B1-B3 reveal most respondents’ perception that their teachers positively support the use of Vietnamese in EMI classes. 
Item B1 received the highest mean score of 4.20 (SD = 0.81), indicating that many students reported that their teachers allow the use of Vietnamese to enhance understanding and clarify meaning during lessons. Moreover, respondents agreed that their teachers view the use of Vietnamese in class as part of the EMI learning environment, emphasising the vital role of pedagogical translanguaging in the classroom. 
[bookmark: _Toc229075929]Table 3. 
Perceptions of the Teacher’s Stance 
	No.
	Item
	Mean
	SD

	B1
	My teachers respond positively when Vietnamese is used to support understanding in class
	4.20
	0.81  

	B2 
	My teachers allow students to use Vietnamese to clarify negotiating meaning

	3.98
	0.94

	B3
	My teachers view the use of Vietnamese in class as part of the EMI learning environment
	3.84
	0.99

	Overall Mean
	4.01
	0.91



4.4. Perceptions of the teacher’s Design
The second dimension concerned the teacher's Design of pedagogical translanguaging, as shown in Table 4. The teacher's Design was measured using six items (B4-B9), each reflecting a different aspect of learners' perceptions of teachers’ pedagogical translanguaging in lessons. 
[bookmark: _Toc229075930]Table 4. 
Perceptions of the Teacher’s Design 
	No.
	Item
	Mean
	SD

	B4
	It helps me learn better when my teacher intentionally uses both Vietnamese and English to explain complex academic content.
	4.48
	0.68

	B5 
	It helps me learn better when my teacher designs activities that allow discussion in both Vietnamese and English.
	4.22
	0.93

	B6
	It helps me learn better when my teacher encourages group work using both Vietnamese and English.
	4.14
	0.7

	B7
	It helps me learn better when my teacher allows students to ask and answer questions using both Vietnamese and English.
	4.12
	0.94

	B8
	It helps me learn better when my teacher uses Vietnamese to support understanding of materials in English (slides, textbooks, tasks).
	4.14
	1.03

	B9
	It helps me learn better when my teacher integrates students’ life experiences into lessons through both Vietnamese and English.
	4.08
	0.92

	Overall Mean
	4.19
	0.89



Item B4 had the highest mean score of 4.48 (SD = 0.68). This showed that students strongly agreed that intentional bilingual explanation effectively facilitated their understanding of complex academic content, and the low standard deviation indicated that this perception was consistent across participants. This was followed by B5 (M = 4.22), B6 and B8 (M = 4.14), and B7 (M = 4.12), suggesting that implementing a multilingual approach in EMI classes helps students better understand the lessons. 
In contrast, item B9 has the lowest mean at 4.08 (SD = 0.92), revealing that some students may view the integration of personal life experiences as less relevant to their learning. 
4.5. Perceptions of the teacher’s Shift
Regarding students’ perceptions of the teacher's shift from item B10 to B15, as shown in Table 5, the statistics showed high overall scores, indicating that first-year students valued the spontaneous shift between English and Vietnamese during classes. 
Item B10 had the highest mean of 4.50 (SD = 0.68), indicating that students learn better when their teacher uses Vietnamese to clarify difficult concepts in lessons. Additionally, item B13 has a high mean of 4.38 (SD = 0.86), indicating that students strongly value the use of both Vietnamese and English to explain unfamiliar vocabulary and grammar. This was followed by B13 (M = 4.38), B14 (M = 4.26), B12 (M = 4.16), and B11 (M = 4.10), suggesting that the flexibility between using the target language and the native language enhances students’ comprehension and creates a safer environment for first-year students. 
In contrast, item B15 had the lowest mean at 4.06 (SD = 0.98), suggesting that some students may disagree with the use of PT for their learning. 
[bookmark: _Toc229075931]Table 5. 
Perceptions of the teacher’s Shift 
	No.
	Item
	Mean
	SD

	B10
	It helps me learn better when my teacher uses Vietnamese to clarify difficult concepts.
	4.50
	0.68

	B11 
	It helps me learn better when my teacher allows Vietnamese support while I try to answer in English.
	4.10
	0.95

	B12
	It helps me learn better when my teacher adjusts language use depending on students’ proficiency levels.
	4.16
	0.77

	B13
	It helps me learn better when my teacher explains unfamiliar vocabulary or grammar using both Vietnamese and English.
	4.38
	0.86

	B14
	It helps me learn better when my teacher allows spontaneous discussions in Vietnamese and English during class to ensure complete comprehension.
	4.26
	0.83

	B15
	It helps me learn better when my teacher responds flexibly to students’ questions by using both Vietnamese and English.
	4.06
	0.98

	Overall Mean
	4.24
	0.84



5. Discussion
[bookmark: _Toc228887269][bookmark: _Toc229133266][bookmark: _Toc28948][bookmark: _Toc32529]5.1. RQ1: How do first-year English-majored students perceive teachers’ pedagogical translanguaging practices in EMI classes? 
Results from the questionnaire revealed that first-year English-majored students hold a positive perception of pedagogical translanguaging in the EMI context. The overall mean score of 4.14 indicates that integrating Vietnamese and English is a supportive tool that enhances students’ understanding and fosters a supportive learning environment. 
5.1.1 Perceived Teacher’s Stance 
Regarding the stance dimension, many respondents revealed that their teachers responded positively when Vietnamese was used to support comprehension in class (M = 4.20). This finding aligns with Pantalleresco (2021)’s research, which showed that teachers' acknowledgement of learners' L1 facilitates understanding and fosters a comfortable classroom environment. The teachers’ view of Vietnamese as an essential component of the EMI learning environment received a high mean score (M=3.84), highlighting a shift toward the "meaning-making" process, in which L1 serves as a crucial tool for facilitating learning and understanding of the target language within a specific context (Liu, 2021). This practice helps narrow the gap between high- and low-proficiency students and first-year students, especially those with limited English proficiency, ensuring that all learners are accessible to the target knowledge (Pantalleresco, 2021).
5.1.2. Perceived Teacher’s Design
Within the design dimension, participants perceived the teachers’ intentional use of both Vietnamese and English to explain complex academic content as an effective scaffolding strategy that facilitates comprehension during cognitively demanding tasks. This result aligns with the suggestion by Alasmari et al. (2022) that using the mother tongue reinforces learning by clarifying complex concepts and terminology. Furthermore, many students expressed interest in activities that allowed discussion in both Vietnamese and English (M = 4.22). This result supports Pantalleresco’s (2021) view that L1 not only facilitates meaning negotiation but also enhances the transition to the target language. 
In contrast, some first-year students with high English proficiency expressed different views about using Vietnamese to aid understanding of English learning materials, such as slides, textbooks, and exercises (M = 4.14, SD = 1.03). This difference may be due to the overuse of L1 in the EMI environment, as noted by Phuong and Dang (2022). They found that over-reliance on the mother tongue can reduce learners' motivation to learn. While the mother tongue is a valuable pedagogical tool, its effectiveness depends more on the appropriate context used than on uncontrolled use (Phuong & Dang, 2022). 
5.1.3. Perceived Teacher’s Shift 
Regarding the shift dimension, the collected data show that most learners agreed with teachers' use of Vietnamese to clarify difficult concepts (M = 4.50). This result aligns with the research of Liu et al. (2022), which found that translanguaging activities help create a sense of “safety” in the classroom, reducing learner anxiety and promoting collaborative learning. In the same vein, many participants agreed that using both Vietnamese and English to explain unfamiliar vocabulary and grammatical structures helps them learn better (M = 4.38). This could help address problems related to limited language proficiency in an EMI environment. The use of translanguaging in teaching can be seen as a bridge to close the language gap and ensure equitable access to academic content. Almatrafi (2023) holds similar ideas, arguing that translanguaging helps lower-level learners feel more confident in participating and fully utilising their language skills. 
However, not all participants supported teachers' flexible language switching. In contrast, some students reported that teachers’ language switching could distract from their acquisition of the target language. This perceptual phenomenon may be due to differences in language proficiency among freshmen. Furthermore, the collected data indicate a negative view of allowing students to answer questions in both languages, which contrasts with findings from Nguyen's (2022) study, which argued that bilingualism improved communication effectiveness, reduced anxiety, and increased classroom engagement. 
[bookmark: _Toc229133267][bookmark: _Toc228887270][bookmark: _Toc14564][bookmark: _Toc8056]5.2. RQ2: Which pedagogical translanguaging practices are most and least valued by first-year English-majored students in EMI classrooms?  
When ranked in descending order, the highest-rated practices were associated with the Shift aspect, followed by several selected practices within the Design aspect, all averaging above 4.3.
Specifically, the highest-rated item was B10 (“It helps me learn better when my teacher uses Vietnamese to clarify difficult concepts”) (M = 4.50), which belongs to the Shift dimension. This was closely followed by B4 (“It helps me learn better when my teacher intentionally uses both Vietnamese and English to explain complex academic content”) (M = 4.48), which belongs to Design dimension, and B13 (“It helps me learn better when my teacher explains unfamiliar vocabulary or grammar using both Vietnamese and English”) (M = 4.38), which belong to the Shift dimension. Overall, these highly ranked items highlight the crucial role of teachers' explanatory activities, particularly those that involve the flexible use of language within context to facilitate student comprehension.
Regarding item B10, in the context of EMI, where first-year students' English proficiency is diverse, students with lower proficiency are more likely to rely on their mother tongue (L1) to meet cognitive and linguistic demands in their studies. The importance of using L1 as a resource for comprehension in bilingual environments is supported by Cenoz and Etxague (2013). From that perspective, teachers' immediate use of Vietnamese serves as an essential scaffold to bridge the comprehension gap in real time. 
Items B4 and B13 belong to the Design and Shift dimension. These two practices were identified by Nguyen et al. (2025) as the most common pedagogical functions of pedagogical translanguaging. Both B4 and B13 receive the highest mean scores because explanation plays a crucial role in ensuring students’ comprehension in EMI. L1 not only enhances comprehension but also reduces cognitive load and anxiety in the classroom. This view is supported by As Yen and Danh (2021), who claimed that incorporating the native language can shorten explanation time and create a safe learning environment for students.
On the other hand, the two lowest-rated items were B2 and B3, which related to teachers' stance toward the use of Vietnamese in EMI classrooms. One possible explanation is that students enrolled in EMI classrooms often expect to study in a predominantly English environment. Some even associate this EMI environment with a learning condition like English immersion or study abroad programs, which helps to boost their language competence (Surtees, 2016). The above-mentioned viewpoint resonates with what Breeze and Roothooft (2021, p. 206) have found that some students might perceive the use of L1 as “dangerous territory”, reducing their exposure to English. This finding suggests that students may value a balance between maintaining the full English learning environment and strategically using Vietnamese for pedagogical purposes.
6. Conclusion and implications
This study sheds light on how first-year English-majored students perceived teachers' pedagogical translanguaging in EMI contexts. Overall, learners perceived pedagogical translanguaging as a useful tool to support comprehension. Additionally, students view the implementation of pedagogical translanguaging practices as a positive approach.  Among the three dimensions (Stance, Design, Shift), the most valued translanguaging practices aligned with the “explaining concepts” pedagogical purpose. 
The findings carry practical implications. The study can help teachers, schools, and educational institutions understand the potential of pedagogical translanguaging to support learning. Specifically, teachers will know how to design and implement lesson plans and activities suitable for students at varying levels. Schools and educational institutions can develop and deepen their understanding of pedagogical translanguaging. 
Besides, the study has some limitations. A sample of 50 participants from one university may limit the generalizability of the findings, as it may not represent other educational settings in Vietnam. Besides, this study focuses solely on English majors, neglecting the perspectives of non-English majors. Future researchers should conduct research over longer periods, across diverse contexts, and with more varied participants to broaden the understanding of pedagogical translanguaging in EMI. Moreover, future studies should employ a mixed-methods approach rather than a quantitative approach alone to gain a deeper understanding of pedagogical translanguaging use in the context of EMI. 
In conclusion, pedagogical translanguaging provides a promising approach to students' learning in an EMI environment. With appropriate instructional practices, this strategy has the potential to foster learners’ comprehension, aligning with effective teaching and learning. 
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