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Abstract
The integration of Artificial Intelligence (AI) tools in language learning has sparked interest in their potential use in supporting the improvement of speaking skills, especially in high-stakes tests such as IELTS. However, research about how learners perceive the usefulness of AI-generated feedback in IELTS Speaking Part 3 practice remains limited. Therefore, this study employed a qualitative approach to explore students’ perceptions of using ChatGPT for IELTS Speaking Part 3 practice. Semi-structured interviews were conducted with eight English-major undergraduates with IELTS band scores ranging from 5.5 to 6.5 who had experience using ChatGPT to practice IELTS speaking part 3 and receive feedback. Both positive and negative perceptions were revealed using qualitative data analysis. On the one hand, ChatGPT was perceived as useful in providing a secure environment to practice speaking, giving immediate feedback, expanding lexical and grammatical resources, and developing ideas, coherence and cohesion of the speech. On the other hand, participants reported drawbacks in speech recognition and prompt quality. Such limitations were found to influence learners’ trust in the system and shape their overall perception of its usefulness. The findings indicate potential applications of ChatGPT in facilitating IELTS Speaking Part 3 practice and, at the same time, highlight the need to provide training or guidance on creating efficient prompts and follow-ups, as well as to raise learners’ awareness of critical evaluation of AI-generated responses.
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1. Introduction
	In the era of globalization, excellent English skills are widely seen as a crucial measure of competitiveness (Wu et al., 2020). Tertiary educational institutions worldwide have placed emphasis on students’ mastery of English as one of the requirements for academic pursuits (Muluk et al., 2022). As a result, demand for international English proficiency certificates has been on the rise, with the International English Language Testing System (IELTS) being among the most common tests nowadays. IELTS is one of the leading assessments in Vietnam as it is considered a primary criterion in many university admissions, graduate prerequisites, scholarship hunts for studying abroad, and career development (H. N. Nguyen & D. K. Nguyen, 2022). Therefore, achieving a high IELTS score can help individuals thrive in today’s competitive educational context.
Vietnamese IELTS test-takers are often reported to perform better at receptive skills and struggle with productive skills. In the 2023-2024 period, the average band scores for Vietnamese IELTS candidates were 6.3 in Listening, 6.4 in Reading, 6.0 in Writing, and 5.7 in Speaking (Vietnamnet, 2024). Speaking was particularly lower than the global mean and has been considered the most difficult skill for many EFL learners in Vietnam (Le, 2017).
	Le (2017) also argued that, since the speaking test requires face-to-face interaction and spontaneous, direct answers to questions, candidates’ anxiety and underperformance during this productive skill test are serious concerns. Vietnamese test-takers often struggle to develop ideas, maintain coherence and fluency, and produce immediate, relevant answers under pressure (Le, 2017). Traditional face-to-face methods often fail to address these issues for several reasons. First, traditional classes often focus on language aspects rather than skills development. Second, influenced by culture, many students have a habit of memorizing examples by heart rather than brainstorming ideas or generating their own responses (Duong & Nguyen, 2006). Finally, students lack exposure to authentic practice and immediate feedback due to large class sizes or a tight syllabus (Copland et al., 2014). As a result, many test-takers are still unable to achieve their target band scores despite intensive preparation.
The IELTS speaking test comprises three parts. While Part 1 asks questions about personal and familiar topics, Part 2 requires a structured 2-minute monologue, and Part 3 involves a two-way discussion on abstract issues (British Council et al., n.d.). This final section is widely considered the most challenging part of the test. Test-takers are expected to expand their ideas logically, provide relevant justifications and speculations, and use a range of topic-specific vocabulary and complex grammar structures within a time limit (Le, 2017).
With the development of technology in recent decades, AI, particularly ChatGPT, can offer a promising solution to these challenges by providing simulated conversations, immediate and personalized feedback on fluency, vocabulary, grammar, pronunciation, and idea expansion, and can create a low-pressure practice environment that can reduce general speaking anxiety (Alsalem, 2024; Grab, 2025; Hitokdana, 2025). However, it remains unclear whether this technology can address the cognitive and psychological barriers that Vietnamese learners encounter in dealing with the demanding, highly abstract nature of IELTS Speaking Part 3.   
Both existing global and domestic studies have explained ChatGPT’s application in IELTS Writing tasks and general speaking practice (Hoang, 2025; Le & Nguyen, 2026; Saricaoglu & Bilki, 2025; Song & Song, 2023; Widyawati, 2026). However, previous studies rarely explore the viewpoints of English-major undergraduates, who are usually trained to analyze linguistic matters critically. Furthermore, no research in Vietnam has been conducted on students’ perceptions of AI feedback for high-stakes tests, especially IELTS Speaking Part 3.  Therefore, this study aims to bridge the gap by investigating such students’ perceptions of ChatGPT-generated feedback for this specific testing context. Understanding learners’ experiences, perceived usefulness, limitations, and trust in AI feedback is important for the meaningful integration of such tools into teaching methods. In addition, uncovering these deep personal insights is also likely to help design targeted experimental studies or develop accurate questionnaire items for larger quantitative surveys in the future. 
The present qualitative study aims to close this gap by answering the following question:
	How do students perceive the value of ChatGPT-generated feedback in supporting different aspects of IELTS Speaking Part 3?
	This study is limited to three dimensions. First, it investigates qualitative perceptions, not quantitative score changes. Second, the participants are eight English-major undergraduates from a University in Ho Chi Minh City, who have achieved IELTS band scores of 5.5-6.5. Finally, the study focuses on ChatGPT as the AI tool, excluding others because ChatGPT is highly capable of holding open-ended dialogue and giving contextualized feedback, which are important for simulating an IELTS Speaking Part 3 examiner. 
Literature Review
2.1. Speaking and its grading criteria
	Speaking is defined in different ways. For example, Bygate (1987) describes it as making sounds to interact and get responses from others. Nunan (2003) defines it simply as using spoken words to share meaning. In this study, speaking is understood as a process of making meaning, which involves thinking about ideas and physically expressing them to communicate effectively in a specific situation (Burns & Joyce, 1997).
	Speaking is complex and interactive because it involves both linguistic and cognitive factors. Thornbury (2005) states that good speaking requires accuracy in grammar, vocabulary, and pronunciation, fluency, and the use of complex language. Similarly, Common European Framework of Reference for Languages (CEFR) lists vocabulary range, accuracy, fluency, interaction, and coherence as its main parts (Council of Europe, 2020). These criteria align with how the IELTS Speaking test is graded, which focuses on four specific areas, namely Fluency and Coherence, Lexical Resource, Grammatical Range and Accuracy, and Pronunciation (British Council, n.d.). Therefore, the current study will use these four grading criteria as a guide to explore how learners perceive the AI tool in different aspects of speaking.
2.2. Speaking IELTS part 3
	IELTS Speaking Part 3 is a two-way discussion between the examiner and candidate on abstract topics related to Part 2 cue cards. Unlike Part 1 (personal questions on familiar topics) or Part 2 (a 2-minute monologue), Part 3 requires the candidate to think with a higher order, such as idea expansion, argument justification, speculation, comparison, and evaluation (British Council et al., n.d.). The band descriptors clearly favor lexical resource, grammatical range and accuracy, fluency and coherence, and pronunciation (British Council, n.d.).
	Vietnamese test-takers often report Part 3 as the most challenging section. They have difficulty in expanding ideas logically, using a wide range of academic vocabulary for unfamiliar and abstract topics, and responding spontaneously without rehearsal (Le, 2017). Rote memorization of model answers, often employed in traditional classrooms, is highly unlikely to facilitate spontaneous, complex discourse, leaving many candidates stuck at band 5.0-6.0 despite strong receptive skills (Vietnamnet, 2024).
2.3. Perception
	In language learning, perception is defined as learners’ beliefs, attitudes, and evaluations of tools, methods, or learning experiences (Ellis, 2008). According to Dörnyei (2009), learners’ perceptions are crucial because they affect participation, persistence, and learning outcomes. In the study by Darma et al. (2023), EFL students’ perceptions of technology were explored across three areas: their understanding of the tool, perceived advantages, and perceived disadvantages of ChatGPT. Therefore, in this study, perception refers to how learners view and evaluate their experiences with ChatGPT-generated feedback for IELTS Speaking Part 3 practice. It includes both the benefits and challenges they perceive while using the tool.
2.4. Technology Acceptance Model (TAM)
	This study uses the Technology Acceptance Model (TAM), originally developed by Davis (1989), as the theoretical framework (See in figure 1). The original TAM is made up of five constructs, which are Perceived Ease of Use (PEOU), Perceived Usefulness (PU), Attitude Towards using (AT), Behavioral Intention to use (BI), and Actual Use (AU). Davis (1989) explained that how easy and useful a tool seems (PEOU and PU) shapes a person's attitude toward it (AT). This attitude then influences their intention to use the tool (BI), which ultimately leads them to actually use it (AU).
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Figure 1. TAM from Davis (1989)
While TAM is comprehensive for evaluating technological adoption, this study intentionally narrows down to two main constructs, which are Perceived Usefulness (PU) and Perceived Ease of Use (PEOU). This adaptation is widely accepted by other research in the field. According to Granić and Marangunić (2019), who reviewed TAM in education, researchers often choose PU and PEOU because they are primary independent variables that affect learners’ acceptance of a new tool. Similarly, Alsaedi (2025) highlighted that PU is the strongest predictor of the use of AI in learning languages. Due to the time constraints of the current investigation, focusing on PU enables a deeper understanding of ChatGPT’s benefits and drawbacks. 
	This study uses this adapted model for qualitative research. The focus is on PU because it gives insight into how students subjectively weigh its strengths in helping them organize thoughts, develop ideas and vocabulary, fix grammar, and rehearse without pressure during IELTS Speaking Part 3 practice. Using the PU in TAM model allows the evaluation towards the adoption of AI in IELTS practice to be more structured and align with the IELTS four speaking criteria.
2.5. Previous studies
	ChatGPT has become more popular in English language learning since its arrival in late 2022. Numerous studies report that ChatGPT is perceived as a useful, accessible, and non-judgemental tool for EFL learners to complete their language tasks. Students appreciate that it can give instant explanations, provide vocabulary, support grammar, and customize exercises (Alghasab, 2025; Alsalem, 2024; Teng, 2024). Many learners also value the less stressful environment it creates, which encourages them to take risks and develop self-learning (Xiao & Zhi, 2023). However, it raises concerns over abuse, potential inaccuracies, cultural misinterpretation, and academic integrity (Baek et al., 2024; Warschauer et al., 2023). Consequently, to help learners manage these issues while studying independently, Horn (2024) and Li et al. (2024) find it important to provide proper training in prompt design and critically evaluate AI responses to maximize benefits while minimizing drawbacks.
	Research on ChatGPT for practicing speaking is recent but promising. Studies by Alsalem (2024) and Hitokdana (2025) find that ChatGPT is considered effective in reducing speaking anxiety, increasing motivation, and providing flexibility in practice. The main reason is that AI creates an easy and comfortable environment where learners can practice repeatedly to improve their fluency without worrying about being judged by others. Furthermore, Nguyen and Nguyen (2025) found that using ChatGPT to prepare for IELTS Speaking helped Vietnamese EFL learners develop ideas, expand their vocabulary, and practice independently. As a result, participants reported greater confidence and improved speaking performance.
	As for learner engagement, postgraduates using ChatGPT to practice IELTS Speaking increased practice frequency, chose better grammar, and were more engaged, despite having a lack of fully authentic human-like interaction (Zhang et al., 2025). Other studies highlight ChatGPT’s ability to provide feedback that is instant and aligns with given criteria, such as fluency, coherence, and vocabulary (Meng, 2025; Sok & Shin, 2025). Limitations often include imperfect speech recognition, generic responses, and reduced trust when feedback feels inauthentic or inaccurate (Alghasab, 2025; Hitokdana, 2025; Jeon et al., 2024).
	Previous research shows that ChatGPT helps with general speaking and IELTS practice. However, little is known about its use for IELTS Speaking Part 3, especially among Vietnamese English majors. Unlike regular learners, these students are trained to analyze language deeply and discuss complex topics, which makes their views on AI feedback uniquely valuable. To address this gap, this qualitative study explores how they perceive ChatGPT's feedback in this challenging test.
3. Methodology
3.1. Design of the study
	To better understand learners’ experiences and perceptions, this study adopted a qualitative research design (Creswell & Poth, 2018). According to DeJonckheere and Vaughn (2019), qualitative research is suitable for exploring participants’ beliefs, attitudes, and understanding of contexts, including the use of AI tools in language learning. Since the study focused on students’ previous experiences, a retrospective qualitative design was used, which allows participants to reflect on their use of ChatGPT. 
3.2. Research Context
	This study was conducted at an English-Medium Instruction (EMI) university located in Ho Chi Minh City, Vietnam. At this university, students are required to achieve at least an IELTS band score of 5.5 before registering for their major courses. This setting was considered relevant because the participants were already familiar with the IELTS examination and were motivated to improve their speaking ability for academic purposes. 
3.3. Participants
	Participants were chosen purposely, and they participated voluntarily. The study involved eight English-major undergraduates, including two males and six females, who had IELTS overall band scores ranging from 5.5 to 6.5. Participants needed to have previous experience using ChatGPT to practice IELTS Speaking Part 3 and receive feedback before the research began. After reading the information sheet and providing informed consent, all participants agreed to join voluntarily. Their ages ranged from 21 to 22 years. Creswell and Poth (2018) noted that this type of sample size is suitable because qualitative research focuses on a deep understanding rather than broad results.

3.4. Data Collection Instrument
	The study used individual semi-structured interviews to collect data. This interview format is considered flexible because it allows researchers to ask follow-up questions and delve deeper into participants’ responses, enriching the data compared with structured interviews (Kallio et al., 2016; Ruslin et al., 2022).
	The interview guide mainly focused on the perceived usefulness of the TAM model, examining the benefits and limitations, based on the four IELTS Speaking Part 3 assessment criteria. Since the questions focused on prior experiences, the researchers asked participants to recall their independent practice sessions, describe the prompts they used, provide examples of ChatGPT’s feedback, and explain how AI affected their speaking performance and mental readiness.
	Individual interviews were used instead of focus groups to allow participants to freely discuss sensitive topics (Gray et al., 2020). All interviews were done through Zoom. This is because it was convenient to schedule and record interviews with participants with their consent while reducing geographical barriers (Gray et al., 2020; Oliffe et al., 2021). Vietnamese was used throughout the interviews, as it was the participants’ first language. This helped them express themselves more naturally and reduced misunderstandings that might occur when speaking in a second language (Rolland et al., 2023). Each interview lasted around 30 to 40 minutes.
3.5. Data Analysis
	All interviews were audio-recorded with participants’ permission and transcribed. The Vietnamese transcripts were first translated into English using ChatGPT. Afterwards, two researchers reviewed and edited the translations independently to check their accuracy and make sure the wording sounded natural.
	This study combined Thematic Analysis (Braun & Clarke, 2006) and qualitative Content Analysis (Hsieh & Shannon, 2005). Thematic Analysis was the main method used to identify and organize patterns in the data. The initial codes were deductively created based on two main sources. First, the coding was based on the four IELTS Speaking band descriptors, namely fluency and coherence, lexical resource, grammatical range and accuracy, and pronunciation. Second, the codes were derived from themes found in previous studies on language learning supported by AI. As for perceived advantages, codes such as immediate feedback and lexical support were adapted from studies of Meng (2025) and Sok and Shin (2025). The code for grammatical range and accuracy was drawn from existing studies about AI’s ability to correct mistakes and give complex structures at the same time (Kohnke et al., 2023; Su et al., 2023). In a similar vein, idea development and coherence were adapted from studies of Barrot (2023) and Yan (2023), who noted that AI can help generate ideas and expand arguments. The code for a secure practice environment was collected from the studies of Grab (2025) and Hitokdana (2025). In this study, a secure practice environment means having the convenience to practice repeatedly to become fluent. Regarding limitations, the code for speech recognition issues and overreliance on AI were derived from studies of Baek et al. (2024) and Jeon et al. (2024). 
	However, the analysis was not limited to these codes. New emerging themes were also identified from participants' responses. For example, themes such as prompt quality and learners’ critical judgment toward AI feedback appeared during the coding process. Qualitative content analysis was also applied to categorize the findings and count how often they appeared. The mixed coding approach helps the study look at data from both existing frameworks and participants’ real experiences (Braun & Clarke, 2006).
3.6. Trustworthiness
	 The interview questions were reviewed by two experts in TESOL and qualitative research to check whether they were clear and relevant to the study. The researchers also shared summarized findings with two participants so they could confirm that the interpretations reflected their actual experiences.
	Interview transcripts, translation notes, and records were maintained throughout the study. In addition, two researchers coded the data independently and discussed any differences until they reached agreement. In addition, detailed information about the research setting, participants, and research procedures was included to help readers consider their application in further research.
4. Results
	From the analysis of the semi-structured interviews, two main themes emerged. Those are related to students’ perceptions of ChatGPT-generated feedback for IELTS Speaking Part 3. The themes were Advantages Enhancing Perceived Usefulness, Limitations Affecting Perceived Usefulness.
4.1. Advantages Enhancing Perceived Usefulness
	Participants strongly emphasized several advantages when discussing how ChatGPT enhances the perceived usefulness of the IELTS speaking part 3. One key finding was the idea of a secure environment to practice. In this study, the majority of participants were satisfied with how accessible ChatGPT was for them to practice more often. P1 explained, "Since classroom time is limited and valuable, I preferred testing my ideas and answers with AI first." Similarly, P2 mentioned the good side of repeated practice by saying, "There are questions I answered 4–5 times and still wasn't satisfied; a real teacher can't wait forever. But with AI, I just practice until I am fluent." They appreciated being able to practice difficult questions repeatedly at any time without worrying about time limits or judgment from others. P8 shared similar ideas, “Because nobody laughs and nobody remembers, it helps me dare to try more complex sentence structures that I normally wouldn’t dare to use.” This means learners felt more comfortable taking risks when using ChatGPT as they did not worry about being judged. P5 and P7 added similar ideas that unlike human teachers, ChatGPT did not get tired of repeated practice. This means that learners could practice the same answer many times until they felt more confident and fluent. This also made students become less concerned about wasting class time. 
	Almost all participants valued the immediate feedback provided by ChatGPT. They felt that receiving feedback right after speaking helped them notice mistakes while their ideas were still fresh in their minds. Some examples include “because the feedback comes right away, I can still remember what I was trying to say and correct my mistakes more easily” (P1), “compared to waiting for teacher feedback, ChatGPT responds much faster, so I can practice more questions in a shorter amount of time.” (P2), and “what I like most is that ChatGPT gives feedback at once, so I don’t have to wait until the next class to know what I did wrong to adjust” (P5). However, a participant expressed a concern about being too reliant on AI-generated answers, saying, “I felt like it made me become lazy in coming up with my own ideas.”
	For lexical resources, many participants agreed that ChatGPT was useful for supporting paraphrasing. This is because the AI suggested a wide range of alternative vocabulary and collocations for each specific case or for each personalized need (P2, P5, P6). To be more specific, P1 mentioned that he can learn topic-specific vocabulary from ChatGPT, especially in subjects such as technology, education, and the environment, without spending much time searching for this vocabulary online. In addition, P7 and P8 showed a positive attitude related to the fact that ChatGPT helped them overcome the habit of using repeated words by suggesting a variety of words or phrases that can be used in a similar context, with specific examples or even providing more controlled practice in case they felt that they still felt confused about using the words. For example, the participants (P6, P7, and P8) listed out some useful phrases given by ChatGPT to introduce opinions (in my opinion, from my perspective), give reasons (this is mainly because, one reason for this is that), provide examples (for example, for instance), and show contrast (however, on the one side, on the flip side). At the same time, they received sample sentences on how to use these phrases from ChatGPT. Benefits related to collocations were also stated by P1 and P4. They reported that before using ChatGPT, their knowledge of collocations was limited because materials on collocations were scarce.
ChatGPT was also reported to support participants with complex sentence structures. P1, P2, and P4, respectively, said that “ChatGPT tends to replace my simple sentences with complex sentences”, “it often gives me structures like although, while it is true that”, and “conditional sentences are one of the most common structures I get from ChatGPT”. While P5 liked the idea that ChatGPT could help suggest varied structures in speaking Part 3, especially for opinion questions, P6 emphasized the awareness that ChatGPT raised for the practitioner when giving feedback to the grammatical resources and the suggested versions, which include different grammatical structures. P7 also noted that ChatGPT could help buy time before answering challenging prompts by using “That’s an interesting question”.
In terms of idea development and coherence, most participants appreciated ChatGPT for helping them develop ideas logically and connect their ideas cohesively. P3 said that “the AI helps me develop the supporting details for my arguments by suggesting ideas related to explanations, causes or effects, which directs me to expand relevant ideas faster”. P4 reported that “ChatGPT helps me think about the good and bad sides of things with specific explanation or examples or further consequences”, while P6 noted “ChatGPT opens my mind since it considers new viewpoints which often followed by explanation”. P7 liked the way ChatGPT suggested to arrange the two main ideas of each response in Speaking Part 3 from less important to more important or from less serious to more serious, which gradually shaped the logic of her speech. In addition, to ensure cohesion, the AI often provided linking words and discourse markers. P1 and P2 shared similar experiences, saying that “I often receive words like however, for example, on the other hand, and on top of that, etc. to add to my answers”. In most of ChatGPT's feedback, cohesive devices were mentioned explicitly, reminding the speaker to be aware of linking ideas effectively. For example, P3 shared that to strengthen the ideas or organize the ideas in the response more logically, phrases such as one of the reasons is that, another reason is that, one possible solution can be, government should, etc. were often suggested.
4.2. Limitations Affecting Perceived Usefulness
	Participants faced limitations that affected ChatGPT's usefulness, especially with prompt quality and speech recognition. P2, P6, and P7 reported that the quality of feedback depended a lot on how the prompts were written. P3 estimated that prompt quality could account for from 80 to 90% of the feedback's usefulness, noting, “The prompt is basically what you give ChatGPT so it knows what you want it to do.”  P8 also emphasized that "a good prompt is what differentiates me from others using the same AI." When prompts were too broad or unclear, the feedback often felt general and not specific enough to be helpful. Because of this, participants gradually created their own ways of using the tool more effectively. For example, P2 learned to ask ChatGPT to evaluate responses based on IELTS band descriptors, while P6 spent time trying different prompt styles to see which ones produced better feedback.
	Participants also shared different experiences with speech recognition. P3, P6,  and P8 did not report any serious problems. Meanwhile, P1 and P2 were frustrated with occasional technical lag and speech misrecognition. This is because they interrupted their speaking flow and made it harder to maintain their ideas. However, instead of stopping, P5 viewed it as a “challenge to adjust and pronounce more clearly and accurately" Interestingly, P4 preferred typing instead of using the voice feature to avoid these problems completely.
	In addition, participants realized that using ChatGPT could be a double-edged sword. While it provided feedback instantly, they recognized that they might become too dependent on it. P1 said, “if I rely too much on ChatGPT, my brain just stops working” when she found herself waiting for ChatGPT’s answers instead of her own ideas first. P2 and P4 also shared similar ideas, such as “I might lose my ability to think without the help of ChatGPT” and “I sometimes feel really lost when not using AI”. Because of this overreliance, learners tend to lack independent thinking. Consequently, they might blindly adopt all AI’s suggestions, even when those cues are not accurate.  Therefore, participants knew they needed to think critically about ChatGPT's feedback. Many did not fully trust the AI because they had received wrong or unreliable information. For instance, P3 and P6 reported encountering situations in which ChatGPT provided incorrect information or unverifiable links. P6 clearly said “I’ve seen ChatGPT create fake links and wrong information.” Similarly, P8 mentioned that the AI sometimes suggested collocations that sounded outdated or changed the original meaning when correcting grammar.
	As a result, participants had a tendency to double-check the feedback instead of accepting it immediately. P2 relied on reliable dictionaries such as Cambridge and Oxford, while P5, P6, and P7 checked AI-generated information against research articles and other online sources. These experiences suggest that participants generally saw ChatGPT as a tool to support learning rather than something that could fully replace human teachers. P6 mentioned, “ My trust in ChatGPT is never 100%; I always need to check again.”
5. Discussion
5.1. Advantages Enhancing Perceived Usefulness
	In line with the Perceived Usefulness construct of the TAM model, the qualitative data showed that ChatGPT helps reduce the cognitive and psychological load of IELTS Speaking Part 3. The majority of the participants (5 out of 8) found ChatGPT useful, especially because it created a secure environment for practice and provided immediate feedback. When using this tool, they are not afraid of being judged by a real person, which prevents them from losing face or feeling hurt. Instead, they can overcome anxiety when speaking and produce more coherent ideas or more fluent speech, thanks to the convenience of repeating answers. This preference is largely attributed to the demanding, spontaneous nature of Part 3, which often causes speaking anxiety.  Similar findings were reported by Grab (2025) and Hitokdana (2025), who confirmed that removing human judgment can eliminate the fear of making mistakes and encourage students to keep practicing. In addition, participants particularly liked the fact that ChatGPT is tireless. For the same number of students, this flexibility was important since classroom practice is often limited by time and class size. This comfort can motivate them to practice frequently, reconsider their responses, recognize their problems, and adjust and revise them. They could also attempt more complex sentence structures until they felt more confident and fluent, or until they reached the day's practice time limit. Therefore, when using ChatGPT, learners can actually improve their speaking performance and confidence. This finding is consistent with Zhang et al. (2025), who reported that learners using ChatGPT practiced more frequently and became more engaged in IELTS preparation. 
The findings also showed that most of the participants (6 out of 8) found ChatGPT helpful in suggesting a wider vocabulary range and in paraphrasing to avoid repetition when responding to the Speaking Part 3 question. In addition, collocations were a plus point reported by those users, helping them achieve a higher band score. This effectiveness may stem from ChatGPT’s design as a generative AI model. Unlike traditional language-learning apps that offer only pre-programmed phrases, ChatGPT can analyze learners' natural, spontaneous speech and immediately suggest suitable alternatives based on the provided prompts, with detailed descriptions of the criteria and examples (Kohnke et al., 2023). Receiving these corrections while their original thoughts remain active in memory eases the process of internalizing advanced academic words or paraphrasing to avoid repetitive language use. As a result, the revision process was faster. Furthermore, ChatGPT also benefited participants by offering useful phrases to introduce opinions, give reasons and examples, show contrast, etc. (3 out of 8). Since AI also provided sample sentences and controlled practice, learners were able to use new expressions effectively (2 out of 8).  These findings align with the results from Meng’s (2025) and Sok and Shin’s (2025) studies, which found that ChatGPT was useful for expanding topic-specific vocabulary and collocations, as well as helping learners avoid repeating words. This real-time, personalized language support helps students articulate abstract ideas in Part 3 with more confidence.
	Furthermore, the interview findings highlighted the roles of ChatGPT in assessing and expanding learners’ grammatical range. In the beginning, it raised participants’ awareness of grammatical variety by evaluating their spoken responses against the IELTS criteria. For example, P6 reported that this detailed feedback helped them realize their structural limitations. Three participants (P1, P2, P4) valued the AI’s ability to diversify their sentence structures by replacing their simple sentences with more complex, content-specific alternatives such as conditional tenses or concession clauses. As highlighted by Teng (2024), this AI feature works well in this regard because it personalizes support to fit the context. Moreover, studies by Kohnke et al. (2023) and Su et al. (2023) found that AI helps correct mistakes and develop structures simultaneously based on the learner’s original ideas. Although these studies focused on writing, the positive findings regarding correcting and expanding grammatical structures are similar. As the diversity of grammatical resources is one of the criteria for improving IELTS speaking band scores, this benefit is worth considering.
Finally, the findings showed that 6 out of 8 participants found that ChatGPT was effective at providing comments on content development. They also reported that ChatGPT helped them a lot improve the overall structure and the logical connections in their spoken responses. While Meng (2025) and Sok and Shin (2025) noted that ChatGPT provides helpful feedback on coherence, this study builds on this by showing how the AI does so in IELTS Speaking Part 3 practice. Specifically, to build this structural coherence, ChatGPT encouraged participants to develop their answers by explaining causes and effects, looking at advantages and disadvantages, and considering various viewpoints when answering Part 3 questions. This finding also supports Barrot (2023), who argued that ChatGPT helps EFL learners generate and expand their ideas. Even though this study focuses on the evaluation stage rather than the pre-stage, ChatGPT also plays a role in suggesting additional ideas to help learners think critically and select the most suitable one. Similarly, Yan's (2023) findings confirmed that ChatGPT assists learners in broadening their arguments, explaining them in greater detail, and exploring multiple perspectives. Although Barrot (2023) and Yan (2023) focused on second-language writing, this study shows that their findings also apply to IELTS Speaking Part 3 practice, where the learner's competence is expressed by the ability to provide strong arguments with relevant supporting details to convince the examiner. Although AI cannot replace human teachers, it can be a useful tool for IELTS Speaking Part 3 practice. 
5.2. Limitations affecting Perceived Usefulness
	Despite these benefits, the study shows that ChatGPT’s usefulness was affected by technical limits and prompt design, reflecting the Perceived Ease of Use in the TAM framework. Most participants (5 out of 8) identified a primary limitation, which was prompt dependency. The gap in feedback quality stems from the fact that AI does not naturally know how to teach. If students do not give specific instructions, such as asking the AI to use IELTS band descriptors and to provide specific examples for well-qualified responses, along with guidance on how to comment on the response, ChatGPT simply gives vague, generic feedback, as noted by those five participants. The tool becomes less user-friendly when students must put a lot of mental effort into figuring out the perfect prompts. As Horn (2024) and Li et al. (2024) argued, students need training in prompt design to achieve the best possible results, as vague feedback often erodes learners' trust and interest. Therefore, to learn independently with ChatGPT, students must understand how to communicate effectively with AI by equipping themselves with AI principles and effective prompts.
	Another problem was speech misrecognition, reflecting the technical barriers mentioned by Jeon et al. (2024). Half of the participants in this study felt frustrated when the app lagged or misheard their accents, mainly because this interrupted their train of thought. However, instead of giving up, learners actively adapted to these technical flaws. One student (P4) skipped the voice feature and switched to typing to receive more accurate feedback on the quality of their responses, excluding pronunciation, voicing techniques, and fluency, while the other (P5) treated the flaws as a chance to practice speaking more clearly. This shows that motivated learners will find ways to make the tool work for them despite speech misrecognition. From these efforts, they could improve their speech performance, especially by adjusting their pronunciation and voice clarity.
	Besides that, several students (P1,P2,P4) were worried about becoming too dependent on ChatGPT because it sometimes provided incorrect information or unnatural phrases. Because ChatGPT sometimes makes up information or uses words out of context, it raises concerns about accuracy and academic integrity, as pointed out by Baek et al. (2024). Consequently, if students accept these responses without thinking critically, they might risk losing their critical thinking skills in the long run (Warschauer et al., 2023). To avoid this, nearly all students (6 out of 8) in this study adopted a strategy of always double-checking the AI's comments using their knowledge of grading criteria, reflective and critical thinking skills, and the foundations of language components or discourses. For comments that seemed confusing, P5, P6, and P7 shared that they would use AI to suggest reliable, relevant sources to read about the issue they are facing, so that they can judge if AI provides accurate comments. This supports Horn (2024) and Li et al. (2024), who argued that critically evaluating AI responses is absolutely necessary, emphasizing that learners need to actively judge and use their reflective skills to filter, verify, and choose the most accurate AI’s responses. Although checking facts takes time, it actually helps students become more independent, noted by Xiao and Zhi (2023). 
	Furthermore, this situation redefines the teacher's role. As Teng (2024) described, ChatGPT is a "companion, not enemies." Since AI can handle repetitive practice and basic vocabulary, human teachers are free to focus on higher-level thinking. Human instructors cannot be replaced because AI cannot replicate real human conversation or understand context perfectly. Teachers are essential not only for verifying AI feedback, but also for providing the real conversational pressure and emotional support needed for IELTS Speaking Part 3. Ultimately, ChatGPT is a powerful support tool, but it works best when combined with a human teacher's expertise.
6. Conclusion
	This study explores undergraduates’ perceptions towards the use of ChatGPT’s feedback for IELTS Speaking Part 3 practice. Overall, the participants found ChatGPT to be highly convenient and useful for test practice. Without being rushed or judged, they appreciated ChatGPT for creating a secure environment where they could practice frequently and repeatedly until they felt truly fluent. The tool also helped them improve their speaking by giving instant feedback and suggesting advanced vocabulary. 
However, students also found some difficulties when using the tool. Many struggled to write quality prompts, which often led to unhelpful feedback from the AI. Speech recognition errors were also quite common, which disrupted their speaking flow and caused frustration. In addition, students had difficulty in applying the advanced vocabulary suggested by ChatGPT naturally into their speech. This is usually because the AI could not explain the specific context of the words like a real human instructor would.
	These findings offer practical suggestions for both teaching and learning. Using ChatGPT for practicing fluency with lots of repetition and vocabulary building can be very effective. However, it needs to be combined with human guidance. Teachers should train students on how to write specific prompts and how to critically evaluate the AI's feedback, so they do not simply accept incorrect information. Because ChatGPT cannot act exactly like a real person in a conversation, human teachers are still essential. They are needed to verify the AI's information and guide students to improve their reflexes needed in the real IELTS Speaking test.
	This study, however, remains limited. This is because the research only involved a small group of students from one university. Consequently, the results might not represent all EFL learners. Moreover, the study only focused on students' opinions and feelings, not their actual test scores. For future research, it would be helpful to study whether using ChatGPT actually improves students' IELTS Speaking scores over a longer period. It will also be valuable to train students to write better prompts because these can affect their learning outcomes.
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