[bookmark: _Toc231225985] Globalization and Intercultural Communication Curriculum: 
Insights from the Quintuple Helix Feasibility Study
Tran Thanh Nhan[footnoteRef:1], Vu Thi Kim Ngan [footnoteRef:2], & Chu Thanh Van[footnoteRef:3] [1:  Lecturer, Faculty of English Language and Culture, VNU, University of Languages and International Studies, Hanoi, Vietnam; Email: thanhantn81@ulis.vnu.edu.vn]  [2:  Officer, Office of Research and Partnerships, VNU, University of Languages and International Studies, Hanoi, Vietnam]  [3:  Lecturer, Faculty of English Language and Culture, VNU, University of Languages and International Studies, Hanoi, Vietnam ] 

Abstract 
This feasibility study on launching the Globalization and Intercultural Communication (GIC) program was initiated to advance the International Relations majors in a Vietnamese transformative context. The study was conducted using a mixed-methods approach, guided by Bronfenbrenner’s (1979) multi-layered quintuple-helix ecological system and a tri-dimensional needs analysis model (incorporating Target Situation, Present Situation, and Critical Needs Analysis). It involves documentary analysis of official directives and four existing curricula together with a large-scale needs assessment (N = 1562) encompassing five stakeholder groups. Three major findings were found: a macro promotion of globalization and internationalization in education in governmental policies; a meso institutional readiness supported by highly compatible ongoing courses, sufficient human resources, and the university ecosystem; and a major interest at the exo and micro layer, suggesting a paradigm shift from language mastery to intercultural competence. GIC curriculum would be competence-based, developing soft, thinking, and professional skills, intercultural competence, and digital/AI literacy. Moreover, it should orient towards practicality and applicability, offering corporate and professional training, fostering multilingualism and intercultural communication, and adopting multidisciplinary or hybrid major–minor structures.
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Introduction
Amid shifting geopolitical landscapes and swift socio-technological transformation, higher education institutions are confronting a dual challenge of preserving their identity while pursuing internationalization (de Wit, 2020; OECD, 1999; Tight, 2022). To address this obstacle, they have to renew themselves by upgrading their study programs to accommodate potential opportunities and threats. This study, therefore, examines the feasibility of introducing a novel study program: Globalization and Intercultural Communication (GIC) at the University of Foreign Languages, Vietnam National University, Hanoi (VNU-ULIS). 
Founded in 1955, VNU-ULIS has historically evolved from a specialized language training academy into a comprehensive center for language teacher training, applied linguistics, and international studies.  Since its 1993 membership in Vietnam National University, the university has been rebranded as the University of Languages and International Studies to highlight its mission in the internationalization process. VNU-ULIS students and faculty have been appointed to represent the Vietnamese youth and academics to greet numerous delegations of high-ranking leaders. That many alumni hold important positions in the government, the Ministry of Foreign Affairs, the Vietnamese Embassy, leading international universities, and multinational corporations is living evidence of the university’s international integration and development. 
The institutional drive to launch this new GIC program coincides with a major milestone: the VNU-ULIS’s 70th anniversary and the structural consolidation of its international studies. The increasingly significant role of Vietnam in the global arena across socioeconomic, cultural, and political fields is the motive behind this transformative move to prepare the agentic human resources for international job opportunities and responsibilities. This research, therefore, was conducted to examine the facilitating conditions created by the Vietnamese government and the university to promote the new program and capture various stakeholders’ aspirations via an extensive needs assessment. These objectives are to be addressed using the quintuple helix model that encapsulates the dynamic partnership among five “houses”: the state, the university, enterprises, researchers, and the public. To evaluate the overarching feasibility, three research questions are formulated as follows:
(1) What governmental policies and initiatives support the GIC training program?
(2) How can VNU-ULIS address the requirements for launching the new program in terms of curriculum, human resources, and facilities?
(3) What are the stakeholders’ interests and anticipation of employment opportunities for GIC graduates?
Literature review
Feasibility study
Feasibility studies, or pilot studies, are often used to determine whether a new idea, intervention, program, process, or measure is suitable for further testing. In other words, this method allows researchers to assess whether the idea or outcome is appropriate and sustainable (Bowen et al., 2009, p. 2). These studies are often conducted before a main study or in the initial stages of large projects to estimate key parameters necessary for the development of the main research (Arain et al., 2010). They can focus on various aspects such as acceptance, needs, implementation, applicability, adaptation, integration, expansion, or limited-efficacy testing (ibid.). The goal is to answer three main questions: Can it work? Does it work? Will it work? (Bowen et al., 2009; Orsmond & Cohn, 2015). 
However, this study is set to answer two questions: Can it work? and (How) will it work? The former is addressed by an analysis of the State and Government policies on globalization and educational international integration goals and the VNU-ULIS capacity to implement the program; the latter career-oriented needs as perceived by various stakeholders. Assumingly, there can be consistency among the state's leadership, the university's capacity, and stakeholders’ aspirations for GIC curriculum development. Meanwhile, career-oriented needs would be translated into a system of learning units covering knowledge, skills/competencies, and qualities, which may serve as key components of the new curriculum (Agrawal et al., 2016).

The quintuple helix model
The term "triple helix model" has recently been associated with the promulgation of Resolution No. 57-NQ/TW dated December 22, 2024, of the Politburo, which emphasizes the combined efforts of the Party, the entire political system, entrepreneurs, businesses, and the citizens in science, technology, innovation, and national digital transformation. In this technological revolution, the citizens and businesses are considered the center, the subjects, the main resources, and the driving force; scientists are the key factor; and the State plays a leading role in creating the most favorable conditions (Government Electronic Newspaper, 2026). It can be claimed that this tripartite cooperation has transformed Resolution 57-NQ/TW into an endogenous driving force for the national, transformative development. 
In actuality, the Resolution No.57-NQ/TW is being widely implemented in technology, education, and research, with groundbreaking solutions (Lan, 2025; Thach, 2022). Ho Chi Minh City National University is a pioneer in implementing this triple helix model (State - University - Enterprise) to quickly concretize the Resolution into strategies to develop high-quality human resources, enhance global competitiveness, and modernize digital technology infrastructure (Nhan Dan Online Newspaper, 2025). This model has also been implemented elsewhere to evaluate the effectiveness of AI training programs for teachers (Van et al., 2026) or develop high-quality semiconductor human resources (Le et al., 2025). At Tan Trao University, it is adopted to transform the university into a knowledge hub, connecting and spreading innovations for sustainable development (Ha & Cuc, 2025). At Hanoi University of Theatre and Film, the model is adopted to create a mechanism for ordering scientific research projects and creative scientific products to develop the cultural industry  (Thi & Binh, 2026).
However, the triple helix model apparently neglects the role of citizens and scientists, as mentioned in Resolution 57-NQ/TW. Other foreign studies also illuminate more complex multi-stakeholder collaborative models in research on social innovation, entrepreneurial ecosystem, and sustainable development (Borrero & Yousafzai, 2024; Carayannis & Campbell, 2012; Cloitre et al., 2023; Morawska-Jancelewicz, 2022). Therefore, the “quintuple helix model”, five-stakeholder collaboration: State - University - Researcher/ Expert - Employer - Citizen, was adopted for this study. The difference is that they are clustered into four layers of an ecosystem. 
Multi-layered ecosystem conceptual framework
The multi-tiered quintuple helix model based on Bronfenbrenner's (1979) theory of human development's ecosystem lays the theoretical foundation for this study. The framework allows consideration of the reciprocal impacts among policies, institutions, enterprises, academics, and individuals on curriculum development corresponding to the macro, meso, exo, and micro levels. In this superstructure, the macro level focuses on national policies regarding globalization and internationalization of education. The meso level presents the institutional capacity as reflected in the curricula, human resources, and facilities. The exo and micro levels involve employers, industry professionals/researchers who may offer the most authentic perspectives on industry development trends, and students, graduates, and high school students, the direct and potential beneficiaries of the training programs. This multi-layered ecosystem illuminates the intertwining among governmental policies, institutional execution, and the occupational requirements for the GIC program.


Figure 1 : Multi-layered conceptual framework based on Bronfenbrenner's Ecosystem Theory (1979)
Research methodology	
This study employs a mixed-methods approach in a convergent parallel design to corroborate qualitative and quantitative data. The study is grounded on a multi-tiered ecosystem conceptual framework (Bronfenbrenner, 1979) as mentioned above, and adopts an analytical framework of a tri-dimensional model incorporating Target Situation Analysis (TSA), Present Situation Analysis (PSA) (Chambers, 1980; Hutchinson & Waters, 1987), and Critical Needs Analysis (CNA) (Benesch, 2001). 
Data collection 
Qualitative data. The qualitative data pool consists of (a) official documents from the state, government, and ministries; (b) four existing curricula and internal evaluation reports on human resources and facilities; and (c) approximately 500 responses to the survey’s open-ended questions. Documentary and thematic analysis were adopted to process and report this data type.
Quantitative data. They were harnessed from a large-scale needs assessment based on a Cognito survey. The questionnaire construct was adapted from a similar prototype designed for the Transnational Cultural and Media Studies program launched by VNU-ULIS in 2023; however, this versatile model incorporated five stakeholder groups into a single survey and targets more experienced, reflective participants who can provide insights into the actual market demands for this major.  The snowball sampling technique and social media platforms were used to administer the questionnaire to potential participants. 
Participants. After more than 6 months, the form recorded 1580 entries; yet the data cleaning yielded a sample of 1562 valid responses. Notably, the large standard deviations, ranging from 1.30 to 1.62, indicated heterogeneity among stakeholders’ opinions. Demographically, the sample included 735 high school students (47.1%), 497 university students (31.8%), 236 employees (15.1%), 40 employers (2.5%), and 54 researchers/experts (3.5%). 78.4% of participants were aged 15-22; those aged 23-40 accounted for 14%; and the group over 41 accounted for 7.6%. Females constituted 64.9%, males 29.9%, and the remaining 5.2% did not want to disclose their gender. Regarding educational level, 67.0% classified themselves as currently studying/having completed high school; 22.7% have a bachelor's degree. Holders of a Master's degree or higher accounted for 7.4%, including 79 Master's degree holders, 31 PhD holders, and 6 Professors/Associate Professors. 2.9% selected the option “Other” to clarify their educational background. Their fields of interest were ranked as follows:  languages (26.3%), economics (22%), education (16.8%), technology (9.1%), politics (7.7%), and history (7.4%). Additionally, 168 (10.7%) participants expressed other interests, including graphic arts, real estate, security, diplomacy, international relations, tourism, services, engineering, and robotics.
Career-oriented needs analysis
Long (2005) contended that needs analysis, especially large-scale research, is of high significance in curriculum development to identify the gap between learners' current capabilities (present needs) and the stringent requirements of the target situation (target needs), thereby establishing a basis for developing appropriate objectives, content, and teaching methods. Numerous needs assessment studies have been conducted to develop language curricula, particularly English for Specific Purposes (Andi & Arafah, 2017; Boroujeni & Fard, 2013; Dewi et al., 2023; Kaewpet, 2009; Li, 2014; Long, 2005; Richards, 2009). However, needs surveys to develop an entire undergraduate content-based program are rarely found in the literature.
The needs assessment for the GIC curriculum was, therefore, located within a rigorous analytical framework that combines traditional and modern approaches: TSA, PSA (Chambers, 1980; Hutchinson & Waters, 1987), CNA (Benesch, 2001). Recent studies highlight the combination of TSA and PSA to identify gaps in curriculum development (Dou et al., 2023; Rahman, 2015). Meanwhile, CNA may ensure fairness and democracy by recognizing the contributions of students and working professionals as central subjects of the training process.
Present Situation Analysis (PSA) delves into the macro and meso layers of the human development ecosystem to illuminate current sociopolitical and institutional factors regarding globalization and educational integration. More specifically, PSA would gather information on the state’s current political guidelines that could provide the foundation and impetus for developing the GIC curriculum and reflect VNU-ULIS’s capacity to meet the demand to open this major in terms of training programs, human resources, and facilities. 
Targeted Needs Analysis (TSA) focuses on identifying what learners need to do in the target situation (Dai, 2026). This is an objective, needs-oriented, product-oriented approach that seeks to specify language skills and professional knowledge necessary for students to perform future jobs (Arnó-Macià et al., 2020; Dou et al., 2023). This career-oriented needs analysis strives to shape objective professional competencies, language skills, and operational benchmarks required of graduates in their future target workplaces.  
Critical Needs Analysis (CNA) emphasizes the social, political, and power dynamics in the learning process (Benesch, 2001). This study, therefore, expands its scope to examine governmental and institutional documents and invites contributions to drafting the new curriculum from multiple stakeholders. This multi-dimensional perspective reflects a dynamic, flexible alignment among state governance, institutional operationalization, and citizens’ implementation. It also empowers learners to contribute to curriculum development, which is tailored to their future career prospects.
Findings
Governmental policies and initiatives to support the GIC training program
Globalization as a policy. Vietnam joined the World Trade Organization in 2007. Since then, globalization and international cooperation have been regarded as the main driving force for the country’s comprehensive development. In 2021, as the country transitioned into a new decade of development, the Communist Party of Vietnam once again affirmed in the Party's 13th National Congress Document that international integration is an inevitable trend alongside the development of a socialist-oriented market economy (Đảng Cộng sản Việt Nam, 2021). This document outlines policies aimed at proactive and comprehensive international collaboration, enhancing the nation's position, and developing culture in line with national identity. 
Also at this turning point, the Government developed the Socio-Economic Development Strategy 2021–2030, with a vision to 2045, with initiatives to innovate the growth model, integrate deeply through participation in global value chains, promote digital transformation, and develop high-quality human resources (Bộ Chính trị, 2021). In the Cultural Strategy to 2030, the Ministry of Culture, Sports and Tourism proposed ways to develop culture by promoting Vietnamese values, preserving national identity, and absorbing the best of humanity, which was approved by Decree 1909/QĐ-TTg (Thủ tướng Chính phủ, 2021) and reinforced in Decree 80 NQ/TW (Bộ Chính trị, 2026). Most recently, the Vietnam 2045 Report by the Ministry of Planning and Investment analyzed global economic trends and policy implications to adapt to geopolitical changes, leverage technological opportunities, and enhance national competitiveness (Viện Chiến lược phát triển, 2024).
Policies on international cooperation in education. In 2018, the Government implemented an open-door policy for education, attracting foreign investment into the sector and encouraging joint training programs through Decree 86/2018/NĐ-CP (Chính phủ Việt Nam, 2018). The documents of the 13th National Congress of the Communist Party of Vietnam in 2021 affirmed that education is a top national priority and linked educational development to international integration to promote cooperation further, develop high-quality human resources, and strengthen academic exchange. Also in that year, the Ministry of Education and Training issued the Education Development Strategy 2021–2030, with a vision to 2045, demonstrating a determination to fundamentally and comprehensively reform education, further enhance the role of international cooperation through training partnerships, attract international human resources, and develop a global research network (Báo Điện tử Chính phủ, 2025).
In 2024, Resolution 57-NQ/TW on breakthroughs in national science, technology, innovation, and digital transformation accelerated the country's development and international integration with the power of science and technology, aiming to enhance the nation's position through comprehensive development of national resources, from policies, institutions, infrastructure, and human resources to international cooperation (Ban Chấp hành Trung ương, 2024). Most recently, in Resolution 71-NQ/TW, the Politburo concretized the policy of developing higher education in the era of international integration through a strategy of increasing autonomy and building research universities with the goal of comprehensive integration, affirming the pioneering role of Vietnamese education among the top 20 countries in the world, with at least five universities in the Top 100 globally (Ban Chấp hành Trung ương, 2025). 
Also in 2025, the Prime Minister issued Decision 2371/QĐ-TTg approving the Project "Making English the second language in schools in the period 2025–2035, with a vision to 2045". This decision has great significance for promoting international cooperation through education, enhancing the competitiveness of human resources, creating conditions for the younger generation to access global knowledge, and aligning with the national development strategy to 2045 (Thủ tướng Chính phủ, 2025). Thus, alongside the strengths of digital transformation, the state and government also affirm the indispensable role of language in the strategy of international integration and building national identity with the vision to 2045.
To recapitulate, the governmental policies signify a strong motive to establish globalization and educational integration as top developmental goals, steering the nation towards modernization, digitalization, and international collaboration. The trio of technological transformation, more extensive global outreach, and English as a second language policy, as postulated by Resolution 57-NQ/TW, Resolution 71-NQ/TW, and Decision 2371/QĐ-TTg, act as catalysts for a new era of development in Vietnam.
VNU-ULIS’s capacity regarding curriculum, human resources, and facilities 
Curriculum. Currently, the university offers training in eight of the world's most popular languages (English, Chinese, Korean, Japanese, French, German, Russian, and Arabic) in two majors: education and/or linguistics. In addition, the university recently launched two new training programs: Transnational Culture and Media Studies and Teaching Vietnamese as a Foreign Language. According to the 2025 plan, VNU-ULIS planned to open six more (Đại học Ngoại ngữ, Đại học Quốc gia Hà Nội [ĐHNN-ĐHGQHN], 2025a). The GIC program is anticipated to intensify internationalization, aligning it with the state policies on globalization and international integration, as synthesized in RQ1.
According to  the self-assessment report on the undergraduate English Language program (ĐHNN-ĐHQGHN, 2025b), the curriculum was established based on the university’s core values of “innovation, national responsibility, sustainable development” (p. 23) and the educational philosophy of “social construction, comprehensive development, autonomy, liberation, dynamism, and creativity” (p. 17). It serves the missions of “contributing to the development and integration, building and protecting the country through training high-quality human resources, conducting scientific research, implementing innovation, transferring knowledge, providing products and services that meet social needs according to international standards in the fields of foreign language education, linguistics, international studies and some related social sciences and humanities” (p. 23). The vision for 2045 reflects the university's aspiration to become a highly reputable institution in its fields, not only domestically but also regionally and globally. 
International studies is currently a sub-specialization within the English Language major (ĐHNN-ĐHQGHN, 2017). This orientation is clearly stated in Objective 2 as a crucial interdisciplinary knowledge base for creative professional practice and is also manifested in multiple program learning outcomes. However, a more extensive documentary analysis of the four current curricula - English Language, English Pedagogy, Transnational Culture and Media Studies, and Teaching Vietnamese as a Second Language (ĐHNN-ĐHQGHN, 2017, 2019, 2023, 2025) revealed that 92 out of 162 studied subjects (56,8%) (equivalent to 276 credits) have a high degree of compatibility with the GIC orientation. This suggests that VNU-ULIS’s training programs are mostly internationalized and can cater to the needs for international integration (Table 1).
[bookmark: _Ref231846869]Table 1. Level of Compatibility with the GIC Orientation of Subjects in the Four Current Curricula 
	Block of knowledge
	Number of subjects 
	Level of compatibility

	
	
	NA/1
	2
	3

	General knowledge
	41
	2
	14
	25

	Vietnamese studies
	13
	2
	1
	10

	Social-emotional competence
	10
	0
	5
	5

	Digital & multimodal competence
	9
	0
	2
	7

	Research competence
	9
	0
	6
	3

	Linguistic and Cultural knowledge
	37
	0
	2
	35

	Linguistic competence
	23
	0
	2
	21

	International studies
	14
	0
	0
	14

	Specialized knowledge
	84
	8
	44
	32

	Education 
	16
	6
	10
	0

	Teaching Vietnamese as a foreign language
	10
	0
	10
	0

	Translation-Interpretation
	9
	0
	1
	8

	Linguistics-Culture
	16
	1
	12
	3

	Administration
	6
	0
	2
	4

	Tourism
	8
	0
	6
	2

	Transnational Cultural and Media Studies
	8
	1
	3
	4

	Global Development
	11
	0
	0
	11

	Total
	162
	10
	60
	92


	N/A: Not available
1. Low compatibility
2. Average compatibility level
3. High level of compatibility
However, courses aligned with the GIC orientation are spread across various knowledge blocks. 60 out of 92 highly compatible courses (65.2%) are within the General and Linguistic and Cultural knowledge blocks, mostly in Linguistic competence (21 subjects) and the International Studies strand (the English Language program) (14 subjects). The remaining (32 subjects) belong to the specialized knowledge block, largely concentrating on the Global Development strand (Transnational Culture and Media Studies program) (11 subjects) and the Translation-Interpretation strand (the English Language program) (8 subjects). Among those highly compatible, specialized subjects, only four are classified as highly practical: Sustainable Development, Culture and Politics in Business, International Business, and International Commercial Law; the remaining are highly theoretical and academic. The findings suggest consolidating GIC-oriented subjects into a single study program to strengthen this major. 
Human resources. According to ĐHNN-ĐHQGHN (2025), VNU-ULIS’s faculty possesses admirable expertise in foreign language education, linguistics, international studies, and related disciplines. Over 70% are doctoral or master's degree holders, many of whom were qualified by prestigious universities in Europe, the United States, Japan, South Korea, China, and Australia. With diverse academic backgrounds and international experience, they work as professional trainers and continuously retrain themselves to stay ahead of the times. Moreover, many faculty members have participated in collaborative projects, academic conferences, and joint research programs to advance their research skills. Their works have been published in prestigious journals, focusing on foreign languages, international studies, regional studies, and other interdisciplinary fields. Faculty members also engage in consulting activities and collaborate with businesses, international organizations, diplomatic agencies, ministries, and departments to find internship and employment opportunities for their students. Their sense of responsibility, dynamism, and integration is crucial in affirming VNU-ULIS’s position as a leading training and research institution in the fields of foreign languages and international studies.
In addition to its six permanent PhD and 28 Master's degree holders in international relations, literature and culture, development economics, education, and communication who can serve as GIC course leaders and instructors, VNU-ULIS can also mobilizes a force of visiting lecturers (11 members) including associate professors and PhDs in the fields of politics, diplomacy, linguistics and script studies (Chinese), Oriental studies, philosophy, international economics, international business, financial economics, and business administration. This combination ensures the program's multidisciplinary nature and the connection between theory and practice. This is an important foundation for the development of the GIC program. Furthermore, the GIC program’s implementation and management require the participation of program administrators, student management specialists, academic advisors, and technical staff. The university's functional departments and offices manage and support students with administrative tasks, academic advisors offer personalized study strategies, and the technical staff ensures the smooth operation of technological systems for learning, research, and assessment. They are professionally trained to ensure standardized official student services.   
Over more than 70 years of formation and development, the university has built a dedicated faculty with sound professional credentials, varied practical experience, and resilient research capabilities. These generations of faculty members have contributed significantly to training high-quality human resources, while simultaneously building their academic prestige. Besides, the visiting lecturers, administrative and student support staff, and international collaboration also play a crucial role in implementing the GIC curriculum. The combination of in-depth knowledge, practical experience, quality service, extensive cooperation, and a spirit of innovation will ensure the program’s quality and prestige, while strengthening the trust of students, society, and international partners.
Facilities. According to ĐHNN-ĐHQGHN(2022), VNU-ULIS is well-equipped with a modern lecture hall system, a multilingual library, smart classrooms, and an information technology system that supports standard, online, and blended learning. According to internal reports, the school operates seven main building blocks serving teaching and learning activities, with a diverse range of classrooms, from standard classrooms of 30-50 m² (170 rooms) to auditoriums of 75-120 m² (22 rooms). All classrooms are equipped with air conditioning, energy-efficient lighting, and audiovisual equipment suitable for teaching and learning languages in a highly interactive environment. Additionally, the school has several high-tech functional rooms: an audiovisual practice room, 2 online learning rooms, 17 language laboratories, and a large lecture hall. These diverse and regularly upgraded classrooms and lecture halls can effectively meet modern teaching requirements, for example, multimedia presentations, seminars, workshops, and simulated United Nations conferences. 
	In terms of digital facilities, the school also has smart classrooms, labs, online learning rooms, a learning materials production studio, a multilingual library, and a modern IT system. The entire school currently owns over 660 computers used for administrative and educational purposes, 169 projectors, and 705 air conditioners. Wi-Fi is available in all work areas and lecture halls, offering faculty, researchers, and students free internet access. The university's internal network connects to the VNU network and three external systems (FPT, VNPT, and Viettel). To effectively support administrative and management activities, the university operates an official website (www.ulis.vnu.edu.vn) upgraded and reorganized to be more of a management than an information network, an e-office document management software system (https://eoffice.vnu.edu.vn/) connected seamlessly with the VNU network, and a training and student affairs management network (www.daotao.vnu.edu.vn) allowing the university to create timetables, manage records, calculate grades, classify students, and award scholarships. 
Furthermore, an online learning management system (LMS) to support the blended learning model has been implemented for many subjects, reducing the burden on physical facilities. The university has also actively invested in technological solutions such as Zoom meetings, Microsoft Teams, Turnitin, and ULIS chatbot to optimize the service quality for learners. The library and the IT & Learning Resources Department retain over 29,000 documents and are connected to national and international databases to ensure rich and up-to-date learning resources. Students and lecturers have access to the physical reading room in the French Faculty building, as well as the in-person and online reading rooms at the VNU-LIC Library and Digital Knowledge Centre. These digital solutions have significantly improved the functionality of classrooms, lecture halls, and information technology infrastructure managed by the Resource Management Centre.
The VNU-ULIS ecosystem also features administrative areas (A1, A5), shared workspaces for lecturers and students (Homies), the International Conference Centre, a physical training and practice area, dormitories, and open spaces to create the best campus experience for students. The administrative buildings A1 and A5 house the offices for faculty leaders and specialized departments. The "Homies" system creates a modern and creative self-study environment for students and lecturers. The International Conference Centre hosts conferences, seminars, and workshops. The dormitories secure sufficient living space and accommodation for resident students. The open spaces offer suitable amenities. The physical training and practice area provides facilities and grounds for cultural, artistic, and sports activities. The university has recently invested in installing an additional elevator in the main lecture building A2 and opening new access points in lecture building B3 to facilitate faster transition.
To recapitulate, at the meso layer, VNU-ULIS has sufficient capacity and resources to launch a new GIC program. The existing curricular contains 92/162 highly compatible subjects. The human resources team, comprising 45 teaching members and other student support staff, can ensure the program’s smooth operation. The university is also constantly improving both tangible and intangible infrastructure. Therefore, VNU-ULIS has all the necessary conditions in terms of curriculum, human resources, and facilities to organize and successfully and sustainably implement the GIC program.
The stakeholders’ interests and anticipation of employment opportunities for the GIC graduates
Interests in the GIC training program. The International Relations major and the GIC program were recognized by 67% of participants, indicating the brand name’s relevance in Vietnam’s globalized society. This is considered a favorable starting point to launch the new program and build brand recognition. 57% of participants showed interest in the GIC training program, of which 21% expressed strong interest. Notably, the number of neutral (31%) and moderately interested responses (36%) was quite high, indicating the program's potential to attract even more attention with stronger promotion.
To be able to pursue this program, participants identified foreign language skills (M = 3.68, SD = 1.62), understanding of the language and culture associated with that language (M = 3.67, SD = 1.49), and communication knowledge and skills (M = 3.53, SD = 1.37) as the most important knowledge/skills to develop. The second most important group includes world civilization history (M = 3.48, SD = 1.31), understanding of globalization (M = 3.46, SD = 1.43), and intercultural communication skills (M = 3.45, SD = 1.48). Geopolitics (M = 3.42, SD = 1.36), political economy (M = 3.32, SD = 1.37), and international event analysis skills (M = 3.32, SD = 1.38) are the subjects with the lowest mean scores, but this would be associated with the increasingly difficult level of specialized knowledge and skills rather than their declining significance. Apart from the knowledge/skill groups mentioned, learners also need to perfect others necessary for their future work (M = 3.42, SD = 1.39) (Table 2).
[bookmark: _Ref231852794]Table 2. Knowledge/Skills that Need to be Developed
	Knowledge/Skills that need to be developed
	M
	SD

	Foreign language skills
	3.68
	1.62

	Understanding the language and the culture of that language.
	3.67
	1.49

	Communication knowledge and skills
	3.53
	1.37

	Understanding globalization
	3.46
	1.43

	Cross-cultural communication skills
	3.45
	1.48

	History of world civilization
	3.48
	1.31

	International event analysis skills
	3.32
	1.38

	Geopolitics
	3.42
	1.36

	Political economy
	3.32
	1.37

	Other
	3.42
	1.39



Career opportunities for GIC graduates. 64% of respondents believed the GIC program could increase their career prospects, with 27% expecting opportunities to rise by 2-19%, 25% predicting a 20-30% increase, and 12% optimistic about a 31-50% surge. On the negative side, 21% thought career opportunities might decline, and 15% had no clear answer to this question.
	According to the closed-ended question, the most suitable career paths for GIC graduates are language, culture, and international relations research (M = 3.72, SD = 1.50), translation (M = 3.65, SD = 1.42), teaching (M = 3.64, SD = 1.41), and diplomacy (M = 3.60, SD = 1.48). The second most suitable career paths are development project implementation (M = 3.52, SD = 1.36) and communication/marketing (M = 3.50, SD = 1.32). Politics is considered the least suitable profession (M = 3.41, SD = 1.38), possibly because it is a high-status profession and is often suited to exceptional individuals (Table 3). Notably, less than 10% of survey participants did not comment on this question.
[bookmark: _Ref231854022]Table 3. Suitable Occupations for GIC Graduates
	Suitable occupations for GIC graduates
	Valid answers
	Don't know
	M
	SD

	Teaching
	1438
	124
	3.64
	1.41

	Translation
	1437
	125
	3.65
	1.42

	Research in language, culture, and international relations
	1449
	113
	3.72
	1.50

	Implement development projects
	1416
	146
	3.52
	1.36

	Communications/Marketing
	1443
	119
	3.50
	1.32

	Politician
	1389
	173
	3.41
	1.38

	Diplomat
	1433
	129
	3.60
	1.48



When it comes to career opportunities for GIC graduates, the participants reflected a more cautious attitude with lower mean scores than in the previous question. Accordingly, significant career opportunities can be found in language, culture, and international relations research (M  =  3.36, SD  =  1.55), international organizations, non-governmental organizations (NGOs) (M  =  3.34, SD  =  1.50), development projects (M  =  3.28, SD  =  1.39), diplomacy (M  =  3.28, SD  =  1.51), communication/marketing (M  =  3.27, SD = 1.36), the foreign-invested sector (M = 3.25, SD = 1.42), and research institutes/centers/higher education institutions (M = 3.25, SD = 1.42). Occupations with less promising career prospects for GIC graduates include translation (M = 3.24, SD = 1.48), private sector (M = 3.23, SD = 1.33), public sector (M = 3.22, SD = 1.31), public administration (M = 3.21, SD = 1.30), politics (M = 3.20, SD = 1.36), and teaching (M = 3.19, SD = 1.45). The number of participants who answered "I don't know" ranged around 10% (Table 4).
[bookmark: _Ref231854304]Table 4. Career Opportunities for GIC Graduates
	Career opportunities for GIC graduates
	Valid answer
	Don't know
	M
	SD

	Teaching
	1449
	113
	3.19
	1.45

	Translation
	1446
	116
	3.24
	1.48

	Studies in language, culture, and international relations.
	1475
	102
	3.36
	1.55

	Implement development projects
	1422
	140
	3.28
	1.39

	Communications/Marketing
	1440
	122
	3.27
	1.36

	Politics
	1396
	166
	3.20
	1.36

	Diplomatic
	1438
	124
	3.28
	1.51

	State-owned economic sector
	1376
	186
	3.22
	1.31

	Private sector
	1391
	171
	3.23
	1.33

	State administration area
	1372
	190
	3.21
	1.30

	Institute/research center/higher education institution
	1417
	145
	3.25
	1.42

	Foreign investment area
	1423
	139
	3.25
	1.42

	International organizations, non-governmental organizations (NGOs)
	1381
	181
	3.34
	1.50


	
However, the thematic analysis of the participants’ self-initiated responses reveals a more authentic landscape of the labor market with occupations clustered into eight categories. Diplomacy/international relations topped the list with 252 recommendations, followed by tourism (205), international economics/ business (196), and journalism/media (196). Groups with fewer opportunities included: translation/interpretation (164), education (143), international studies/research (106), management/human resources/administration (54), and non-governmental organizations (NGOs) and non-profit organizations (NPOs) (33). The results corroborate the closed-ended item regarding diplomacy/international relations, yet contradict non-governmental and non-profit organizations with fewer actual opportunities. Meanwhile, they also indicate more actual demands for tourism, international business/economics, and journalism/media sectors (Table 5).
[bookmark: _Ref231854687]Table 5. Occupational Fields Suitable for GIC Graduates as Recommended by Participants
	Suitable career fields for GIC graduates
	Recommendations

	International travel/hotel
	205

	Diplomacy/ International Relations
	252

	International economics/business
	196

	Press/ Media
	196

	Management/Human Resources/Administration 
	54

	Education
	143

	Translation
	164

	International Studies/Research
	106

	International organizations, non-governmental organizations (NGOs), non-profit organizations (NPOs)
	33

	Other
	50

	Total
	1399



In general, with a globalized worldview, GIC graduates can expand their career opportunities in international environments such as diplomacy/international relations, international tourism/hospitality, international economics/business, and international journalism/media. Besides traditional professions like teaching and translation/interpretation, GIC graduates can assume many strategic positions within businesses, acting as a bridge for international deals, negotiating with foreign partners, localizing products, and operating international supply chains/platforms. To fulfil these responsibilities, besides knowledge and skills in languages, cultures, and translation/interpretation, students need to be equipped with a global cultural mindset, effective communication in multicultural environments, cultural empathy, conflict resolution, and negotiation skills. Below are some valuable suggestions regarding suitable career fields and the necessary competencies for GIC graduates.
With a foundation in GIC, graduates are no longer limited to traditional translation and interpretation jobs but can take on many strategic positions in modern businesses. They can develop careers in multinational human resource management, where cultural empathy skills help build an inclusive and cohesive work environment. In Marketing and External Communications, sensitivity to regional psychology helps graduates become global campaign coordinators, ensuring brand messages do not violate sensitive cultural barriers. Furthermore, positions such as International Project Coordinator, Foreign Investment Consultant, or working for non-governmental organizations (NGOs) are also lucrative opportunities, as these jobs require negotiation skills and conflict resolution between parties with differing values. (Participant 53)

Graduates trained in globalization and intercultural communication can work in a wide range of fields thanks to their language skills, cultural understanding, and global mindset. Career opportunities span from international media, editing and content creation, PR, marketing, and international business to education, study abroad consulting, and socio-cultural research. Additionally, graduates can join non-governmental organizations, diplomatic agencies, and take on roles in project coordination or international relations. Fields such as tourism and hospitality, import/export, global human resources, localized product development, and international platform operation in the technology industry are also well-suited. Overall, careers for this group of graduates require effective communication skills, an understanding of the international context, and the ability to work in a multicultural environment. (Participant 961)
Discussions and conclusion
The feasibility study on launching a new GIC program at VNU-ULIS was conducted with the research team’s strong commitment. The documentary analysis of the state and government’s policies and the existing curricula, together with the large-scale needs assessment with both quantitative and qualitative data, has encapsulated the dynamic interplay among the quintuple helices of the multi-layered ecosystem. After approximately six months of data collection through the Cognito survey questionnaire, the research obtained 1562 valid responses. Based on the conceptual framework of a multi-tiered ecosystem (Bronfenbrenner, 1979) and the tri-dimensional needs analysis of PSA, TSA, and CNA, the research results were arranged and presented scientifically in the four levels of the ecosystem.
Summary of research results
RQ1. At the macro layer, the State and Government's policies and strategies promote globalization and comprehensive international integration in education to enhance Vietnam's role and its position in the international arena.
RQ2. At the meso layer, VNU-ULIS has a high capacity to meet the requirements for launching the GIC program in terms of curriculum (92/162 highly compatible subjects), human resources (45 lecturers and other functional departments), and facilities (over 170 multimedia classrooms, digital platforms, and a dynamic, modern ULIS ecosystem).
RQ3. At the exo and micro levels, a large-scale needs survey (N  =  1562) with 5 relevant target groups - high school students, university students, workers, employers, and experts/researchers - showed that 57% were interested/very interested in the training program and career opportunities could expand in tourism/hospitality, diplomacy/international relations, economics/international business, and journalism/communication, instead of being limited to the traditional fields of education and translation/interpretation. 
Implications for developing the GIC program
GIC orientation. As the research results indicate, the GIC orientation is consistently aligned among all four levels in the human resource development ecosystem. International integration is perceived as the driving force for the next stage of national development and modernization. This orientation has emerged in VNU-ULIS's existing curricula, with highly compatible subjects accounting for 56.8% of the examined. Research found that GIC compatibility is most discernible in language and culture knowledge (94.6%), general knowledge (60.1%), and less so in the specialized knowledge block (38.1%). Therefore, the university needs to refine the existing compatible subjects to align the teaching content with a GIC orientation and develop more GIC-specialized subjects, such as international economics, trade negotiation, and international event analysis, to increase the professional knowledge content of the university's overall orientation. 
The GIC orientation cannot only be integrated into existing VNU-ULIS curricula, but also transferred to other VNU members, or developed into an independent curriculum in an attempt to internationalize universities (Rizvi, 2015), as internationalization of higher education has recently been regarded as a game changer not only in developed but also in emerging and developing societies (de Wit, 2020). In other words, the GIC orientation resembles “integrating an international/intercultural dimension into the teaching, research, and service functions of the institution” (Knight, 1994, as cited in OECD, 1999, p.16) to shape a global perspective (van Kampen et al., 2021). If intercultural communication, specialized English, and negotiation skills courses are embedded in high-quality curricula of VNU member universities, such as the University of Economics and Business, University of Engineering and Technology, University of Law, University of Education, University of Medicine and Pharmacy, the Interdisciplinary Training Faculty, and the International School, it can generate a more competitive workforce for national development. Therefore, global connectivity should be incorporated into the curricula of other universities, academies, and even high schools. In parallel with the policy of making English the second language in Vietnam, educational institutions need to adopt policies for recruiting global citizens who can proficiently use at least one foreign language for international communication in tourism, business, trade, educational and cultural exchanges in their home country, abroad, or in the internet environment.
Developing a GIC curriculum. The development of a GIC program needs to be grounded in intensive research about the market economy and its operation under the influence of scientific, technological, socioeconomic, and geopolitical factors. The research results sketch a competence-based framework for curriculum development, encompassing language and intercultural communication competence, soft/critical thinking skills, digital/artificial intelligence competence, and professional skills. The objectives and program learning outcomes need to adhere to this framework and reflect the national demand for economic and sociocultural development. Furthermore, the curriculum needs to ensure practicality and applicability, not only equipping students with appropriate knowledge, skills, and attitudes, but also developing the competencies and attributes of future global citizens who can quickly adapt to a changing world. This orientation is aligned with “contemporary appreciation of the fluid nature of cultural and workplace identities”  (Dai, 2024, p. 452) and inspires the implementation of the intercultural dimension in language teaching (Huang & Fang, 2023). 
A new GIC curriculum will converge all the best fits into a single training program and reinforce with newly designed courses to facilitate international integration and cooperation. The courses in the GIC program can be inherited from 92 highly compatible existing subjects, with adaptations and updates in objectives and content. The GIC program should also provide comprehensive interdisciplinary/multidisciplinary training in law, business, intercultural communication, political event analysis, and essential 21st-century competencies, such as digital skills, critical thinking skills, adaptability, and professional skills. Additionally, the university needs to research and develop more practical, applicable specialized courses, such as Negotiation Art, International Economics, International Law, and International Event Analysis, to enhance learners’ competence in international integration. 
Specialized and corporate training in collaboration with enterprises and FDI corporations will minimize workplace retraining and improve GIC graduates’ competitiveness with their counterparts from other leading institutions, such as the University of Foreign Trade, the Diplomatic Academy, National Economics University, and Vietnam-Japan University, which offer similar majors. The training methods for the GIC program also need to be innovative and engaging. This could include enhancing practical experience, teaching through simulated scenarios, inviting experts and recruiters to share their real-world experiences, and placing greater emphasis on developing language skills, multilingualism, and intercultural communication. Furthermore, the university could consider expanding its collaboration with member universities of the Vietnam National University, Hanoi, international counterparts, and FDI enterprises to offer high-quality, internationally standardized programs to accredit the international work skills of GIC graduates. 
Limitations and research recommendations 
[bookmark: _Hlk219232480][bookmark: _Hlk216448659][bookmark: _Toc231225986]The research was conducted urgently and received enthusiastic support from many stakeholders. While snowball sampling yielded a large amount of both quantitative and qualitative data, it is a non-probability sampling method, requiring caution in generalizing the research results. Besides the voluntary participation of a large number of high school students, undergraduates, and working professionals, the research team encountered difficulties in approaching experts/researchers and employers in this relatively new field, relying merely on personal connections. Further research, with support from the VNU-ULIS network in sending formal invitations to interviewees or organizing conferences and seminars, could gather more constructive feedback from experts, researchers, and employers. Studies on the internationalization of current training programs at VNU-ULIS and the integration of intercultural communication skills into elite training programs of VNU member universities could be potential research topics for experts interested in this field.
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