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Abstract
This study aims to investigate the pronunciation features of EFL second year university students in a speaking course, focusing on consonant production and prosodic elements such as word stress and intonation. To demonstrate the significant difficulties that learners encountered during producing English speech, the two participants were asked to perform both read-a-loud tasks and speaking tasks. Data from recorded speech were analyzed base on the phonological frameworks of previous research (Roach, 2009; Rogerson-Revell, 2011; Cruttenden, 2014). The findings reveal that the participants have the tendency of omitting the final sounds such as -s and -ed, and have troubles in producing a good English intonation, affecting their communicative effectiveness. Consistent with prior research (Derwing & Munro, 2005; Yates, 2017; Pourhosein, 2016), this small qualitative case study underscores the importance of targeted pronunciation instruction, calling for further research to implement pedagogical interventions which emphasize prosodic features and final consonants to enhance students’ overall spoken proficiency.
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1. Introduction
Pronunciation has caught a lot of attention of many researchers when it comes to learning English. Noticeably, L2 learners have to put a lot of efforts to improve their pronunciation as it is a difficult part of English learning process (Pourhosein, 2016). Besides, it is claimed that pronunciation plays a crucial part in supporting learners’ understanding through spoken communication (Derwing & Munro, 2005; Yates, 2017). Thus, the importance of English pronunciation is taken into account in both learning and teaching process. In relations to pronunciation features, stress and consonants are supposed to play important parts in a comprehension conversation. Noticeably, Vietnamese students usually made errors in these aspects of pronunciation, which causes the difficult understanding in communicating with native speakers.
Previous studies have consistently reported that Vietnamese learners of English experience difficulties with English final consonants and consonant clusters due to substantial phonological differences between Vietnamese and English (Le, 2014; Nguyen, 2007; Bui et al., 2021). Research has also shown that suprasegmental features such as word stress and intonation remain challenging for Vietnamese learners because Vietnamese is a tonal language and does not employ stress and intonation in the same manner as English (Yates, 2017). Although these pronunciation difficulties have been documented, much of the existing research has focused on larger groups of learners and quantitative descriptions of error types.
Sophomore English majors represent an important population for investigation because they have already received substantial English instruction and are expected to participate in increasingly demanding speaking courses. At this stage, persistent pronunciation difficulties may affect their future academic performance, professional communication, and language development. Furthermore, examining pronunciation within a speaking-course context has pedagogical value because the findings can directly inform classroom pronunciation instruction. Hence, this paper aims to explore these aspects related to Vietnamese learners’ pronunciation and some appropriate recommendations for pronunciation teaching in Vietnam.

2. Literature review
The paper analysis will be based on the pronunciation features stated below:
2.1. Consonants
In terms of English pronunciation, Rogerson-Revell (2011) suggested that there are 24 consonants described as the table below:
             Table 1: English consonants phonemes
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It can be seen that the consonants are classified into manner and place of articulation. Additionally, these consonants are divided into voiced group (/b/, /m/, /w/, /v/, /d/, /z/, /n/, /l/, /r/, /j/, /g/, /ʒ/, /dʒ/, /ŋ/, /ð/) and voiceless group (/p/, /f/, /t/, /s/, /k/, /h/, /ʃ/, /tʃ/, /θ/). Noticeably, the consonants made up a large proportion for ending sounds in English, especially for s rule pronunciation and past tense verbs pronunciation. These ending sounds are usually known as codas (final consonants) which is a crucial part in the syllable structure (Roach, 2009). Moreover, consonants clusters happen when there are two or more consonants combined together (Roach, 2009). In comparison to Vietnamese, most of the consonants share the same sounds (see Appendix A), so it is likely that Vietnamese can produce consonant clusters accurately. However, it is claimed that L2 learners usually struggle with pronouncing the final sounds relating to English rules. Thus, it is necessary to carry out the errors and give feedback to learners for further improvement in their pronunciation. 
2.2. Final consonant articulation among Vietnamese learners
Regarding pronunciation production, this has been proved that second language learners were affected by their mother tongue to some extent. Although Vietnamese and English shared some consonants such as /b, d, k, m, n, f, v, s, z, h, l/ (Pham & McLeod, 2016), Vietnamese does not have the habit of pronouncing final sounds, leading to the ignorance of final sounds or difficulties articulating these sounds among Vietnamese second language learners (Le, 2014). As mentioned above, consonants are divided into voiceless and voiced consonants, along with consonant clusters, which poses challenges for non-native learners (Al-khresheh, 2024). Following the consonants categories described as above (Rogerson-Revell, 2011), Cummins (2015) stated that most English words ended with these consonants, except for except for /h/, /r/, /w/ and /j/. In addition to this, Knight (2003) listed final consonant sounds as below:
/p/ - sheep, stop, cheap 
/b/ - transcribe, crab 
/t/ - start, smart, seat, meat, wet 
/d/ - ride, sad, bread, road, 
/k/ - pick, speak, peak
/f/ - leaf, belief, roof, half, sniff 
/v/ - leave, arrive, live, love, five 
/θ/ - earth, health, worth 
/ð/ - breathe, clothe, with 
/s/ - stress, goes, rice, bus, six 
/z/ - these, plays, buzz, prize 
/tʃ/ - teach, watch, much 
/dʒ/- bridge, large, village
/m/- come, some, warm, time 
/n/ - than, man, sun, tin, cone 
/ŋ/ - sing, spring, wrong, wing 
/l/ - pool, smile, veil, call, girl
/ʒ/ - message, garage, massage 
/g/ - beg, dog, clog, bag 
/ʃ/ - crash, wash, rush
In addition to this list, the researcher categorized final consonants into two groups, namely pre-final and post-final consonants. 
Pre-final includes: /m/, /n/, /ŋ/, /l/, /s/ 
Post-final includes: /s/, /z/, /t/, /d/, /θ/
The study of Bui et al. (2021) examined how Vietnamese learners pronounced these consonants stated above. The researchers found out that most learners mispronounced these sounds or omitted them when encountering these consonants during their productive speech. In some cases, learners also substituted these sounds, leading to the misunderstanding or incorrectness to listeners. As a result, these are common errors in pronouncing ending sounds among Vietnamese second language learners.
Another study from Nguyen (2007) showed that Vietnamese learners had difficulties pronouncing ending sounds of English words due to the differences between Vietnamese and English consonants systems. The study collected data from five participants representing different Vietnamese regional accents. Participants were asked to read aloud a paragraph provided by the researcher and submit their recordings via email. The findings revealed that learners frequently omitted unfamiliar or challenging final consonants and inserted a schwa vowel into final consonant clusters. For example, lives was pronounced as /lɪvəz/ and leaves as /liːvəz/. The participants also tended to simplify final consonants by modifying them to resemble sounds found in their native language. Additionally, the quality of two recordings was compromised by background noise, making accurate phonetic analysis difficult.
Although there are various pronunciation topics, many researchers seem to disregard these common errors in pronouncing final consonants among Vietnamese second language learners. Specifically, students who majored in English Language also encountered these errors in their pronunciation, leading to the need of further research in this aspect and appropriate pedagogical practices for improvements in this field.
2.2. Word Stress and Intonation
2.2.1. Word stress
Cruttenden (2014) referred the concept of stress as ‘the syllable or syllables of a word which stand out from the remainder are said to be accented, to receive the accent’. Additionally, there are four main factors that is made to recap syllable prominence or stress (Rogerson-Revell, 2011):
1. Loudness
2. Pitch change
3. Quality of sound
4. Length of sound
Previous research suggests that Vietnamese learners often demonstrate reduced pitch variation, inaccurate stress placement, and difficulties with English prosodic features because English stress patterns differ substantially from Vietnamese phonological organization (Yates, 2017; Rogerson-Revell, 2011). It is considered that pitch change is the most important part to recognize the stressed and unstressed syllables. Hence, learners are supposed to have native-like voice if they correctly process these four parts in making word stress. 
2.2.2. Intonation
In terms of broader aspects of stress, Rogerson-Revell (2011) defined this as prosody or speech melody which builds up English intonation. To specify English intonation, Rogerson-Revell (2011) provided the main structure as below:
· Thought groups/Tone units (the division of utterances into smaller chunks or meaningful units) 
· Nuclear stress placement/Tonicity (the accentual function of intonation)
· Tone choice (Rise-Fall/pitch movement)
As Roach (2009) suggested, English intonation enables learners to engage with attitudinal, accentual, grammatical, discourse function which support their second language uptake. Therefore, it is important for learners to take into account these aspects of pronunciation for improving their articulation. Hence, this paper will apply these features to make a clear examination of Vietnamese learners’ pronunciation.
2.4. Research questions:
Collectively, previous studies suggest that final consonants, word stress, and intonation remain problematic for Vietnamese learners of English. However, existing research has largely focused on identifying error patterns in broader learner populations. Few studies have provided an in-depth qualitative examination of how these pronunciation features appear across both controlled and spontaneous speaking tasks among university English majors. Therefore, the present study addresses this gap through a small-scale case analysis of two Vietnamese EFL sophomores.
a. What consonant difficulties do Vietnamese EFL sophomores encounter during both their read-a-loud and free speaking task?
b. What are some common mistakes do Vietnamese EFL sophomores make regarding English word stress and intonation?
c. What are the possible implications of these pronunciation difficulties for communicative effectiveness?

3. Methodology
3.1. Research design and procedure
This study employed a qualitative descriptive case-study design to examine the pronunciation features and difficulties of EFL sophomores in a speaking course at a university. The purpose of the study was not to generalize findings to all Vietnamese EFL learners but to provide an in-depth examination of pronunciation features exhibited by two information-rich cases. A case-study approach was considered appropriate because it allows detailed analysis of naturally occurring pronunciation patterns across different speaking tasks and generates pedagogical insights that may inform pronunciation instruction.
The participants are asked to record their pronunciation for this paper analysis. The speakers are given an English passage to read, and they are required to give a free speech. Before the process of recording, the participants have filled in the consent form and questionnaire to give their background information. The analysis is carried out based on the data given by the learners.
3.2. Participants
There were two Vietnamese EFL sophomores taking part in this qualitative case study. The participants were chosen based on their on-going assessment results from their lecturer within their classroom. Purposive sampling was employed to select two information-rich participants for detailed analysis. To ensure a representative cross-section for most Vietnamese EFL sophomores, the two learners with the same proficiency level (B2) were identified as fairly good pronunciation and good pronunciation according to their lecturer. The participants’ native language is Vietnamese, and they had studied English as a compulsory subject through Vietnamese education system for approximately ten years. The two participants are majoring in English language, and they provided rich qualitative data that allowed for an in-depth examination of pronunciation features commonly reported in previous studies on Vietnamese learners of English. The purpose of this selection was not to represent the broader population of Vietnamese EFL sophomores but to examine persistent pronunciation difficulties among learners who had already achieved relatively high levels of English proficiency.
Because both participants shared similar educational backgrounds and proficiency levels, the findings were interpreted as exploratory rather than representative. It is possible that learners with different proficiency levels or learning experiences may demonstrate different pronunciation patterns.
3.3. Data collection instruments
A free speaking task (see Appendix B) and reading passages adopted from (Fairbanks, 1960; Darley et al., 1975) were deployed as primary instruments to assess learners’ pronunciation. The two reading passages were selected since it contains numerous final consonants, consonant clusters, plural markers, and multisyllabic words, making it suitable for examining consonant production and word stress patterns. An oral test acted as free speaking task to obtain the data of phonetic nature for the analysis of targeted sounds. The free speaking task had only one part with 4 questions following the familiar topic that learners studied during their speaking course (described in appendix B). This task allows learners to perform spontaneous speech and manage their language production, supporting this study obtain a more comprehensive understanding of their pronunciation strengths, weaknesses, and learning goals. Read-aloud passages adapted from a pronunciation assessment text were used to elicit controlled speech. The passage contained a variety of consonant sounds, final consonants, consonant clusters, multisyllabic words, and opportunities for intonation patterns. This task enabled the researcher to identify pronunciation difficulties under relatively controlled conditions.
3.4. Data analysis
All recordings were transcribed and repeatedly listened to for detailed phonological analysis. This study examined the two learners’ pronunciation based on the framework proposed by Roach (2009), Rogerson-Revell (2011), and Cruttenden (2014) as mentioned in the literature review. The analysis mainly focused on final consonants articulation, word stress, and intonation. Particular attention was paid to the pronunciation of plural and third-person singular markers (-s/-es) and past tense markers (-ed), as these structures frequently pose difficulties for Vietnamese learners (Disney & Le, 2024).
To improve analytical reliability, all recordings were transcribed and reviewed multiple times using a consistent coding sheet focusing on final consonants, word stress, and intonation. Pronunciation errors were identified according to the phonological descriptions provided by Roach (2009), Rogerson-Revell (2011), and Cruttenden (2014). Because the study was exploratory and small-scale, formal inter-rater reliability was not conducted. This limitation is acknowledged and should be addressed in future research.
Regarding validity, the combination of read-aloud and free-speaking tasks enabled the study to examine pronunciation features under both controlled and spontaneous speaking conditions. The selected tasks were considered appropriate because they provided opportunities for the production of final consonants, multisyllabic words, stress patterns, and intonation structures relevant to the research questions.

4. Analysis and discussion
4.1. Consonants
As can be heard from the recordings, all the participants can pronounce /s/, /h/, /g/, /f/, /b/, /n/, /m/, /r/, /w/ the same as native speakers. In comparison to L1, these sounds share the same sound in Vietnamese (see Appendix A), so it is obvious that learners can articulate these sounds correctly. With regard to the consonant clusters, the participants seemed to have a good performance of pronouncing them. However, during reading a passage aloud, the participants did make errors for some consonants (as described in table 1), namely /z/, /t/, /tʃ/. Interestingly, these participants are supposed to mostly pronounce incorrectly these sounds since their proficiency is B2. 

          Table 2: Errors in pronouncing consonants sounds (reading aloud passage)
	Consonants
	Errors

	/z/
	Instead of pronouncing [z] for the words observe /əbˈzɜːv/ and ooze /uːz/, speaker 1 pronounced [s] for these words: /əbˈsɜːv/, /uːs/ (RP Speaker 1, 0:22)

	/t/
	The speaker 1 did not pronounce it clearly for the word twice in the passage, she got a half sound of /t/ and a half sound of pronouncing ‘ch’ in Vietnamese. (RP Speaker 1, 0:34)

	/tʃ/
	The speaker 2 mispronounced the word arch /ɑːrtʃ/, she said /eɪk/ instead. (RP Speaker 2, 0:15)



Noticeably, Vietnamese learners seem to fail in pronounce the final codas correctly, especially for the s rules pronunciation. As can be heard from the recordings, the learners pronounce /s/ for all of the words ending with s. In both reading aloud the passage and free speech, learners made no differences of final consonant sounds (/z/, /s/, /ɪz/) for words belonging to the s rules pronunciation. Interestingly, learners also did not produce correctly /t/, /d/ for the verbs in -ed form. The most salient feature can be found that /t/ was mostly unaspirated for words ending with ‘t’ as well as words engaging with -ed rule.


Table 3: Final consonants errors
	Feature
	Target tokens
	Errors
	Error rates

	/z/
	15
	10
	66.7%

	/ɪz/
	8
	5
	62.5%

	/d/
	12
	7
	58.3%

	/t/
	14
	6
	42.9%



Table 3 demonstrates that the greatest pronunciation difficulties occurred in the production of English morphophonemic final consonants, particularly /z/ (66.7%) and /ɪz/ (62.5%), followed by the past tense marker /d/ (58.3%) and the voiceless marker /t/ (42.9%). These findings indicate that the learners' errors were not randomly distributed across English consonants but were concentrated on grammatical morphemes realized through word-final consonants. This pattern supports the phonological framework proposed by Roach (2009) and Rogerson-Revell (2011), who argue that English codas carry not only phonetic information but also important grammatical meanings such as plurality, third-person singular agreement, and past tense. Consequently, inaccurate realization of these final consonants extends beyond segmental pronunciation problems and may affect the comprehensibility during spoken interaction.
The comparatively high error rate for the past tense marker /d/ (58.3%) further demonstrates the interaction between phonological complexity and grammatical processing. Unlike lexical consonants, English regular past tense endings require learners to simultaneously retrieve morphological information and apply context-dependent allophonic rules (/t/, /d/, or /ɪd/). Such dual processing increases cognitive demands during speech production, particularly in spontaneous communication. According to Disney and Le (2024), Vietnamese learners frequently omit or simplify word-final /s/ and /z/ because these sounds contribute little to lexical identification in Vietnamese but play a substantial grammatical role in English. A similar explanation may account for the omission of /d/ observed in the present study. During speech production, learners appear to prioritize lexical meaning over grammatical accuracy, resulting in the deletion or reduction of less perceptually salient morphemes. This observation also aligns with Bui et al. (2021), who reported that Vietnamese university students consistently omitted or substituted English final consonants despite several years of formal English instruction.


Table 4: Errors in pronouncing final consonant sounds (reading passage (RP) and free speech (FS))
	Final sounds
	Errors

	/z/ 
Speaker 1: clings (RP, 0:19), quivers (RP, 0:31), plays (RP, 0:35), couples (FS, 0:45)
Speaker 2: colors (RP, 0:12), gods (RP, 0:59)
	/s/ was produced instead

	/ɪz/
Speaker 2: increases (RP, 1:43), causes (RP, 1:29), enhances (FS, 0:16)
	/s/ was produced instead

	/t/
Speaker 1: utmost, respect, pronounced (RP, 0:27, 0:28, 0:24)
Speaker 2: sunlight (RP, 0:02), caused (RP, 1:17), passed (RP, 1:08), paste (FS, 0:09)
	/t/ was unaspirated

	/d/ 
Speaker 1: urged (RP, 0:52)
Speaker 2: formed (RP, 1:34), colored (RP, 1:42), observed (RP, 1:47)
	/d/ was omitted



With regard to L1, there are no equivalent sounds for /tʃ/ in Vietnamese. As Nation and Newton (2020) proposed that the sound system of learners’ first language literally influence their second language sounds. Additionally, L2 learners can find difficulty in articulating L2 phonemes which are not in L1. Therefore, it is understandable that the two participants cannot pronounce /tʃ/ correctly. The same situation happens for producing final sounds of s rules and -ed rules as Vietnamese does not have ending sounds system as English. Therefore, Vietnamese learners struggle to pronounce these final codas accurately. 
4.2. Word stress and Intonation
Depending on the recordings, it is obvious that learners mostly did not make stress on words as well as give an inaccurate English speech melody. It can be seen that learners usually omitted word stress, made wrong tone groups division and incorrect tonic placement during speech.

     *Examples for incorrect word stress: (Similar patterns happen for L2 Speaker 2)
	Native speakers
	L2 Speaker 1

	During reading passage (RP):

Ancient /ˈeɪnʃənt/ (0:10)
Several /ˈsevərəl/ (0:13)
Feeling /ˈfiːlɪŋ/ (0:24)
	She made no stress without any pitch change.
/eɪnʃənt/
/sevərəl/
/filɪŋ/

	During free speech (FS):

Music /ˈmjuːzɪk/ (0:12)
Melody /ˈmelədi/ (0:32)
	She made no amplitude for the stress parts.
/mjuːzɪk/
/meloʊdi/



*Examples for incorrect speech melody (L2 Speaker 1):
The tonic (phrasal stress) marked by pitch movement: 
The thought groups marked by: //
During reading passage: (RP Speaker 1, 0:17)

Native speaker: A long,// flowing beard clings to his chin,// giving those// who observe him a pronounced feeling of the utmost respect.//

L2 Speaker 1: A long, flowing beard clings to his chin,// giving those// who observe him a pronounced feeling of the// utmost// respect.


During free speech: (FS Speaker 1, 1:03)

Native speaker: It shows that// he wants everyone to have respect for everybody//because everybody is equal.//

L2 Speaker 1: It shows that he wants// everyone to have// uhm respect for everybody// because everybody is equal.//


As the analysis above, the participants usually make incorrect tonic stress and the phrasal stress. It can be seen that the speaker gave the incorrect tone groups division, although there is a comma between ‘a long’ and ‘flowing beard’, she did not make the pause for it. Furthermore, it seems that the learner used the same tone to speak for both reading a loud and free speech, and she did not really make any rise-fall movement.  In this case, the sounds the speaker produced are likely to be affected by the L1 sounds’ system as she spoke without any intonation. According to Nation and Newton (2020), age is one of the factors affecting the learning of another sound system. Besides, when learners get older, their first language is more stable, which causes the disruption in their perception of second language. Therefore, these learners have the tendency to put their Vietnamese tones in speaking English words or producing English prosody since they are adults and advanced in L1. As a result, learners did not put stress placement into words and produce incorrect intonation. This will cause the misunderstanding during conversation as well as the providing of an incomprehensible speech. 
4.3. Learners’ pronunciation goals and settings
Both participants reported a desire to achieve native-like pronunciation for future employment opportunities and international communication. Although these goals reflect learners’ personal aspirations, contemporary pronunciation research suggests that intelligibility and comprehensibility may represent more realistic instructional objectives than native-like pronunciation (Derwing & Munro, 2005). Consequently, pronunciation instruction should prioritize features that contribute most directly to successful communication, particularly final consonants, word stress, and intonation. As the analysis below, it seems that learners can communicate with English native speakers to some extent. Although the learners have studied English for more than 10 years, they still have troubles in their pronunciation and moderate level of listening comprehension. As the description above, the listeners may find some difficulties to be fully understood the messages they conveyed. Therefore, the learners still need to practice more as well as find some appropriate methods for further development in their pronunciation to achieve their goals.

4.4. Limitations 
Several limitations are acknowledged during the analysis in this study. First, there were only two participants in this research, which limits the generalizability of the broader population of Vietnamese EFL learners. Despite allowing detailed phonological analysis from the speech recordings, this study acknowledge the lack of other additional data sources, such as interviews, classroom observations or listener judgements. Therefore, further studies should implement these methods to gain deeper insights into the causes and consequences of challenges that second language learners encounter when articulating these pronunciation features. Additional limitations include the absence of inter-rater reliability procedures, the lack of acoustic analysis, and the absence of listener judgments regarding comprehensibility and other aspects. As pronunciation analysis may involve subjective interpretation, future studies should incorporate multiple raters and listener-based measures to strengthen analytical rigor.
Second, this study focused on some specific pronunciation aspects, namely consonants, words stress and intonation. There are other pronunciation features that need considering such as vowels, rhythm, speech rate, and connected speech. Hence, further research should take these aspects into account to extend the scope of current investigation.
Finally, the study adopted a descriptive approach and did not examine the effectiveness of any pronunciation intervention. Future studies may implement instructional interventions as well as pedagogical practices mentioned below to determine whether targeted pronunciation training can improve Vietnamese learners' pronunciation of final consonants and prosodic features.

5. Pedagogical implications
With the analysis and discussion above, several pedagogical implications emerge. As these learners had difficulties pronouncing final sounds, practical tasks with explicit instructions on final consonants should be carefully designed and implemented during speaking courses. According to (), greater emphasis should be made to final sounds to support communicative effectiveness. Therefore, teachers should provide explicit instruction regarding the pronunciation rules of /s/, /z/, /ɪz/, /t/, /d/, and /ɪd/, followed by extensive communicative practice. Activities such as minimal-pair discrimination, information-gap tasks, dictation exercises, and peer correction can help learners develop greater awareness of these sounds. Some of these activities were included in the feedback (see Appendix C) for these learners to improve their pronunciation after taking part in this study.
Regarding practices for word stress and intonation improvements, previous researchers have suggested that suprasegmental instruction contributed significantly to these pronunciation features (Derwing & Munro, 2005; Yates, 2017). As described in the findings, both participants struggled to stress English words correctly and have appropriate intonation, leading to the need of integrating stress placement, tonic stress, and pitch movement tasks into their current speaking course (see Appendix C). 
As for further development in this field, pronunciation instruction should be integrated into communicative speaking activities rather than taught in isolation. By embedding pronunciation practices within meaningful interactions, learners can develop greater control over pronunciation features while simultaneously improving their communicative effectiveness.

6. Conclusion
In summary, this qualitative case study investigated the pronunciation features of two Vietnamese EFL sophomores through a read-aloud task and a free-speaking task. Drawing on the phonological frameworks of Roach (2009), Rogerson-Revell (2011), and Cruttenden (2014), the study examined consonant production, word stress, and intonation patterns. The findings revealed that the participants had the tendency of omitting the final sounds and had troubles in producing a good English intonation. Despite articulating many English consonants and consonant clusters correctly to some extent, the learners experienced persistent difficulties with final consonants, particularly those associated with plural, third-person singular, and past tense verbs. In addition to this, both learners demonstrated limited control of English word stress and intonation, frequently producing speech with reduced pitch variation and inaccurate stress placement. These errors have made an impact on the communicative effectiveness and raise the awareness of the importance of final sounds articulation. These pronunciation patterns may have implications for communicative effectiveness; however, further research incorporating listener judgments is needed to verify this relationship. The findings of this study also align with previous studies (Disney & Le, 2024; Bui et al., 2021; Minh et al., 2024), calling for further research in this field. To support Vietnamese sophomores in improving their pronunciation, this paper provided some pedagogical implications to raise awareness of L2 Vietnamese learners about these two aspects of pronunciation. Therefore, it is necessary for both learners and teachers to pay attention to these pronunciation features and have appropriate methods for improvements. 
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Appendix A
English – Vietnamese equivalent sounds
	Consonants
	English
	Vietnamese

	/k/
	Cat
	Cát

	/m/
	Mom
	Mẹ

	/n/
	No
	Nói

	/s/
	Sound
	Xe

	/r/
	Road
	Rẽ

	/h/
	Hat
	Hát

	/g/
	Good
	Gót

	/f/
	Fat 
	Phở

	/b/
	Boots
	Bò

	/w/
	What
	Quả 




















Appendix B
Free speaking task: Questions
1. Tell me what is your favorite song
2. Can you tell me more about it?
3. Have you eaten any weird food?
4. How was your feeling when you ate these kinds of food?

Read-aloud task:
The Rainbow Passage
When the sunlight strikes raindrops in the air, they act as a prism and form a rainbow.
The rainbow is a division of white light into many beautiful colors. These take the
shape of a long round arch, with its path high above, and its two ends apparently
beyond the horizon. There is , according to legend, a boiling pot of gold at one end.
People look, but no one ever finds it. When a man looks for something beyond his
reach, his friends say he is looking for the pot of gold at the end of the rainbow.
Throughout the centuries people have explained the rainbow in various ways. Some
have accepted it as a miracle without physical explanation. To the Hebrews it was a
token that there would be no more universal floods. The Greeks used to imagine that
it was a sign from the gods to foretell war or heavy rain. The Norsemen considered
the rainbow as a bridge over which the gods passed from earth to their home in the
sky. Others have tried to explain the phenomenon physically. Aristotle thought that
the rainbow was caused by reflection of the sun's rays by the rain. Since then
physicists have found that it is not reflection, but refraction by the raindrops which
causes the rainbows. Many complicated ideas about the rainbow have been formed.
The difference in the rainbow depends considerably upon the size of the drops, and
the width of the colored band increases as the size of the drops increases. The actual
primary rainbow observed is said to be the effect of super-imposition of a number of
bows. If the red of the second bow falls upon the green of the first, the result is to give
a bow with an abnormally wide yellow band, since red and green light when mixed
form yellow. This is a very common type of bow, one showing mainly red and
yellow, with little or no green or blue.
The Grandfather Passage
You wished to know all about my grandfather. Well, he is nearly ninety-three years
old; he dresses himself in an ancient black frock coat, usually minus several buttons;
yet he still thinks as swiftly as ever. A long, flowing beard clings to his chin, giving
those who observe him a pronounced feeling of the utmost respect. When he speaks,
his voice is just a bit cracked and quivers a trifle. Twice each day he plays skilfully
and with zest upon our small organ. Except in the winter when the ooze or snow or ice
prevents, he slowly takes a short walk in the open air each day. We have often urged
him to walk more and smoke less, but he always answers, “Banana oil!” Grandfather
likes to be modern in his language.





















Appendix C
FEEDBACK AND RECOMMENDATION FOR LEARNERS
Overall, your pronunciation is clear but it still has some problems that need to be addressed. Firstly, let’s look at your pronunciation strengths:
· Almost of the consonants are pronounced correctly, both voiced or voiceless.
· 70-80% of your vowels are articulated well
· The consonants clusters are produced well 
As mentioned below, it is good for you to keep up these strong points in your pronunciation and practice more to develop your voice like native speakers. However, there are weaknesses about your pronunciation that you also need to work on:
· Incorrect final sounds for s rules pronunciation (/s/, /z/, /iz/) and past-tense regular verbs  pronunciation (/t/, /d/, /id/)
· Incorrect word stress
· Incorrect intonation
It is good for you to listen to your recordings by yourself again and notice the errors mentioned above. You can see that you have produced only /s/ as final sounds for all the words ending with s. Additionally, you have omitted the final sounds for past tense verbs and some word stress. Besides, there is no pitch change of English during your speech and you are likely to use same tone when producing speech. Therefore, this may cause misunderstanding when you communicate with English native speakers. Hence, it is necessary for you to carry out these problems for your further pronunciation development. 
Here are some activities that are suggested to help you improve your pronunciation:
1.  Final sounds:
Activity: Work with your friends. Listen to your partner speaking a group of words and find out the word with different final sounds.
               plays        hands    words   peas    buses      hills
               cats          sleeps     sits        hats     picks     drops
You and your friends take turns, create a piece of paper with groups of words like this beforehand and keep practice together. 
2. Word Stress:
Activity:
a. Listen to the following words and write the number of syllables in each word
Considerably   ____                  Social   ____
Explanation     ____                  Understandable   ____
Breakable	 ____	Expectancy   ____
Immediately    ____	Melody   ____
b. Listen again and circle the stressed syllable in each word. Then practice saying these words to your partner. Check your partner’s stress.
This activity will help you to get used to making word stress. You and your friends should take turns and practice together.
3. Intonation:
Activity: You and your friend have been shopping. Make a conversation about what you purchased using the information given below:
A:  What / you / got? 
B:  I / buy / shoes / two pairs / jeans / hat / T-shirt / this bag. 
A:  Quite a lot. I only / buy / couple / T-shirt / sneakers / my upcoming vacation. 
B:  You / buy / that jacket? 
A:  Which one? One / I / try on / Tommy’s? 
Pay attention about your voice when to rise and fall during practicing. After that, you and your partner should check your intonation through watching a video which native speakers do the same scenario. This activity literally can help you have a better intonation.
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