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Abstract
Teacher oral feedback plays a crucial role in supporting learners’ speaking preparation, particularly in high-stakes test contexts. This study investigates learners’ perceptions of teacher oral feedback in VSTEP speaking preparation classes at Lac Hong University, Vietnam. Data were collected from 64 students through a structured questionnaire measuring four dimensions of feedback: clarity, timing, focus, and affective tone. The findings indicate that learners generally hold positive perceptions of teacher oral feedback (Mean = 3.90). Among the dimensions, feedback clarity and focus were rated highest, suggesting that learners value explicit and task-related guidance. In contrast, affective tone received lower ratings, with evaluative feedback negatively associated with learners’ reported confidence. Correlation analysis further revealed that feedback clarity was positively associated with perceived speaking development, whereas supportive feedback was positively associated with learners’ perceived confidence and willingness to communicate. These findings highlight the importance of balancing instructional clarity and emotional support in speaking feedback practices. Importantly, the observed relationships are correlational and should not be interpreted as evidence of causal effects. The study suggests that effective oral feedback in VSTEP speaking classrooms may support learners’ perceived speaking development and communicative confidence, providing pedagogical insights for the transition toward ESL-oriented instruction in Vietnam. The study contributes to ongoing discussions on language teaching in Vietnam, where English is increasingly positioned as a second language.
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1. Introduction
The increasing institutionalization of English proficiency requirements in higher education has positioned standardized assessments as central drivers of language teaching and learning practices, as widely noted in research on assessment driven education systems (Fulcher, 2020). In Vietnam, the Vietnamese Standardized Test of English Proficiency (VSTEP), aligned with the CEFR, has not only functioned as a graduation benchmark but has also reshaped instructional priorities, particularly by intensifying the focus on test oriented speaking preparation, a trend commonly observed in high-stakes testing contexts where assessment exerts strong washback effects on teaching and learning (Nguyen & Hamid, 2024). Within such high-stakes contexts, speaking performance is often constrained by real-time processing demands while simultaneously being influenced by affective variables such as anxiety and fear of negative evaluation, which have been shown to significantly mediate learners’ oral production (MacIntyre & Wang, 2021; Al-Hoorie et al., 2023).
Within this pedagogical landscape, teacher oral feedback remains a critical instructional mechanism, yet its effectiveness is increasingly understood as contingent upon learner interpretation rather than mere teacher provision. While earlier models conceptualized feedback as a unidirectional transmission of corrective information, more recent perspectives emphasize that learners actively construct meaning from feedback through cognitive and affective engagement, thereby determining its ultimate impact on learning outcomes (Winstone & Carless, 2021; Tai et al., 2022). This shift toward a learner-centered understanding of feedback aligns with findings that feedback clarity, relevance, and timing function as key determinants of perceived usefulness, whereas affective tone can either facilitate or hinder learner uptake depending on how feedback is emotionally received (Mäkipää, 2024; Han & Hyland, 2023).
In speaking instruction, the role of oral feedback becomes even more complex due to its immediate and interactional nature, which requires teachers to balance corrective intent with communicative flow. Empirical evidence suggests that feedback delivered during or after speaking tasks can influence learners’ confidence and willingness to communicate, with supportive feedback promoting engagement while overly evaluative feedback may increase anxiety and reduce participation (Sato & Loewen, 2022; Zhang, 2023). At the same time, learners’ prior experiences, beliefs, and contextual expectations shape how feedback is interpreted, reinforcing the argument that “what learners make of feedback” is as important as “what teachers provide” (Carless & Boud, 2021).
Parallel to these developments, the integration of digital technologies and artificial intelligence into language education has introduced new forms of feedback that are increasingly immediate, individualized, and data driven. Such technological affordances, while expanding opportunities for speaking practice and feedback, also raise important pedagogical questions regarding the alignment between automated feedback and human-mediated feedback processes, particularly in contexts where communicative competence remains the primary instructional goal (Godwin-Jones, 2022; Stickler & Hampel, 2023).
Despite the expanding body of research on feedback and learner engagement, previous studies have largely examined feedback in general second and foreign language learning contexts. Comparatively little attention has been paid to how learners interpret teacher oral feedback in high-stakes VSTEP speaking preparation in Vietnam, where feedback serves not only as instructional guidance but also as an indicator of test readiness. This context is particularly important because learners’ interpretations of feedback may shape both their cognitive engagement and emotional responses during speaking preparation. Moreover, limited research has explored how learners’ perceptions of different feedback dimensions relate to their perceived speaking development and communicative confidence in VSTEP classrooms. Addressing this gap is important because English is increasingly conceptualized not merely as a foreign language but as a second language within Vietnamese educational discourse. Consequently, there is a growing need to understand how feedback practices in test preparation can also support broader communicative learning goals aligned with ESL-oriented instruction, in which language use extends beyond examination performance to authentic communication (Nguyen & Hamid, 2024; Pham, 2025).
Against this backdrop, the present study investigates learners’ perceptions of teacher oral feedback in VSTEP speaking preparation classes at Lac Hong University. Specifically, it examines how learners perceive four key feedback dimensions, namely clarity, timing, focus, and affective tone, and explores how these perceptions are associated with learners’ perceived speaking development and communicative confidence. By focusing on learners’ interpretations of teacher oral feedback in a high-stakes VSTEP context, the study extends previous feedback research beyond general language learning settings. Furthermore, it contributes to the growing discussion on how feedback practices in test-oriented classrooms may provide pedagogical support for the broader transition toward ESL-oriented communicative instruction in Vietnam.
Therefore, this study focuses on investigating learners’ perceptions of teacher oral feedback in VSTEP speaking preparation classes, with particular attention to key feedback dimensions, including clarity, timing, focus, and affective tone. Given the limited empirical evidence in high-stakes test preparation contexts in Vietnam, examining how learners interpret and respond to oral feedback is essential for understanding its pedagogical effectiveness. To bridge these gaps, this study attempts to answer the following research questions:
RQ1: What are learners’ perceptions of teacher oral feedback in VSTEP speaking preparation classes in terms of clarity, timing, focus, and affective tone?
RQ2: How do these perceptions influence learners’ speaking development and communicative confidence in a high-stakes test preparation context?
2. Literature Review
2.1. Feedback Theory
Feedback has been widely acknowledged as a central mechanism in second language learning, functioning not only as a tool for correcting linguistic errors but also as a means of guiding learners’ cognitive and metacognitive development (Hattie & Timperley, 2007; Ellis, 2021). While earlier perspectives emphasized feedback as information transmission, more recent frameworks conceptualize feedback as an interactive and learner-mediated process in which meaning is actively constructed rather than passively received (Carless & Boud, 2018; Winstone & Carless, 2021). Within this reconceptualization, feedback effectiveness depends on how learners interpret and utilize the information, as feedback only becomes meaningful when it is actively taken up and applied in subsequent learning processes (Tai et al., 2022; Zhang & Hyland, 2022).
Extending this view, Tai et al. (2022) highlight that feedback operates across multiple levels, including task, process, and self-regulation, each contributing differently to learning outcomes depending on how learners engage with them. This multidimensional nature of feedback is further supported by empirical evidence showing that clarity and alignment with learning goals significantly influence learners’ ability to use feedback productively, while unclear or unfocused feedback often leads to disengagement. In this regard, Mäkipää (2024) demonstrates that learners who perceive feedback as clear and actionable are more likely to maintain engagement and regulate their learning effectively.
At the same time, recent studies increasingly emphasize the affective dimension of feedback, suggesting that emotional responses play a crucial role in shaping learners’ engagement. While feedback has traditionally been associated with cognitive gains, it is now recognized that factors such as confidence, anxiety, and motivation mediate whether feedback leads to improvement. For instance, Zhang (2022) shows that feedback delivered within a supportive pedagogical environment enhances learner engagement, whereas overly evaluative feedback may undermine motivation and reduce participation. Similarly, Han and Hyland (2023) argue that the emotional tone of feedback significantly influences how learners process and respond to corrective input. 
Taken together, these theoretical perspectives provide the foundation for the four feedback dimensions examined in the present study. Specifically, feedback clarity refers to the extent to which learners perceive feedback as understandable and actionable (Hattie & Timperley, 2007; Mäkipää, 2024). Feedback timing concerns when feedback is delivered in relation to speaking tasks and how its immediacy influences learner engagement (Sato & Loewen, 2022). Feedback focus reflects the extent to which feedback targets specific aspects of task performance and learning goals (Tai et al., 2022). Finally, affective tone captures the emotional quality of teacher feedback and its potential role in shaping learners’ confidence and willingness to engage in speaking activities (Han & Hyland, 2023; Zhang, 2022). These four dimensions therefore represent complementary cognitive and affective aspects of teacher oral feedback that are particularly relevant to speaking instruction.
2.2. Learner Perception of Feedback
A growing body of research has shifted the focus of feedback studies toward learners’ perceptions, recognizing that feedback does not inherently lead to learning unless it is meaningfully interpreted by learners. This learner centered perspective posits that feedback effectiveness is mediated by learners’ beliefs, prior experiences, and contextual expectations, rather than being determined solely by teacher practices. As Carless and Boud (2021) emphasize, feedback should be understood as a process of sense-making in which learners actively engage with information to regulate their learning.
Recent empirical studies further demonstrate that learners’ perceptions are shaped by both cognitive and affective factors. For example, Zhang and Hyland (2022) found that learners are more likely to engage with feedback when it is perceived as relevant, specific, and actionable, whereas vague or overly critical feedback can hinder engagement. Complementing this view, research on feedback literacy suggests that learners need specific competencies to interpret and use feedback effectively, including the ability to manage emotional responses and translate feedback into action (Tai et al., 2022).
Moreover, emerging studies highlight the importance of affective responses in shaping feedback perception. Learners who perceive feedback as supportive tend to demonstrate greater willingness to communicate and participate in learning activities, while negative perceptions may lead to increased anxiety and avoidance behaviors. For instance, recent findings indicate that emotional engagement plays a decisive role in determining whether learners act upon feedback, reinforcing the idea that feedback effectiveness is inseparable from learners’ affective experiences. Accordingly, the present study adopts these four dimensions as the conceptual basis of the questionnaire because they represent key characteristics through which learners interpret teacher oral feedback. Examining learners’ perceptions across these dimensions provides a learner-centered perspective on feedback effectiveness, complementing previous studies that have primarily focused on teachers’ feedback practices.
2.3. Oral Feedback in Speaking and VSTEP Contexts
Oral feedback occupies a distinctive position in speaking instruction due to its immediacy and interactional nature, requiring learners to process feedback while simultaneously engaging in communication. Unlike written feedback, which allows for delayed reflection, oral feedback is embedded within real-time interaction, making it both a powerful and potentially disruptive instructional tool. Research indicates that different forms of oral feedback, including explicit correction and recasts, play varying roles in supporting language development, with explicit feedback often facilitating greater noticing of linguistic forms. 
The effectiveness of oral feedback in speaking contexts depends on how teachers balance corrective intent with communicative flow. While feedback delivered during interaction can promote immediate awareness, it may also interrupt fluency if not managed carefully. Conversely, delayed feedback may support reflection but reduce immediacy of learning. Sato and Loewen (2022) argue that optimal feedback practices require a dynamic balance between these competing demands, highlighting the importance of contextual sensitivity in feedback delivery.
In high-stakes test preparation contexts such as VSTEP, oral feedback assumes an additional evaluative dimension, as it is often interpreted by learners as an indicator of test readiness. This dual role both instructional and evaluative can shape learners’ perceptions in complex ways, influencing not only their cognitive engagement but also their emotional responses. Despite the widespread implementation of VSTEP in Vietnamese higher education, research examining learners’ perceptions of oral feedback in this context remains limited, indicating a clear gap in the literature.
Recent developments in educational technology have introduced AI-mediated feedback as an additional source of speaking support. Although previous studies suggest that AI can provide immediate and individualized feedback (Xu et al., 2024), the present study focuses specifically on teacher oral feedback, given its interactive, contextual, and relational nature in VSTEP speaking classrooms. Therefore, AI-mediated feedback is acknowledged as a complementary development rather than the primary focus of this research.
Based on the literature reviewed above, the present study operationalizes teacher oral feedback through four dimensions: clarity, timing, focus, and affective tone. These dimensions were selected because they consistently emerge in contemporary feedback research as key factors influencing how learners interpret, engage with, and respond to teacher feedback in speaking classrooms. They also provide the conceptual framework for the questionnaire used to investigate learners’ perceptions in the present study.
3. Methodology
3.1.  Research Design
This study employed a quantitative survey design to investigate learners’ perceptions of teacher oral feedback in VSTEP speaking preparation classes. A quantitative approach was considered appropriate because the primary objectives were to describe learners’ perceptions across four predefined feedback dimensions and to examine the statistical relationships between these dimensions and learners’ perceived speaking development and perceived confidence. Since the study focused on identifying general patterns of learners’ responses rather than exploring individual experiences in depth, a structured questionnaire was considered the most suitable instrument.
Although a mixed-methods design incorporating interviews might provide richer insights into how learners interpret teacher feedback, the present study adopted a quantitative approach to establish an initial empirical understanding of learners’ perceptions within a high-stakes VSTEP context. Future studies may complement these findings through qualitative or mixed-methods research to provide a deeper explanation of learners’ feedback experiences.
3.2. Participants
This study was conducted at the Lac Hong Foreign Languages and Informatics Center, Lac Hong University, Dong Nai Province, Vietnam. The participants were 64 undergraduate students enrolled in VSTEP B1-B2 speaking preparation courses. Participants were recruited from two intact VSTEP speaking preparation classes (K33 and K34) using convenience sampling. Participation was voluntary, and all respondents completed the questionnaire anonymously.
 Table 1 
Summarizes the demographic characteristics of the participants.
	Characteristic
	Category
	n
	%

	Gender
	Male
	32
	50.0

	
	Female
	32
	50.0

	VSTEP Preparation Course
	K33
	29
	45.3

	
	K34
	35
	54.7


Basic demographic information, including gender and course enrollment, was collected to describe the sample. Additional background variables, such as academic year, previous VSTEP experience, and preparation duration, were not collected and are therefore acknowledged as limitations of the study. As the sample was drawn from a single language center within one university, the findings should be interpreted with caution and cannot be generalized to all VSTEP learners in Vietnam.
3.3.  Instrument
Data were collected using a structured questionnaire specifically designed to measure learners’ perceptions of teacher oral feedback in VSTEP speaking preparation classes. The questionnaire consisted of 20 Likert-scale items (five items for each feedback dimension) measured on a five-point scale ranging from 1 (Strongly Disagree) to 5 (Strongly Agree).
The four dimensions were developed based on established feedback literature.
- Feedback clarity focused on the extent to which feedback was understandable, specific, and actionable, drawing on feedback usability (Hattie & Timperley, 2007; Mäkipää, 2024).
- Feedback timing examined learners’ perceptions of when feedback was provided during or after speaking activities, based on interactional feedback research (Sato & Loewen, 2022).
- Feedback focus measured whether teacher feedback addressed specific aspects of speaking performance and learning goals, reflecting task alignment (Tai et al., 2022).
- Affective tone investigated learners’ perceptions of teachers’ emotional support, encouragement, and sensitivity when providing feedback, drawing upon research on learner engagement and feedback emotion (Han & Hyland, 2023; Zhang, 2022).
Sample questionnaire items included:
-  "My teacher's feedback is easy to understand."
-  "Feedback is provided at an appropriate time."
-  "Teacher feedback focuses on important speaking problems."
-  "My teacher gives feedback in an encouraging manner."
The questionnaire was adapted from contemporary feedback perception literature and further contextualized for VSTEP speaking preparation through a review of relevant theoretical frameworks and recent empirical studies.
3.4. Instrument Reliability and Validity
Prior to the main survey, the questionnaire was reviewed by experienced VSTEP instructors and researchers in language education to ensure content validity and contextual appropriateness. Minor revisions were made to improve wording clarity and item specificity. Internal consistency was evaluated using Cronbach’s alpha. All four constructs exceeded the commonly accepted threshold of .70, indicating satisfactory reliability.
Table 2
Participant Characteristics (N = 64)
	Construct
	Cronbach's α

	Clarity
	.88

	Timing
	.82

	Focus
	.86

	Affective Tone
	.84


Overall questionnaire α = .90. These results indicate satisfactory internal consistency for all constructs included in the questionnaire.
3.5.  Data Analysis
The collected data were analyzed using SPSS. Descriptive statistics (minimum, maximum, mean, and standard deviation) were calculated to summarize learners’ perceptions across the four feedback dimensions. Pearson correlation analysis was then conducted to examine the relationships between these feedback dimensions and learners’ perceived speaking development as well as perceived confidence. Because both outcome variables were measured through self-report questionnaire items, the findings indicate statistical associations rather than causal relationships.
This study was conducted at Lac Hong University (LHU) in Dong Nai Province, Vietnam. It focuses on learners’ perceptions of teacher oral feedback in VSTEP speaking preparation classes, particularly in relation to key feedback dimensions, including clarity, timing, focus, and affective tone. The study investigated a group of 64 undergraduate students who were preparing for the VSTEP B1-B2 speaking test at the Lac Hong Foreign Languages and Informatics Center.
A quantitative research approach was employed to collect and analyze data from the participants. Specifically, a structured questionnaire was used as the primary research instrument, as it is widely recognized as an effective tool for gathering large-scale perception data and examining patterns of learner responses in educational contexts (Winstone & Carless, 2021). The design of the questionnaire was informed by established feedback frameworks, particularly those emphasizing the role of feedback clarity, timing, and learner engagement in shaping learning outcomes (Tai et al., 2022). In addition, the inclusion of affective dimensions in the instrument reflects recent findings that emotional responses to feedback significantly influence learners’ willingness to engage with speaking tasks (Han & Hyland, 2023).
Participants were asked to evaluate their perceptions of teacher oral feedback in speaking classes using a Likert-scale questionnaire. The instrument consisted of multiple items measuring different aspects of feedback, allowing for a comprehensive understanding of how learners experience and interpret feedback in a high-stakes test preparation context. This approach aligns with previous research suggesting that learners’ perceptions play a mediating role in determining the effectiveness of feedback practices (Carless & Boud, 2021). The questionnaire was administered to all 64 participants, and all responses were collected for analysis.
To ensure the reliability of the instrument, internal consistency was examined using Cronbach’s alpha, with all constructs meeting acceptable reliability thresholds. The collected data were then analyzed using the Statistical Package for the Social Sciences (SPSS). Descriptive statistics, including minimum, maximum, mean, and standard deviation, were calculated to identify general trends in learners’ perceptions. In addition, correlation analysis was conducted to examine the relationships between different feedback dimensions and learners’ perceived speaking development and confidence.
The findings derived from the quantitative data provide insights into how learners perceive teacher oral feedback and how these perceptions may influence their engagement and performance in VSTEP speaking preparation.
 						 4. Results
4.1.  Descriptive Statistics of Learners’ Perceptions
To address the first research question, descriptive statistics were computed based on students’ responses to the questionnaire, focusing on four key dimensions of teacher oral feedback: clarity, timing, focus, and affective tone. Overall, the findings suggest that learners tend to hold positive perceptions of teacher feedback in VSTEP speaking classes, with an average mean score of 3.90.
Table 3
Descriptive Statistics of Feedback Dimensions
	Dimension
	N
	Min
	Max
	Mean
	Std. Deviation 

	Clarity
	64
	2.80
	5.00
	4.12
	0.56

	Focus
	64
	2.75
	5.00
	4.05
	0.60

	Timing
	64
	2.50
	5.00
	3.85
	0.64

	Affective Tone
	64
	2.30
	5.00
	3.60
	0.72

	Overall
	64
	2.70
	5.00
	3.90
	0.58


Note. N = 64; values are based on a 5-point Likert scale.
As shown in Table 3, feedback clarity and feedback focus received the highest mean scores, indicating that learners particularly valued oral feedback that was clear, explicit, task-related, and easy to apply in subsequent speaking activities. By contrast, affective tone received the lowest mean score, suggesting greater variation in how learners perceived the emotional quality of teacher feedback. Overall, these findings indicate that learners generally held positive perceptions of teacher oral feedback, especially when feedback was understandable and directly related to speaking tasks.
By contrast, feedback timing was rated at a moderate level (Mean = 3.85), reflecting some differences in learners’ preferences regarding when feedback should be provided during or after speaking tasks. The lowest mean score was observed for affective tone (Mean = 3.60), which may indicate that students have more varied experiences in terms of how feedback is delivered emotionally. This is further reflected in the relatively higher standard deviation (SD = 0.72), suggesting greater variability in learners’ responses to the emotional dimension of feedback.
4.2. Correlation Analysis 
To address the second research question, Pearson correlation analysis was conducted to examine the relationships between different dimensions of teacher oral feedback and learners’ perceived speaking development as well as their perceived confidence. The results reveal several statistically significant associations among the variables.
Table 4
Correlation between Feedback Dimensions and Learning Outcomes
	Variables
	Perceived Speaking Development
	Perceived Confidence

	Clarity
	.62**
	.58**

	Focus
	.59**
	.55**

	Timing
	.41*
	.38*

	Affective Tone
	.35*
	.52**


Note. The values of p indicate the level of statistical significance of the correlations. A result is considered statistically significant at p < .05, meaning there is less than a 5% probability that the relationship occurred by chance. A stronger level of significance is indicated by p < .01 (marked by **), suggesting a higher level of confidence in the reliability of the results.
As shown in Table 4, feedback clarity demonstrated a strong positive correlation with learners’ perceived speaking development (r = .62, p < .01) and perceived confidence (r = .58, p < .01). Similarly, feedback focus was positively correlated with both perceived speaking development (r = .59, p < .01) and perceived confidence (r = .55, p < .01). These findings indicate that learners who perceived teacher feedback as clearer and more task-focused also tended to report higher levels of perceived speaking development and confidence.
By comparison, feedback timing showed a moderate positive correlation with perceived speaking development (r = .41, p < .05), whereas affective tone demonstrated a stronger correlation with perceived confidence (r = .52, p < .01) than with perceived speaking development (r = .35, p < .05). These associations suggest that different dimensions of teacher oral feedback may relate to different aspects of learners’ perceptions. However, because the study employed a correlational design based on self-reported questionnaire data, these relationships should not be interpreted as evidence of causal effects.
5. Discussion 
The findings of this study provide a more nuanced understanding of learners’ perceptions of teacher oral feedback in VSTEP speaking preparation, directly addressing the two research questions.
With regard to the first research question, the results indicate that learners generally hold positive perceptions of teacher oral feedback, particularly in terms of clarity and focus. These dimensions were not only rated highest but also consistently associated with learners’ sense of usefulness and relevance. This suggests that learners value feedback that is explicit, structured, and closely aligned with task requirements, as it enables them to better understand performance expectations and identify areas for improvement. This finding supports Winstone and Carless (2021), who emphasize that feedback only becomes effective when learners can meaningfully interpret and act upon it. Similarly, Tai et al. (2022) highlight the importance of feedback that enhances learners’ evaluative judgment and task understanding. This pattern may be partly explained by the nature of VSTEP as a high-stakes speaking examination. Because learners are preparing for an assessment in which speaking performance is evaluated against clearly defined criteria, they are likely to place greater value on feedback that is explicit, task-focused, and immediately applicable. Clear guidance may help learners better understand performance expectations, identify specific weaknesses, and prioritize areas for improvement during test preparation. In this context, clarity and focus appear to be particularly meaningful because they reduce uncertainty and provide learners with practical directions for subsequent speaking practice.
However, learners’ perceptions were less consistent with regard to timing and affective tone, indicating that feedback is experienced not only as a cognitive resource but also as a socially and emotionally mediated process. In particular, the relatively lower rating of affective tone suggests that learners may be sensitive to how feedback is delivered, especially in high-pressure speaking contexts. This aligns with Han and Hyland (2023), who argue that feedback is inherently relational, and that its effectiveness depends on how it is emotionally received by learners.
In relation to the second research question, the findings reveal that different feedback dimensions play distinct roles in shaping learners’ perceived speaking development and communicative confidence. Specifically, clarity and focus demonstrate strong relationships with speaking development, suggesting that cognitively oriented feedback is more influential in helping learners improve their performance. By contrast, affective tone shows a stronger association with confidence, highlighting the role of emotional support in fostering learners’ willingness to communicate. This indicates that while cognitive clarity facilitates learning, emotional factors are equally important in sustaining engagement, particularly in speaking activities that require real-time performance.
The role of timing appears to be more moderate, suggesting that although it contributes to learning, it is less decisive compared to clarity and focus. This finding reflects the dynamic nature of oral interaction, where feedback must be carefully integrated into communicative flow. As Sato and Loewen (2022) suggest, the effectiveness of feedback depends not only on its content but also on its delivery within interactional contexts.
Taken together, these findings highlight the dual nature of feedback as both a cognitive and affective process, particularly in high-stakes test preparation environments. In such contexts, feedback often serves both instructional and evaluative functions, which may influence how learners interpret and respond to it. As Carless and Boud (2021) argue, feedback effectiveness ultimately depends on learners’ sense-making processes rather than the feedback itself.
Importantly, these findings also have broader implications for the ongoing shift toward ESL-oriented instruction in Vietnam. Rather than suggesting that oral feedback in VSTEP preparation directly develops ESL-oriented communicative competence, the present findings indicate that balanced teacher oral feedback may support learners’ perceived speaking development and confidence, both of which are valuable foundations for communication beyond examination settings. In this sense, effective feedback can be viewed as a pedagogical bridge between test preparation and broader communicative learning goals rather than as a direct cause of ESL-oriented competence. This includes promoting interaction, learner autonomy, and meaningful language use, as suggested by Ellis (2021) and Li (2023). Furthermore, the integration of AI-mediated feedback may complement teacher feedback by providing immediate and individualized input, although its effectiveness remains dependent on learners’ engagement with such tools (Xu et al., 2024; Godwin-Jones, 2022).
The findings suggest that effective oral feedback in VSTEP speaking classrooms requires a balanced combination of clarity, focus, appropriate timing, and emotional support. These dimensions were statistically associated with learners’ perceptions of speaking development and confidence; however, the present study did not measure actual speaking performance or classroom behavior. Consequently, the pedagogical implications discussed here should be interpreted as being based on learners’ reported perceptions rather than direct evidence of learning outcomes.
The findings suggest several practical implications for teachers working in VSTEP speaking preparation classes. First, oral feedback should be clear, concise, and directly linked to the VSTEP speaking assessment criteria so that learners understand exactly which aspects of their performance require improvement. Second, brief post-task feedback may be more effective than frequent interruptions during fluency-oriented speaking activities, thereby maintaining communicative flow while still providing opportunities for reflection. Third, teachers should balance comments on learners’ strengths with constructive suggestions for improvement in order to sustain motivation. Finally, repeated speaking errors should be addressed using supportive and encouraging language, as emotionally positive feedback may help maintain learners’ confidence and willingness to communicate despite the pressures associated with high-stakes speaking assessments.
6. Conclusion
This study investigated learners’ perceptions of teacher oral feedback in VSTEP speaking preparation classes at Lac Hong University, with particular attention to four key feedback dimensions: clarity, timing, focus, and affective tone. By examining how learners perceived these dimensions and their relationships with perceived speaking development and perceived confidence, the study sought to contribute to a better understanding of teacher oral feedback within a high-stakes speaking preparation context in Vietnam.
From an academic perspective, the study extends previous feedback research by focusing on learners’ interpretations of teacher oral feedback rather than teachers’ feedback practices alone. The findings suggest that the cognitive dimensions of feedback, particularly clarity and focus, were more strongly associated with learners’ perceived speaking development, whereas affective tone was more closely associated with perceived confidence. These findings contribute to the growing body of research emphasizing the learner-centered nature of feedback and highlight the importance of considering both cognitive and affective dimensions when examining oral feedback in high-stakes speaking contexts.
From a pedagogical perspective, the findings suggest that teachers should provide oral feedback that is clear, focused, timely, and emotionally supportive. In VSTEP speaking preparation classes, brief post-task feedback, explicit links to VSTEP speaking assessment criteria, balanced comments on learners’ strengths and weaknesses, delayed correction during fluency-focused activities, and supportive language when addressing repeated errors may help learners better understand speaking expectations while maintaining their confidence and willingness to communicate. Rather than suggesting that teacher oral feedback directly develops ESL-oriented communicative competence, the findings indicate that balanced oral feedback may support learners’ perceived speaking development and confidence, both of which are valuable foundations for communication beyond examination settings.
Several limitations should be acknowledged. First, the study relied on a single self-report questionnaire administered to a relatively small sample of learners from one language center at one university, limiting the generalizability of the findings. Second, because the study collected only learners’ self-reported perceptions, responses may have been influenced by self-report bias. Third, no qualitative data, classroom observations, teacher perspectives, or recordings of teacher oral feedback were collected to triangulate learners’ responses. Finally, the study did not include objective measures of speaking performance; therefore, the reported relationships should be interpreted as associations between learners’ perceptions rather than evidence of causal effects or actual improvements in speaking ability. Future studies could adopt mixed-methods designs combining questionnaires with classroom observations, semi-structured interviews, teacher feedback recordings, and analyses of learner uptake. Including objective measures such as pre- and post-speaking test scores would provide stronger evidence regarding the relationship between teacher oral feedback and speaking performance. Such approaches would also help explain why learners perceive particular feedback dimensions as more useful or emotionally supportive within high-stakes speaking preparation contexts.
Overall, the present study contributes to the growing literature on teacher oral feedback by providing learner-centered evidence from a Vietnamese high-stakes VSTEP context, offering practical implications for improving speaking instruction while supporting broader communicative learning goals.
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